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CHAPTER I 
INTRODUCTION 
This chapter will survey briefly the rationale behind this study 
under the following subdivisions: (1) current populations of foreign 
students in the United States and the number of institutions in which 
they enrolled; (2) a brief historical background of foreign students 
in the U.S. and the early problems that resulted from their sojurn 
in the United States; (3) the foreign student in the state of Oklahoma; 
(4) the need for this study; (5) the limitations of this study; and 
(6) the definitions of the terms used. 
A newly-arrived student on any university or college campus is 
likely to encounter some form of adjustment problems. The problems 
may be more severe if the student is a foreign national since he not 
only faces a new environment but also faces unfamiliar customs and 
mores, different dietary problems, and sometimes harsh weather. The 
foreign student is likely to face language problems if he is from a 
country that speaks an official language other than that of the host 
country, and he is also likely to be homesick. 
Since as early as the eighteenth century when the first foreign 
students arrived in the United States from China, these problems have 
caused concern to the foreign student. As a result of these concerns, 
some individuals have conducted seminars, workshops and research 
studies of varying degrees to find solutions and to help the foreign 
1 I 
student enjoy his stay in the United States. Some of the foreign 
student problems fall under these categories: pre-arrival and post-
arrival problems; problems as his stay continues, and problems after he 
has returned home. 
Sometimes, in a desperate effort to cope with his problems, the 
foreign student has become so "Americanized" that he has dismayed his 
sponsors. One of the first conspicuous acculturation problems was that 
of the 120 Chinese students who were sponsored by Yung Wing--the first 
Chinese student to study in the U.S. (Fairbank et al., 1965). These 
students underwent such "gradual but marked transformation in speech 
and dress ••• " and became so "Americanized that their colleagues 
became appalled upon their return home to China" (Fairbank, 1965, p. 
361). 
Current Populations of Foreign Students 
The most current population of foreign students in the United 
States, 235,000, were enrolled in 2,475 institutions during the 1977/78 
academic year. Apart from the obvious fact that the number of foreign 
students continued to grow higher every year since the first foreign 
student census in 1930, the Institute of International Education re-
ported that the average enrollment per institution has also risen from 
the 1970/71 average of 67.1 to 93.2 in 1977/78 (Open Doors, 1977/78). 
The state of Oklahoma was ranked as number ten in the nation 
during the 1977/78 academic year for enrolling a substantial number· 
of foreign students--5,374· Oklahoma's two major universities--the 
University of Oklahoma at Norman and Oklahoma State University at 
Stillwater--enrolled more than 1,000 foreign students during the same 
2 
3 
academic period (Open Doors, 1977/78). 
The continuous increase of the population of foreign students 
suggests that university officials and foreign student advisers in 
Oklahoma need substantial information on the nature of foreign students 
and the types of problems these students are likely to have. Some 
research findings on foreign students have grouped the most conunon 
problems likely to be faced by the foreign student as: academic 
problems, social problems, language problems, health, acculturation 
and housing (Lambert and Bressler, 1956; Forstat, 1951; Beals and 
Humphrey, 1957; Porter, 1962). 
Statement of the Problem 
A variety of studies conducted in different parts of the U.S. 
shows that an influx of foreign students to a campus could be both 
a source of excitement and a source of problems. For those Americans--
students, faculty, administrators, and community people--who are inter-
ested in widening their horizons, the presence of foreign students 
is an opportunity for their interests. For college and university 
administrators who have to provide accommodations, orientation, and 
extracurricula activities, foreign students could be a source of con-
stant concern. This study is undertaken to determine what kinds of 
problems, concerns, and needs the foreign student in Oklahoma univer-
sities and colleges may have and what could be done to alleviate them. 
Research Questions 
The literature has reported a wide array of problems faced in 
different states of the Union. These problems, needs, and concerns 
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tend to vary from the early days of the arrival of the foreign student 
to the last days before his departure--although it has not been proven 
whether or not the problems become less severe with passage of time, 
from one classification to another and from one age group to another. 
The problems also tend to differ from one institution to another. 
In this study, these questions were examined as different universities 
and colleges in Oklahoma were approached for assistance in making the 
study possible: 
1. Are foreign students' problems in Oklahoma similar to 
problems reported in literature? If so, what kinds of 
problems tend to trouble them the most? 
2. Do these problems vary according to the type of institution--
public as opposed to private? 
Do foreign students' problems differ according to. age, sex 
and academic classification? 
4, Do foreign students who chose English as their first 
preference for communication differ significantly from those 
who chose English as second in types and severity of problems 
they experience? 
5. Do foreign students from the same geographical regions of 
the world experience similar problems? If so, do the 
problems differ significantly from those experienced by 
students from another geographical region of the world? 
6. Are married students' problems different from problems 
experienced by single students? What kinds of problems are 
experienced by each group? 
./ 7. Does the length of time in United States make a 
significant difference in the type and severity of problems 
experienced by the foreign student? 
Purpose of the Study 
The purpose of this study was to investigate the different kinds 
of problems foreign students in Oklahoma institutions experience. 
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It was aimed at assisting the foreign student to identify his problems 
which hitherto has never been done; to assist university administrators 
working with foreign students to plan more effectively for future for-
eign students; and to determine the different kinds of programs which 
will better serve those presently studying in their institutions. This 
study also was.aimed at providing an orientation reference to those 
sponsors of foreign students who may be interested in making the 
sojourn of their students in the United States a more worthwhile 
experience. 
Limitation of the Study 
This study was limited to those Oklahoma universities and colleges 
that had on their campuses at least 100 foreign students and were 
willing to be included to the study. While it was not assumed that 
a campus with the highest population of foreign students had the 
greatest problems, this approach was taken to enable this writer to 
reach a higher degree of representation from different parts of the 
world. Because of the high cost of mailing, telephone calls and trav-
els to the campuses, the study was limited to 15 percent of the popula-
tion of foreign students on each of the six institutions included in 
the study. Three public universities, two privately-owned universities 
and one privately-owned junior college were included since these were 
the ones willing to cooperate. In addition, the study was limited to 
those foreign students whose names and addresses appeared in the fall 
1979 foreign student listing. 
Need For This Study 
This study was undertaken after several trips to nine institutions 
in the state of Oklahoma, following telephone discussions. During 
the trips, it was found that a state-wide study of the problems and 
concerns of the foreign student had never been undertaken. The foreign 
student advisers and university and college administrators involved 
with foreign students all agreed that there was a need for a study 
of this nature and that the findings would be useful to future planners 
of programs that involve foreign students. While internal surveys 
have been conducted at Oklahoma State University, Stillwater, and at 
the University of Oklahoma, Norman, no study had ever been conducted 
to compare privately-owned institutions with the publicly-owned univer-
sities and colleges. 
The administrators and advisers to foreign students were unanimous 
in stating that this study would enable them to understand the nature, 
kinds and severity of problems that bother or concern foreigners in 
their institutions a.nd to plan effectively to alleviate them. 
Operational Definitions 
In order to avoid ambiguities, the following terms are defined 
to suit the special nature of this study: 
Foreign Students: (International Students): Refers to those 
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students who entered the United States for the sole purpose 
of pursuing their education, who may or may not possess an 
immigrant visa and whose names and addresses appear in the 
institutions' international student listings. 
Advisors: Refers to university administrators whose responsi-
bility consists of advising foreign students. 
Administrators: Refers to university officials who have other 
responsibilities aside from advising foreign students. 
Michigan International Student Problem Inventory (M.I.S.P.I.): 
Refers to the instrument used in the study which was devel-
oped by John Wilson Porter (1962) at Michigan State 
University, East Lansing. 
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CHAPTER II 
REVIEW OF SELECTED LITERATURE 
Introduction 
An ever increasing number of foreign students attending a particu-
lar university or college, according to the literature, tends to 
sharpen the problems of institutions, administrative officials, and 
foreign student advisers of such institutions. These problems could 
become exacerbated because of the autonomous nature of American univer-
sities and colleges, which tends to hinder the distribution of informa-
tion on what each is doing to make the sojourn of foreign students a 
more profitable experience. 
This chapter, which will cover the different types of studies 
on foreign students in different parts of the United States, is divided 
into two sections. The first section will deal with those studies 
which have direct relationship with this study. The second section 
will cover other selected literature which would be of interest to 
workers in the field and which relate to other aspects of foreign 
students' problems. 
Literature Related to Foreign 
Students' Problems 
John Porter (1962) completed a study aimed at determining whether 
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foreign students' problems at Michigan State University, East Lansing, 
could be generalized from the problems of foreign students reported 
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in literature and elsewhere. The study has been recognized for years 
as one of the most comprehensive studies in the field. It is Porter's 
revised study that this present study has been patterned after. 
Porter developed an Inventory of Foreign Students' Problems in 
order to determine if those problems and concerns once identified could 
be considered unique as compared with the problems of United States 
students. He administered 132 questions to 108 foreign and 50 American 
students. The results of his study showed that: (1) there was a sig-
nificant difference between the scores of foreign and American 
students; (2) female foreign students checked more problems than males; 
(3) undergraduate students checked more problems than graduate 
students; (4) foreign students on campus for 13 months or longer 
checked more problems than those foreign students who were on campus 
for one year or less; (5) foreign students who did not speak English 
as a first preference checked more problems than did those who did 
speak English as a first preference. 
Although not significant, Porter also found that single students 
checked slightly more problems than married students, and younger 
foreign students, age 25 or younger, checked an average of more 
problems than the older foreign students. Porter's inventory grouped 
foreign students' problems under the following categories: admissions 
and selection; orientation; academic problems; social-personal; 
counseling; living and dining; health services; religious services; 
English language; student activities; financial problems; and placement. 
Day (1964) completed a study of the effect of time on the types 
of problems a foreign student was likely to encounter during his so-
journ in the United States. He administered 132 questions to a non-
randomized sample of 199 male graduate and undergraduate students who 
did not have previous contacts with Americans abroad. 
Among his main findings were the facts that neither the graduate 
nor the undergraduate students showed a significant increase of 
problems over a length of time spent in the United States. That is, 
the author concluded, foreign students who were in the United States 
for less than one year did not have significantly more or less severe 
problems than those who were in the United States for 21 months. 
Foreign students who were in the United States for 22 months or longer 
did not experience significantly more or less severe problems than 
those who were in the United States for less than·22 months. 
Day, however, had other findings which would be of interest to 
the reader: (1) graduate students, in the United States for 1-10 
months were concerned with the English language, and graduate students 
in the United States for 11-21 months were concerned with Religious 
Services and the English language; (2) graduate students, 22 months 
and more in the United States, were less concerned about English 
language than graduates 11-21 months; (3) undergraduates in the study 
generally had less problems than the graduate students, even though 
as a group, they tended to be concerned about English language, 
Academic records, Finances, and Orientation. 
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In a study designed to ascertain the prevailing problems and poli-
cies affecting foreign students in America, Cieslak (1952) has revealed 
some interesting findings. Cieslak's study involved 354 students who 
were in the United States on student visa. He reported among other 
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things that a foreign student can hardly be expected to find satisfac-
tory living quarters without aid. Some institutions tend to discourage 
the inclinations of certain nationalities to live toge~her to prevent 
"cliques," so that he can learn "English well and also learn the 
customs of the country." Such institutions, according to Cieslak, felt 
that when foreign students live with American students in dormitories, 
such living together "has great value for American students." 
Foreign students, however, felt that living with American students 
tend to create problems because of dissimilarity in color or culture, 
noise, lack of privacy, childish environment, and dislike for American 
food. Cieslak suggested that proper housing for foreign studerits is 
an important factor for a satisfactory college experience. 
Regarding Financial Problems, Cieslak quoted· from Theodore 
Blegen's (1950) study which reported some of the reasons foreign 
students face financial difficulties: (1) dollar shortage and the 
consequent limitation by foreign governments of dollar purchases by 
foreign students or their representatives; (2) incomplete and mis-
leading budget information in college and university catalogs and bulle-
tins; (3) national emergencies and catastrophies; (4) inflation of the 
dollar; (5) inflation of foreign currencies; (6) family emergencies 
affecting the source of the student's funds; and (7) personal emergen-
cies such as illness, unexpected travel needs, and (8) delay in authori-
zation of foreign exchange. 
Cieslak noted that even though almost half the foreign students 
in his study benefitted from scholarship aid, ranging anywhere from par-
tial to full coverage, most foreign students in the United States have 
financial difficulties. 
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Regarding Social-Personal problems, Cieslak reported that there was 
a tendency on the part of the community people to "lionize" the foreign 
student--treating him as a curiosity. He noted that most benevolent 
"do-gooders" were unconscious of the negative effects of their behavior. 
The role that religious groups play in his community con-
tacts is probably larger than that of any other single com-
munity group. The same missionary zeal that prompts the 
sending of hundreds of missionaries to foreign lands under-
girds the interest of religious groups in foreign students 
here (p. 114). 
Cieslak cautioned that overzealous attempts at proselyting have led, 
at times, to unfortunate foreign student reactions. 
Sasnett's (1950) comprehensive report on foreign students' problems 
on American campuses identified some severe problems which do not get 
reported through mailed questionnaires. After making a 10,000 mile trip 
across the country, and talking to foreign student advisers and direc-
tors of admissions at 21 institutions, Sasnett prepared a report which 
in her words would "serve the needs of foreign students in the most 
effective way possible" (p. 95). 
Some of the highlights of the report were that: (1) off-campus 
housing in private homes or rooming houses was often inadequate in fur-
nishings, and offered little or no student comradeship; (2) foreign 
students' acquaintance with Americans was difficult since Americans were 
so engrossed with participation in campus organizations and off-campus 
personal interests that they are unaware of the rich opportunities 
offered by students from other lands; (3) foreign students tended to 
seek easy and sympathetic relationships with their own kind--resulting 
in clanishness--which militates against making any effort to form 
American friendships, being invited as members of regular campus 
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for him to~ his own talents in entertaining his hosts. 
Du Bois (1956), a veteran of the Institute for International 
Education, has provided an incisive analysis of the status, potential-
ities, problems, and programs affecting the foreign student in the 
American colleges and universities. Quoting from several studies, sur-
veys, and conference reports, Du Bois has reported that foreign students 
will benefit greatly from Orientation courses given before they under-
take their academic work.. Such sessions, she said, seem most appro-
priate for those whose English may be deficient, for those whose 
interests and goals range broadly across the American scene, and for 
those who need to be informed on the procedures of American educational 
system. 
Because of the heterogeneity of American institutions, admission 
standards and procedures are extremely diversified. She suggested that 
university officials need to arrive at a code of minimum standards for 
admission for foreign students to various types of schools. Most 
foreign students arrive on campus variously prepared for what they will 
encounter. Since some will arrive improperly advised, completely unad-
vised, or with only vaguely formulated expectations made complex by the 
institution's environment, Du Bois suggested that there was a need for 
"information, advice and counseling" on many of the problems the foreign 
student was likely to encounter. 
Regarding housing, Du Bois reported some American institutions 
believe that foreign students should be housed like American students--
in dormitories or local rooming houses. Those who take this position 
insist that if non-Americans come to the United States to experience 
life in this country then they should be given opportunity to see it 
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organizations, or socially mingling with American students; (4) lack of 
personnel for (a) utilizing information available in the Admissions 
Office for helping the foreign students at orientation~ (b) evolving 
solutions for personal and group problems, (c) initiating strategy for 
absorbing the foreign students into campus life, giving them community 
entree and opportunity for expressing their own personal interests on 
and off campus, meeting creatively the needs of a growing program as 
situations permit. 
Sasnett suggested among other things that to solve some of the 
major problems, universities and colleges should supply information to 
the foreign student before his departure from his home country:...-informa-
tion which contains practical facts which he would need to know immedi-
ately upon his arrival, such as: (1) name of some campus "friend" who 
would be willing to correspond with the foreign student before arrival 
on matters too trivial for administrative authorities and who would be 
the foreign student "adviser" in the early days of his campus orienta-
tion; (2) assurance of suitable housing during his early days as a 
student; (3) someone to meet him on arrival in the city where he will be 
studying and guide him to the campus; (4) personal introduction to those 
administrative officers who would be concerned with his welfare; 
(5) personal introduction to the church or sect of his religious faith; 
(6) information concerning places of local importance and an opportunity 
for the foreign student to be guided to those points of interest; (7) a 
chance to be entertained in several homes that he may experience the 
"way of life" of the nation where he is a guest; and (8) occasions for 
him to share his cultural backgrounds with those who may be interested--
display objects which he has brought from his country and an opportunity 
as it is. She pointed out that foreign students may suffer handicaps 
of language, color, know-how, and community prejudices that American 
students do not have or have learned to cope with. She suggested that 
whatever living arrangements are made for the foreign students, they 
should be mutually agreed upon by both the foreign student and the 
host--the American family. 
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Evaluating Foreign Credentials: American colleges and universi-
ties, Du Bois reported, either show a wide variation in the evaluation 
or are incapable of evaluating foreign credentials, thereby heightening 
the insecurities felt by foreign students. She suggested that American 
college and university administrators should pay serious attention to 
the problem by working closely with the U.S. Office of Education's 
Division of International Education. 
Touchstone (1949) studied the administration of foreign students' 
affairs at the University of Missouri, Columbia, to obtain the opinions 
of foreign students concerning various problems they encountered and 
to ascertain current institutional practices as well as administrators' 
opinions concerning some significant foreign student problems. 
She reported that: (1) 50 percent of her respondents felt that 
their knowledge of the English language was inadequate when they enrol-
led; (2) 43 percent of the respondents were unable to profit from begin-
ning classwork because of their poor knowledge of the ·English language; 
(3) 93 percent felt that Orientation materials should be sent to prospec-
tive foreign students, and 63 percent felt the need for an orientation 
course; (4) 78 percent of those responding to the questionnaire fe,lt 
that foreign students should live in private homes of North American 
families; (5) 78 percent felt a need for recreational facilities. 
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Touchstone, who collected her information by sending out "informa-
tion blanks'' to a non-randomized sample of foreign students and adminis-
trators, also suggested that: (1) foreign students should be required 
to attain reasonable percentile score on the college Entrance Board 
Examination in English for foreign students before being granted 
admission; (2) laboratory assistance in speech be offered individuals 
needing it; (3) special orientation materials be sent to prospective 
foreign students; (4) two weeks orientation be given new students immedi-
ately preceding the fall semester; (5) compulsory orientation work be 
offered two days a week for one semester for foreign students of non-
English background; (6) foreign students be urged to participate in many 
campus activities; (7) the university administrators appoint a committee 
to assist in foreign students' activities and to encourage United States 
students and the people of the local community to understand and appreci-
ate the foreign student. 
The Tyler Committee's (1964) report on foreign students' problems 
and needs, as well as institutional needs, has some interesting informa-
tion for workers in the field of foreign student affairs. In an effort 
to define the major problems that institu~ions face in the process of 
admitting foreign students, the Committee made trips to several campuses 
and interviewed more than 200 university and college officials and local 
organizations. 
On Admission, the Committee observed that it was the prerogative of 
the admitting institution to set its own admission requirements. The 
Committee suggested, however, that an institution could lower its admis-
sions requirements in specific cases for nationals of newly-emerging 
nations with limited educational facilities or where the institution has 
/ 
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access to remedial aid necessary to raise the student's competence to a 
level commensurate with the institution's educational requirements. 
On Pre-Arriva~ Information, the Committee felt that it was the 
responsibility of the admitting institution to provide a reliable flow 
of ~nformation, since many foreign students have been frustrated in dis-
covering after arrival that the institution that admitted them was weak 
in the department in which they were interested. 
On Foreign Credentials, the Committee observed that problems have 
sometimes arisen with regard to tests and credentials of foreign 
students. It suggested that competent evaluation of the credentials 
and tests of foreign students be undertaken by institutions aspiring 
to admit foreign students. 
Vaswani (1950) conducted an investigation of the problems that 
foreign students experienced on the Berkeley campus of the University 
of California. The author, who received back 448 of his 514 question-
naires from a non-randomized sample reported that writing term papers, 
arrangements of schedules, practical training, family worries (homesick-
ness), finances, high rates of room and board, finding housing, heavy 
study loads and ~ participation in organized activities were of the 
greatest concern to the foreign students. 
During a "non-directive" interview, the author identified language, 
studies, orientation and finances as additional problems to the foreign 
students in his study. On regional grouping basis, the author reported 
that: (1) the Chinese had the maximum language problems and family 
worries; (2) the Indians had the least language, academic and financial 
problems; (3) the Europeans had the least social problems of all groups, 
but they also had the highest health problems. Overall, the Indians 
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were less homesick and less lonesome than other groups. The Chinese on 
the other hand, needed services of a counselor, and understanding of 
their culture, than did other groups of students. Heayy study loads, no 
practical training after graduation, and financial difficulties were 
problems common to all regional groups. 
The author also found that although more women than men felt 
accepted by Americans, the women were more homesick. Both men and women 
found it difficult to accept the social-personal life of the United 
States. More graduates than undergraduates were better adjusted to the 
social life. 
Vishwani suggested proper placement in desired fields of study, 
practical training after the completion of their academic career, accom-
modations for foreign students in organized living groups or in American 
homes as well as helping the foreign student to solve language problems, 
reading and study problems, and financial problems through the creation 
of jobs. 
Ellis' (1978) study of perceived problems of non-Canadian and non-
European foreign students at Indiana University revealed current 
problems which would be of interest to readers. Utilizing a modified 
version of the Michigan International Student Problem Inventory, Ellis 
conducted personal interviews with a random sample of foreign students 
enrolled in the University during the second semester of 1977-78 aca-
demic year. 
Ellis' study revealed that language, academic_ advising _and records,. 
social-personal, student activities and placem~nt·se~yi~~$~were the 
major problems that concerned the respondents. Areas where the students 
experienced the least difficulties were living and dining, health 
services, religious services, and general quality of education at 
Indiana University. 
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The author suggested that there was a compelling need for satis-
factory orientation and academic advising. Other areas in which the 
foreign student needed help were: preparation of term papers and 
theses, and greater understanding of world culture on the part of 
faculty and American students. 
Peterson and Neumeyer's (1948) study at the University of Southern 
California, Los Angeles, reported foreign student problems which were 
similar to Ellis' (1978). The authors mailed out 385 questionnaires to 
a non-randomized sample of foreign students of which 141 responded. A 
statistical ranking of problems from the most serious to the least 
serious revealed that the chief problem pertained to the academic--the 
foreign student had difficulty understanding lectures; writing reports; 
in getting acquainted with American educational system and examination 
methods; in using the library and competing with American students for 
grades. The problems were accentuated by language difficulties. 
Evaluation of Credentials and the complicated registration proce-
dures were further worries. Other groups of problems related to 
economic--financial and housing. The loss of money through currency 
exchange and the lack of suitable employment were of concern to the 
respondents. Social and personal problems mainly pertained to dates, 
personal friendships with Americans, and insufficient leisure and places 
to go during their holidays. 
The authors suggested that: (1) more carefully planned counseling 
procedures were needed; (2) more adequate orientation, financial aid 
--either scholarship or work opportunities; (3) housing--international 
20 
houses on or near campus and a need for foreign student centers were 
urgent for alleviating foreign student problems. They also suggested 
social and recreational activities, tutoring services, and medical care. 
The finding of Forstat's (1951) study of the adjustment problems 
of foreign students--which was a revised version of Peterson and 
Neumeyer's (1948)--did not differ radically from that of the original 
authors. Forstat received back 182 of the 201 questionnaires mailed 
to a non-randomized sample of foreign students at Purdue University, 
Indiana. Among the major findings were that there was a significant 
difference in problem scores of students from Canada and students from 
four other countries--Norway, Turkey, China, and India. There was a 
significant difference between graduate and undergraduate students' 
scores and between the scores of sophomores and freshmen combined. In 
other words, the nationality of the foreign student as well as his aca-
demic classification seemed to relate to his ability to adjust. The 
length of time spent in the United States did not seem to have any 
effect on the respondents' ability to adjust. 
The author suggested that specific programs should be designed to 
integrate the foreign students into the social life of the university 
such as: (1) a program to help foreign students overcome their language 
barriers in reading; (2) reciting and understanding English; (3) finan-
cial assistance to foreign students who cannot work part-time or have 
insufficient aid from their family or country; and (4) counseling pro-
grams for al1 foreign students must take into account the fact that 
national origin tends to affect the severity and types of problems the 
foreign student experiences. 
In Santos' (1959) study of seven groups of foreign students at 
Indiana University, the purpose was to determine the needs of those 
foreign students with a view to planning "realistic services." Using 
problem checklists, foreign student adviser's checklists, and personal 
interviews, the author limited his study to seven geographical areas 
of the world--Latin America, Europe, Southeast Asia, Southwest Asia, 
Southern Asia, Central Africa and North Africa. One hundred and sixty 
students out of 198, drawn randomly, returned the questionnaires. 
The author reported that a small percentage of the seven groups 
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of students, with the exception of Southeast Asia, participated in orien-
tation. A majority of students in each of the seven groups had enjoyed 
hospitality in American homes. Academic, financial, and social problems 
seemed to give the most trouble to each group of foreign students, while 
religious and personal problems seemed to give th~ least trouble. 
In addition, the Christian students, the travelled students, and 
the graduate students seemed to be better adjusted than their counter-
parts. Hence, according to the author, religious preference, travel 
experience, and class standing seemed to be factors in the total adjust-
ment of the students. The ability to speak English before coming to 
the United States failed to be a factor in the total adjustment of the 
foreign students in the study, although it seemed to be a factor in the 
academic adjustment. 
Santos suggested that there was a need for the establishment of 
personnel services--counseling services--to help foreign students in 
their adjustment to American university life. Such services should 
include academic adjustment, orientation programs, facilities for 
teaching English, more integration between the adviser and the foreign 
students, and an international center. 
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Lewis and Roberts (1971) organized a panel of four foreign students 
from different parts of the world who attended different universities in 
different parts of the United States. The students, not selected ran-
domly, were given a series of questions to which to respond. 
Pre-Arrival Problems: The panel reported that pre-arrival problems 
involved contradictory admission information, difficulty regarding U.S. 
college and university correspondence terminology--e.g., GPA, credit 
hours and lack of experience regarding examinations which some institu-
tions insist a student must take before being offered admission. First 
Year Problems: The panel reported homesickness, lack of interest in 
them on the part of U.S. students and difficulty in making friends as 
being severe problems. The panel also reported frustrations at the lack 
of ability to communicate and a need for planned social events. Orien-
tation on methods of instruction was mentioned as necessary during first 
year at college. Financial Problems: The panelists reported that 
foreign students are likely to experience problems regarding costs of 
attending a United States college or university. They suggested that 
there was a need for some scholarships and assistantships and part-time 
work with little or no conditions attached; the problems with regard to 
currency exchange was to be handled with the assistance of the univer-
sity officials. 
The foursome suggested that a prospective foreign student to an 
American university or college should be aware of religious, social and 
cultural differences, should be open-minded, observant and value social-
izing as much as possible. He should develop good study habit and be 
able to budget his time well. 
They suggested that he should pass an English Language examination 
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if the student's background in English is weak. To the American insti-
tutions, the panelists suggested terminology in college catalogs should 
be explained to a prospective student. Foreign credentials, the panel-
ists emphasized, should be properly evaluated. 
Hagey and Hagey (1972) conducted a study to determine how well 
foreign students in two-year and four-year colleges or universities 
adjust academically and socially as well as the special services desired 
and used by foreign students. To arrive at their findings, authors 
administered questionnaires to 272 foreign students attending Oregon 
colleges and universities. 
The results showed that: (1) students in two-year colleges defi-
nitely tended to rate themselves lower on academic adjustment than did 
their counterparts in four-year institutions; (2) differences between 
the two-year and four-year groups were not statistically significant in 
regard to the respondents' social adjustment; (3) students in two-year 
colleges less frequently received continuing academic advice; and (4) a 
majority of the respondents in junior colleges did have either formal 
courses in the use of the library or special tours of the library 
facility. Regarding academic adjustment, the authors reported that 
there was a need for a special orientation or preparation program tu 
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acquaint the student with the complexities of studying in American 
colleges and universities, as well as a need for special help from 
teachers with the use of the English language. 
In conclusion, the authors suggested that there was a need for 
greater effort on the part of junior colleges to meet the special needs 
of the international students. 
John Eddy's (1972) narrative on factors and guidelines on 
i 
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international student guidance has identified some problerns tiliat tend to 
\ ' 
confront foreign students on American college and universit'y/ campuses. 
I, 
Two of the major problems cited were: (1) Financial--due t6 the short-
. I 
age of jobs for foreign students, weak collateral which p~events the 
foreign student from obtaining loans to continue in school~nd infla-
tion which has meant that the foreign student's money is used faster and 
does not go far. Besides, restrictions on the part of foreign govern-
ments also cause the foreign student's financial problems. (2) Language 
problems--Eddy also reported that most foreign students have English 
language problems during their first year at college. His suggestions 
on how to alleviate the foreign student problems centered on the 
Adviser's Office. Every campus should have a regular resource person 
responsible for creating and coordinating specific programs for coun-
seling, making available information to students in need as well as pro-
viding an evaluation of credentials on a uniform basis. The adviser's 
office should offer each student who is accepted a mature counterpart to 
help him help himself with everyday situations. The office should be 
able to provide academic guidance where necessary. 
Beaumont's (1964) narrative has identified some major problems that 
confront foreign students during their sojourn in the United States: 
Financial difficulties stem from the relatively high cost of education 
and the high cost of living in the U.S. He observed that actual costs 
of college education are usually much higher than estimated costs given 
by college and university officials who correspond with foreign students 
before their arrival. The currency restriction programs imposed by 
governments with dollar shortages limit the amount of money that can be 
sent out of the foreign student's country. 
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The author suggested that one way to resolve the financial problems 
is by employment. Because of the restrictions placed on the foreign 
student by the U.S. Immigration and Naturalizataion Services, the 
foreign student advisers should coordinate their activities with prospec-
tive summer employers to hire foreign students at the time when restric-
tions are lifted. 
To alleviate the Language and Cultural problems the foreign student 
job-hunter encounters during his search for summer jobs, the author sug-
gested that interested community leaders should develop sources of jobs 
by mail, contacts through business associations and invite employers to 
visit the campus personally to talk to the foreign students. 
The foreign student should be given an orientation on the nature 
and limitations of the job he would be required to perform. He should 
also be oriented on the attitude expected of them by prospective 
employers, according to Beaumont. 
He also suggested, as a matter of national policy, that the U.S. 
government needs to resolve some conflicts in philosophies among various 
units of the government regarding the management of foreign student pro-
grams in the country. 
A study by Salimi et al. (1977), was designed to assess foreign 
students' career information, their level of job seeking skills, and 
their career planning needs. The study revealed some insights for those 
interested in the foreign students' post-graduate placement. Using the 
personal interview technique, the authors spoke to a nonrandomized 
sample of 24 foreign students. Their report revealed that both male and 
female graduate students had definite goals concerning future career 
objectives. Eighty-three percent of the graduates had definite career 
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objectives while 17 percent did not. For undergraduates, 66 percent had 
such career objectives while 34 percent did not. 
While 83 percent of the male and female graduate students exhibited 
awareness of their skills, abilities, and interests, 34 percent of the 
undergraduates showed such. awareness of their skills. 
On acquiring practical training after graduation, 50 percent of 
the male and female graduate students expressed interest as opposed to 
16 percent of undergraduates who showed such interest. 
The authors suggested that since foreign students tended to seek 
employment in their home countries, U.S. college and university Place-
ment Centers could provide information about and contacts with.employers 
in the home countries and governments through their embassies. Such 
contacts, the authors observed, would provide the students with employ-
ment prospects before they return home--a situation which provides posi-
tive psychological effect upon their academic performance. 
Placement centers oould help forward foreign student folders and 
resumes since such information packages tend to receive greater accep-
tance on the part of employers. 
In his narrative about the problems a European student was likely 
to experience, Nome (1976) identified culture shock and down-grading of 
academic credentials as the two most important areas. He suggested that 
to alleviate these problems, U.S. colleges and universities could: (1) 
prepare publications that give specific information about life in the 
United States for foreign students, thereby reducing the problem of cul-
ture shock; (2) give more explicit definitions_of terms used; (3) differ-
ences in educational patterns; and (4) employ well-trained foreign 
student advisers, especially in smaller institutions, so that foreign 
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students can make a smoother adjustment. 
A Recruitment Kit, prepared by the National Association of Foreign 
Student Advisers (NAFSA) and containing various publications, he 
observed, would be ideal for many U.S. institutions. Nome suggested 
that institutions not prepared to give adequate cultural, educational 
and financial support to foreign students should not accept such 
students in the first place. 
Hull's (1972) experimental study of the effects of cross-cultural 
sensitivity group experience on American students is perhaps one of the 
most classic attempts at encouraging American students to interact with 
foreign students. 
Using 12 foreign and 32 American students, all randomly selected 
at Pennsylvania State University, the author administered a W-type 
Likert-scale to the subjects in a seven-week period. Following the 
experimental period, an unstructured interview was conducted to deter-
mine the attitudes of the subjects and the impacts of the experimental 
study. 
One of the most interesting results of the experiment was that 60 
percent of the American students in the study indicated that their atti-
tudes toward foreign students had changed positively. Foreign students 
who participated in the study also reported that their feelings toward 
~ 
the American students had been positively affected. The author, there-
fore, concluded that attitudes of American university and college 
students toward foreign students could be altered through group involve-
ment methods. 
Kahne's (1976) address at the National Association of Foreign 
Student Affairs (NAFSA) seemed not only thought provoking but also at 
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variance with most current research findings. Basing his report on his 
seven years of experience with international students at MIT, Kahne 
argued that most of the problems commonly associated with foreign 
students are based on stereotype. 
International students almost invariably suffer from 
stomach aches, headaches and homesickness. This trinity of 
rather unprepossessing phenomena is sagely thought to repre-
sent symptoms of distress and maladjustment of individuals 
who are conceived of as having deficiency in adapting them-
selves to the complex society (p. 40). 
Further, the author argued that accounts of international student life 
are no different from most American professional or student life in 
general. 
Kahne, however, identified what he perceived to be serious problems 
that confront the international student, but not without castigating 
those who insist on viewing the foreign student problems as being pecu-
liar to foreign students "because they are foreign." 
Regarding housing, Kahne pointed out that foreign students are 
usually expected to live in the overcrowded, noisy high rise dormitories 
as part of a glorious cultural enhancement--a part of a thoughtfully 
planned process by which relative strangers are encouraged to become 
bossom friends. He argued against the idea that international students 
did not come to America to pick up "some intellectual or cultural 
grocery basket." 
On friendship with Americans, he pointed out a common stereotype 
--"Success is regarded as having occurred when the international student 
becomes pro-American"--and argued that success should be equated with 
maturity, intelligence, and sensitivity. A lack of success, on the 
other hand, should be equated with immaturity, being unserious, or rude. 
The author also observed that a common flaw in observing the 
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foreign student's process of acculturation is to base such observation 
on immigrants, Peace Corps Volunteers, or displaced persons' exper-
iences. He indicated that the most conventional approach was the "U" 
curve which posits that when a foreign student arrives in the United 
States, there is an initial period of well-being lasting between 1 or 2 
months, followed by a period of increasing apprehension, apathy, depres-
sion and other psychiatric symptoms, which peaks out in 6 months. 
Finally, there is an ascending curve toward well-being again as the per-
son comes to grips with the new culture. Kahne argued against the con-
temporary model which divides the international students' experience 
into four: crises of arrival, engagement, acceptance and re-entry. 
The author contended that the only low points in the curves of 
foreign students can be traced to correspond with vacations and the 
beginning of each quarter. He called this the "W" curve, and emphasized 
that "The foreign student needs to be studied more as a student than as 
a foreigner." 
On a foreign student's English language problems, Kahne observed 
that the generalized discussion is to associate the foreign student 
problems with language competence, difference with customs and values 
and unfamiliarity with cultural cues. He argued that international 
students possess a much wider range of language competence than their 
North American counterparts. 
'(.. Kahne observed that international students' financial problems 
could be linked to their inability to obtain work for themselves or 
spouses--usually ignored by university and college officials. 
Kahne has reported that foreign student health problems can be 
attributed to the high cost of health insurance in the United States, 
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which is a source of consternation and confusion to the foreign 
students. He observed that in many parts of the world, people do not go 
through the ritual of a doctor's office visit to get a ,prescription for 
drugs, hence the assumption that foreign students do not know how to 
serve their own interests was not only insulting but progressively con-
fusing and demeaning. 
The author observed that American university and college curriculum 
was grossly inappropriate because it ignores the contributions of non-
Americans in the fields of the humanities, the sciences, and technology. 
He suggested that programs tailor-made by international students 
for themselves make more sense. Such programs include: (1) orientation 
meetings among graduate students and their spouses--where participants 
learn from each other and from interested Americans on how to survive; 
(2) developing and updating a Wife's Notebook which contains specific 
information about how to get things done; (3) Social Service Network 
which includes a job-bank, cross-cultural interchange, language and 
skills assistance, and child care; (4) Self Help and Mutual Help activ-
ities which include helping the newcomer and parties. 
Jackson's (1977) report from a colloquium designed to explore ways 
in which enrollments of foreign students in community colleges could be 
increased identified some problems that confront the foreign student in 
these institutions. The participants noted that sometimes foreign 
students found it difficult to transfer to four-year colleges. The par-
ticipants suggested that college administrators should work out cooper-
ative arrangements to enable the foreign student to transfer without 
problems. 
English Language was another problem that confronted foreign 
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students in junior colleges. The participants also suggested that 
foreign students with English Language deficiency should not be admitted 
unless they had received adequate language training. The participants 
declared that community colleges had certain professional obligations to 
consider before bringing foreign students to their campuses. One such 
obligation, the conference noted, was the hiring of well-trained staff 
members in the field of international cultural exchange to work with 
foreign students. 
Johnson (1971) made a report to the California Legislature on how 
to help pay the cost of foreign students' education and the problems 
that foreign students face which advisers need to be aware of.· 
He reported that because of a variety of problems a foreign student 
was likely to experience, American colleges and universities should have 
on their staffs admissions officers skilled in evaluating foreign ~­
dentials, teachers of English as a foreign language, and volunteer 
workers to help the foreign student in their out-of-class (social) life 
and community relations. 
The volunteer group should also help the foreign student in the 
following areas of concern: housing, being guests at American homes, 
and orientation to campus and community life as well as to the culture 
of the country. Furthermore, the volunteers should introduce the 
foreign student to other national and international student groups, the 
author suggested. 
Shana'a's (1979) report has interesting descriptions of the back-
grounds of foreign students--the differences in cultural milieu which 
tend to account for some kinds of foreign student problems. Basing her 
report on her experiences while living in Europe and the Middle East as 
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a "foreigner," she contended that foreign students' performances should 
be judged more on their status as individuals rather than on their 
status as a "foreigner." 
Much as she agrees with the assertation that foreign students 
should understand, try to follow, and conform--in all reasonable ways 
--to life and patterns of behavior in the United States, she observed 
that it is very difficult to change long-established habits and deeply 
ingrained patterns of thought. Shana'a intimated that much of the so-
called foreign students' problems can be traced to their cultural 
patterns--a situation which American college and university officials 
should understand. 
Shana'a reported that although the foreign student could pass 
English language tests, it is possible for him to sit through a class 
session without understanding lectures because of different forms of 
American dialects and idioms. Besides, she argued, a foreign student 
can understand the material being tested and may still fail an examina-
tion because of tension. In some cultures, periodic examinations are 
not important. A foreign student could fail periodic examinations with-
out paying much attention to them because in his country it is the final 
examination that really counts. She suggested a detailed orientation on 
this problem by college and university authorities. 
Shana'a also attributed foreign students' apparent lack of communi-
cation in class to the facts that: in some countries the teacher is an 
absolute authority who could not be challenged; their cultural back-
grounds could be one in which students give-and-take was not tolerated; 
looking into the eye of a speaker may be frowned upon--a situation which 
Americans tend to interpret as inferiority complex. Besides, Shana'a 
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stated, the foreign students' choice of academic majors, selecting elec-
tives and planning a comprehensive program leading to timely graduation 
may pose a problem for those students who come from countries where 
students do not have such a choice. 
She suggested that academic advisers need patience and guidance 
to help these kinds of students. 
Shana'a has reported that what seems to be clumsiness, tardiness 
and lethargy on the part of foreign students in laboratory performance 
may be traced back to the fact that in some cultures manual labor such 
as in labs is regarded as degrading. Other causes may be due to the 
fact that in most Third World countries, labs are poorly equipped, hence 
most foreign students might not have handled sophisticated equipment. 
Other causes could be attributed to the lack of running water and elec-
tricity in homes, she stated. 
Regarding cheating, Shana'a reported that in most Middle Eastern 
cultures exchanging information in examination rooms is a common 
practice--a sign of dedicated friendship--a situation which American 
professors regard as cheating. 
She suggested that professors, foreign student advisers, and 
officials of American colleges and universities have a responsibility 
not only for counseling foreign students to achieve a reasonable balance 
between American culture and mores, but also to understand the cultural 
backgrounds which tend to cause foreign students' "(mis)behaviors. 11 
Other Selected Literature on 
Foreign Students 
In addition to studies, reports and seminars, workshops and field 
trips have been undertaken in an effort to find ways in which the 
foreign students' sojourn in the United States could be made more 
beneficial. 
Hamilton (1979) undertook a study of both foreign and domestic 
students to determine whether or not there was a difference in percep-
tions of either group toward the university environment. 
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Using the College Characteristics Index (CCI) with 11 factors, the 
author administered the instrument to a randomized group of 30 interna-
tional and 28 domestic students. 
The results of the study showed that international students scored 
significantly higher than the domestic students on Aspiration Level, 
Academic Achievement, Self Expression, Group Life and Vocational Life. 
The author concluded that: (1) international students tended to regard 
the university administration as being more receptive to change than 
the domestic students (Aspiration Level); (2) foreign students in the 
study felt that competition for grades was too intense and that pro-
fessors were too demanding (Academic Achievement); (3) foreign students 
envisioned that they had greater opportunities to develop leadership 
potential and assurance (Self-Expression); (4) foreign students regarded 
their group activities as warmer and more friendly (Group Life); and (5) 
foreign students tended to internalize more fully the press of a voca-
tional orientation (Vocational Climate). 
The author suggested that in order to determine how best to go 
about counseling the foreign student, the foreign student adviser should 
understand the advisees' perceptions. 
Lornie Kerr's (1977) seminar, conducted to examine ways in which 
four-year colleges could help community colleges alleviate foreign 
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students' problems, identified transfer as one of the most important 
problem areas. 
The participants suggested that to host institution's decisions to 
admit the foreign student from the two-year college should be based on 
the foreign student's academic information--grades; his ability to pay 
for his schooling, and language proficiency. 
They also agreed that the community college officials should 
encourage American famili~s to take the foreign student into their homes 
during holidays to help introduce them to American ways of life. 
A similar message was given by Davis (1971) in his keynote address 
at a Workshop of Foreign Students in the two-year colleges. Davis iden-
tified some major problems that the foreign students in the two-year 
college tends to encounter which inhibits his ability to enroll in this 
type of institution: lack of information about the curricula and termi-
nal technical programs. 
He suggested that: (1) Information Abroad given prior to the 
students' arrival should be precise and honest so the prospective 
student will not be disappointed upon his arrival; (2) Admissions 
Officers should not extend the Open Admissions Policy to the foreign 
student. Rather, the students' academic background, economic capability 
and English Language proficiency should be thoroughly evaluated. (3) 
I l4'-">0rientation programs should be developed for the foreign student, since 
o~; . '· 
the needs of foreign students do not occur at the beginning of each 
semester alone, 11 some certainly continue well into the term. 11 (4) 
Housing ought to be a cardinal responsibility for a college accepting 
the foreign student. They should help him to locate suitable housing 
which would maximize the benefits of his stay in the United States. 
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Other suggestions were: Counseling by an official with technical 
competence in Immigration matters; On-Campus Programs to help foreign 
students associate with American students; English Language Remedial 
Programs to help those with English language problems; and Community 
Relations Programs to provide opportunity for the foreign students to 
visit the American family. 
/ 
Johnson (1971) conducted a study to determine what the foreign 
student.regarded as his "most important problem," in an effort to design 
appropriate solutions in the needed areas. Using the mail questionnaire 
technique, he obtained 213 (63 percent) of the 337 questionnaires mailed 
to a non-randomized sample. The results of his study revealed that the 
most frequently mentioned "most important problem," English language 
proficiency, was cited by only 20 percent of the respondents. Another 
troublesome problem, judged by many Americans to be a problem for the 
foreign students--finances--was cited by only 17 percent of the respon~ 
dents as a problem. 
Further, Johnson administered the same test to 34 "domestic students 
in the same university to determine what the American students perceived 
as foreign students' problems. He found that domestic students expected 
the foreign student to be experiencing greater difficulties than the 
foreign students reported encountering. "Only in three out of 13 
problem areas did a majority of the two groups coincide in their evalua-
tion of problem areas," Johnson reported. The areas were English 
language proficiency, ability to get along financially, and separation 
from family. 
After slightly modifying the test and administering it to another 
group of American students to determine what their problems were, 
Johnson reported that the results closely paralleled those of the 
foreign students in most problem areas. He, therefore, concluded that 
"the foreign student needs to be studied more as a student than as 
a foreigner" (p. 62). 
Johnson suggested that the foreign student be accepted and recog-
nized as riders on this same planet, earth, with comparable needs and 
wants and that in this spirit a more healthy atmosphere of friendship 
between Americans and int~rnational students could be created. 
Siriboonma's (1978) analysis of foreign students' satisfaction 
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at Iowa State University has some interesting findings. Using the 
College Student Satisfaction Questionnaire (CSSQ), the author received 
back 261 responses from a total of 500 mailed out to a randomly 
selected sample. The purpose of the study was to investigate the rela-
tionships between foreign students' satisfaction and nine demographic 
variables--sex, academic classification, age, region, source of 
support, curriculum, marital status, type of residence, and length 
of time in the United States. 
He reported that there were significant relationships between 
foreign student satisfaction and certain demographic variables. As 
an example: academic classification, age, marital status and type 
of residence were related to students' perceived satisfaction with 
working conditions, compensation, quality of education, recognition 
and overall college experience. 
The author stated that graduate students, students who were 28 
years of age and above, married students, and students residing in 
married student housing were found to be more satisfied with all the 
above conditions than were other students within the sample. 
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Sex differences, the author noted, seemed to be related only to 
satisfaction with compensation. Male students in the study expressed 
greater satisfaction with compensation than did female students. 
Geographical region was related only to social life, that is, European 
students reported a higher level of satisfaction with social life than 
those coming from other parts of the world. 
The combined effect of classification and age were related to 
students' reported levels of satisfaction with compensation, recognition 
and overall college total satisfaction (college experience). Length of 
stay in the U.S. did not have any significant effect on students' level 
of satisfaction. 
May's (1962) study of attitudes of American students toward foreign 
students at Michigan State University revealed that American students do 
not avoid foreign students, rather, they sought opportunities to know 
the foreign students. The author's instrument, a questionnaire mailed 
to non-randomized sample of 212 American students also revealed some 
reasons why American students lacked contracts with foreign students as 
being: (1) American students' indifference to foreign students; (2) 
either the Americans or foreign students were too busy; (3) the degree 
of American students' contacts with foreign students was positively 
related to their attitudes toward foreign students; and (4) American 
students usually became more interested in a specific foreign country 
after knowing foreign students from that country. 
May also reported that school level and interest in foreign 
countries were significantly related to the American students' degree 
of contact with foreign students. Significant relationships between 
academic interest and amount of contact with foreign students existed 
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for American graduate students, but not for freshmen. 
In contrast with the findings of other researchers, May reported 
that: (a) American students did not prefer association with European 
foreign students rather than with foreign students from other parts of 
the world; (b) language difficulty was not related to the lack of con-
tacts between American and foreign students; (c) personal friendliness 
and participation in extra-curricula activities did not lead to more 
contacts with foreign, st1:1-dents. 
In conclusion, May found that positive relationships between resi-
dence proximity and contacts with foreign students were confirmed. 
Summary of the Review of Literature and 
Questions to Guide the Study 
The literature has revealed, among other things, that foreign 
students' problems, though they may be many and varied, do not seem to 
be consistent from institution to institution and from one geographi-
cal region of the United States to another. 
While it has been widely reported that English language, financial 
problems, social-personal, and sometimes academic problems have given 
the foreign student the greatest concerns at one institution, the prob-
lems have been ranked differently at another institution by a different 
group of foreign students. 
This apparent discrepancy in the types and severity of foreign 
student problems seems to arise from the fact that no two foreign 
students are exactly alike. Besides, the economic, cultural, political 
and social atmospheres of the countries from which the foreign students 
come do not always remain constant. The literature reported that 
• 
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individual differences seem to affect studies. This point should not be 
ignored. 
While, on the one hand, the foreign student's background may relate 
to his type of problems while in the United States, some foreign 
students, because of their. individuality, tend to adjust more easily 
academically, socially, culturally, and sometimes financially, due to 
their levels of maturity and family backgrounds. Besides, religious 
backgrounds, travel, linguisitic patterns and types of financial support 
as well as the student's willingness to work on menial jobs may have 
something to do with the students' problems. 
Hence, the major thrust of a study of this nature is to draw a fair 
generalization based on consistent patterns of groups, recognizing that 
from the groups, an interested university or college official would con-
tact individuals with a view to helping him as a person. This, indeed, 
will be the task of university and college officials. 
Since this study in~olves both the private and state institutions, 
efforts will be made at finding "answers" to these questions: 
1. Will foreign students in state schools as a whole check more 
problems than their counterparts in public schools? Will 
there be significant differences in scores? 
2. What types of problems are regarded as severe at both the 
state and public institutions? Are there consistent trends? 
3. Taking all institutions together, are foreign students' 
problems in Oklahoma different from those reported elsewhere 
in the country? 
4. What kinds of problems are reported by: sex, age, academic 
classification, geographical regions, English vs. non-English 
backgrounds, academic majors? 
5. Do married students have more problems than single students? 
Are there significant differences? What kinds of problems 
are more severe, least severe in each group? 
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6. Does the length of time in the U.S. have any effect on the 
kinds and severity of problems either at the state and at the 
individual institutions? 
7. Do international students' problems differ from nationality 
to nationality? What problems--severe and very severe--are 
reported according to nationalities? 
8. Overall, what problems are reported state-wide as severe; 
as very severe? What problems are reported by each insti-
tution as severe; very severe? 
CHAPTER III 
RESEARCH METHODOLOGY 
Introduction 
This chapter contains the procedure that was used in an effort to 
answer the research questions raised in Chapter I. This chapter is 
divided into sub-sections for Research Procedure, Instrumentation, 
Survey Method, and Hypotheses. 
Research Procedure 
Preliminary Contacts--July and August, 1979 
During these two months, this investigator made numerous telephone 
calls to colleges and universities across the state of Oklahoma to 
obtain foreign student enrollment figures in order to determine which 
institutions would be included in the study. As most of the administra-
tors and foreign student advisers would not release the figures without 
a formal letter of request, 43 institutions--both public and private-
--were mailed formal letters with postpaid postcards to facilitate 
responses (Appendix A). 
By late August 1979, 23 (54.7 percent) of the 43 institutions con-
tacted had responded. From the responses, it was found that some insti-
tutions did not have up to 20 foreign students, while others had more 
than l,600. 
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Second Contacts--September 1979 
As a result of the responses obtained during the preliminary con-
tacts, it became necessary to meet foreign student advisers and univer-
sity and college administrators who worked with foreign students and to 
discuss with them the nature and scope of this study (see Table I), to 
show them the instrument which would be used in the study, to request 
foreign student listings, and to assure them that whatever information 
was gathered in the process of the study would be held in strict confi-
dence. Although three colleges and seven universities originally indi-
cated their willingness to be included in the study, only six institu-
tions (i.e., Oklahoma State University, Stillwater; the University of 
Oklahoma, Norman; Central State University, Edmond; Oklahoma City 
University, Oklahoma City; Oklahoma City Southwestern College, Oklahoma 
City; and Phillips University, Enid) were willing to furnish their cur-
rent international student listings. 
It is regretted, however, that some institutions whose administra-
tors and foreign student advisers were willing to cooperate in the study 
could not be included because of the small number of foreign students at 
those institutions. 
The six institutions included in this study were selected on the 
basis of the fact that they had the highest number of foreign students 
from the highest number of countries. 
Subjects 
The subjects selected for this study were drawn through statistical 
randomization, from the fall 1979 international student listings 
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TABLE I 
INSTITUTIONS SELECTED FOR STUDY 
Population Percentage 
Name of of Population of of School Number 
Institution Institution Foreign Students Population Selected 
Oklahoma State 
University,~'( 22,000 1,500 6.82 225 
Stillwater 
University of 
Oklahoma,~( 20,000 1,600 8.00 240 
Norman 
Central State 
University,* 12,000 650 5.42 98 
Edmond 
Oklahoma City 
University,** 2,500 325 13.00 49 
Oklahoma City 
Phillips University,** 
Enid . 1, 260 290 23.00 44 
Oklahoma City South-
western College,** 5,000 360 7.20 54 
Oklahoma City 
Total 62,760 4, 725 63.44 710 
*Denotes State Universities 
~b'(Denotes Private Universities 
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furnished by each of the six institutions. The criteria for selection 
were: (1) that the subjects were students enrolled in full-time study 
at their respective institutions, (2) their names and addresses had to 
appear in the listing furnished by the college or university. Where 
the student's name appear~d with no address, he was replaced in favor 
of a student with a complete address. This was necessary in view of 
the fact that the study was to be conducted through a mail question-
naire, which will be discussed later. No effort was made to select the 
students according to nationality, sex, or academic classification. 
Also, no effort was made to contact the subjects in person. 
Steps Taken To Maximize The Returns 
--November 1979 
During the first week of November, 710 subjects, selected through 
the process described above, were mailed introductory letters (Appendix 
C). In that letter, it·was explained to the subjects how they were 
selected, why they were being contacted, the purpose of the study, and 
the importance of the study. They were requested to assist by com-
pleting a questionnaire which they were to receive within three days 
after that initial letter. 
Second Contact: November 11 
Two days later, the subjects were sent questionnaires with a cover-
ing letter again stressing the importance of the study with a further 
appeal for their assistance (Appendix D). A postage-paid return enve-
lope was enclosed with each of the 710 questionnaires. Since experience 
with the first contacts involving administrators tended to prove that 
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some respondents could hold their questionnaires for as long as eight 
weeks before returning them, and since literature reports that most 
respondents tend to act within seven days, this investigator suggested 
that subjects repond within ten days. 
Third Contact: November 27 
On November 27, 1979, the 468 subjects (65.92 percent) who had not 
returned their completed questionnaires were sent another set of ques-
tionnaires. It was believed that if a respondent was unable to return 
the first questionnaire by the first deadline, he could have thrown it 
away or misplaced it. In order to encourage the respondent, another 
questionnaire was sent with a covering letter that appealed to him for 
assistance. Another postage-paid return envelope was also enclosed. 
Fourth Contact 
The final contacts ·were made through telephone reminders between 
December 1-3 in Stillwater; December 4 in Oklahoma City where students 
attending the four institutions in and around Oklahoma City were con-
tacted, and December 5 in Enid. During the telephone conversations, 
it was found that some students who hitherto had not returned their ques-
tionnaires were afraid because of the Iran-American Crisis. (The 
Iranian-American Crisis began November 4, 1979, while the questionnaires 
were mailed out November 11, 1979.) They openly expressed the fear that 
they had thought that the questionnaire came from an agent of the U.S. 
government who was trying to entrap them. 
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Identification of Questionnaires 
In order to ensure that questionnaires from different institutions 
were not mistaken for one another and to ensure that once a respondent 
had returned his questionnaire he was not sent a reminder, certain steps 
were taken to code each of the more than 4,500 pages of the question-
naires, letters, and the 2,100 returned envelopes used in the study. 
The following codes were used: 
STUl 
STU2 
STU3 
PRUl 
PRU2 
PRU3 
State University, #1, Stillwater (OSU) 
State University, #2, Norman (OU) 
State University, #3, Edmond (CSU) 
Private University, #1, Oklahoma City (OCU) 
Private University, #2, Oklahoma City 
Southwestern College, Oklahoma City (OCSWC) 
Private University, #3, Enid, (PU) 
Each respondent's questionnaire was coded ST4101 or ST4201 depend-
ing on which institution he attended. The coding system was very 
useful in that every questionnaire received was matched against their 
individualized numbers and institutions'codes. Respondents whose 
numbers could not be matched were easily identified. Another set of 
questionnaires with a reminder was then sent to them •. 
Timing 
Some of the studies have indicated that one of the ways of maxi-
mizing the returns of mail questionnaire is to time the prospective 
respondents and avoid such seasons which could cause them to overlook 
the mail. In this study, this investigator endeavored to ensure that 
48 
the questionnaires were not received at their destinations during final 
examinations week or mid-semester vacations. 
Instrumentation 
The Michigan International Student Problem Inventory (MISPI) 
designed by Dr. John Porter (1962) and revised (1977) was used in this 
study. The inventory consists of 132 problem areas generally exper-
ienced by the foreign student of diversified nationalities, cultures, 
and backgrounds. The purpose of the MISPI, according to the author, 
is: 
I. To conduct research on the problems of students and 
groups of students from other countries; 
II. To facilitate counseling interviews; 
III. To provide a means for group surveys which might help 
identify needed college program changes; and 
IV. To provide faculty members and other student personnel 
workers with an instrument for orientation and 
discussion (Porter, 1977). 
The inventory consists of 11 major categories related to recognized 
student personnel services. These are: 
I. Admission-Selection Problems (A-S) 
II. Orientation Service Problems (0) 
III. Academic Record Problems (A) 
IV. Social-Personal Problems (S-P) 
v. Living and Dining Problems (L-D) 
VI. Health Service Problems (H) 
VII. Religious Service Problems (R) 
VIII. English Language Problems (E) J 
IX. Student Activity Problems (S-A) 
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X. Financial Aid Problems (F) 
XI. Placement Service Problems (P) 
The inventory is further divided with 12 problems being listed for each 
of the 11 recognized student personnel services, making a total of 132 
items on the inventory (Porter, 1977). 
Statistical Procedure 
The inventory is designed to obtain an initial identification of 
problem concerns. The students were asked to circle the statements 
which related to problems that troubled or perturbed them. Statements 
that were thus circled earned a score of 11 1. 11 Since the inventory was 
designed to help the respondents identify problems that were of "most 
concern" to the students, they were also asked to place an 11 X11 in the 
circles denoting problems that most concerned them. This second mark in 
the circle earned a score of 11 2. 11 Statements with no marks at all auto-
matically are scored "0• 11 
Anonymity 
In order to secure a fairly honest response from the subjects, all 
subjects were specifically instructed, by means of a statement in the 
covering letter, not to sign their names on the questionnaire. They 
were promised anonymity and assured that any information they gave about 
themselves would be treated in complete confidence. The demographic 
information such as sex, age, nationality, and length of time in the 
United States was requested on the first page of their questionnaires 
and was necessary for analyzing the data. 
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At the end of the questionnaires, respondents who wished to be con-
tacted for counseling were given the option of signing their names. 
Validity and Reliability of the MISP Inventory 
Validity. The question of test validity concerns what a test mea-
sures and how well it measures what it purports to measure. The results 
recorded from administering the Mooney Problem Check List--College Form 
showed a difference sign~ficant at the .05 level between the mean scores 
of the United States students and foreign students. The United States 
students' mean score was 21.24. The results from administering the 
MISPI showed that a difference significant at the .05 level existed 
between the mean scores of the 108 foreign.students and the 50 United 
States students, mean scores of 15.06 and 11.26, respectively. The 
results, according to Porter, established the concurrent validity of 
the MISP Inventory. 
Reliability. The American Psychological Association's Technical 
Recommendations for Psychological Tests and Diagnostic Techniques and 
a reference by Anatasi were used by Porter as principal sources for 
testing the reliability of the MISPI. Although the MISP Inventory is 
not a test, a reliability estimate of .58 was found for the inventory by 
the use of the Kuder-Richardson Formula for the total scale. A total 
scale reliability estimate of .67 was found by using the Spearman-Brown 
split-half method. Subscale reliability estimates ranged from .47 to 
.76 using the Kuder-Richardson Formula (Porter, 1977). (A full discus~ 
sion of the rest of the method used by Porter can be found at the end of 
this study, Appendix G.) 
Discussion of Variables 
A variable, in this study, is defined as the substance of the 
study which may change depending on manipulations. The Dependent var-
iable is the foreign student problem(s)--with 11 levels. These have 
already been· discussed in the early part of this chapter. The 
Independent variables are the ten demographic variables--age, sex, 
nationality, academic classification, martial status, academic major, 
language spoken as first preference and geographical region, and type 
of institution. 
Hypotheses 
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The following hypotheses were developed from the literature to 
guide this study. First, each of the 11 problem areas was tested at 
state level; later, each of the problem areas was tested at institution-
by-institution levels. 
1. The perceived problems of foreign students in Oklahoma uni-
versities and colleges will not be different from those 
reported elsewhere in the literature as found in the 
United States. 
2. Severe problems such as English language, financial, and 
academic problems which feature prominently across the nation 
will not be perceived as severe problems in Oklahoma. 
3, There will be no significant differences between international 
students' problems both in type and severity between inter-
national students in public and those in private institutions. 
4. There will be no significant relationship between inter-
national students' sex and the kinds of problems they 
experience. 
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5. There will be no strong relationship between international 
students' age and the kinds of problems they experience: 
students who are aged between 17-21 years, those aged between 
22-32 years, and students who are 33 years of age or older 
will not experience significantly more problems than their 
counterparts. 
6. There will be no significant relationship between foreign 
students' academic classification--graduate or undergraduate--
and the kinds of problems they experience. 
7. There will be no significant differences between respondents 
whose first language preference was English and those whose 
first preference was another language. 
8. There will be rio relationship between the respondents' geo-
graphical region of origin and the types of problems they 
experience. 
9. There will be no significant relationship between the respon-
dents' marital status and the kinds of problems they 
experience. 
10. There will be no significant relationship bet'ween the respon-
dents' length of stay in the U.S. and the kinds of problems 
they experience: foreign students who had spent between 1-!8 
months, respondents who had spent between 19-36 months, and 
respondents who had spent more than 36 months in the U.S. 
will not experience significantly more problems than their 
counterparts. 
Analyzing the Data 
Both the Friedman "F" tests and the Student "t" tests were used 
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in analyzing the data. While the analyses of variance "F" tests were 
used in analyzing those dependent variables with multiple levels--length 
of time in the U.S., geographical regions, age groups, and countries, 
the "t" tests were used in analyzing and determining ~he levels of sig-
nificance among variables with two levels. Such variables as sex, 
academic level, graduate and undergraduate, and marital status were 
analyzed with the "t" tests. 
The mean scores were also used to compare the types and severity 
of variables where differences were not statistically significant. 
The mean scores were also used to determine who experienced the severest 
kind of problems in what variables--depending on the scores. 
These two tests were deemed most appropriate by the investigator ' 
because it was assumed that the samples that were drawn from the popula-
tions of foreign students from each of the six institutions were 
normally distributed. Besides, it was assumed that the within group 
variances were also homogeneous. 
Kerlinger (1973) has stated that parametric tests such as the ones 
used in this study are always more powerful than non-parametric tests 
in that parametric tests are capable of rejecting null hypotheses when 
such hypotheses are actually false. 
CHAPTER IV 
PRESENTATION AND ANALYSES OF DATA 
Introduction 
This chapter is devoted to the analyses of the data gathered for 
this study. The first section of the chapter will cover information 
concerning the foreign students from the six institutions taken as a 
single group. The second section will be devoted to the institution-by-
institution analyses. 
As stated in Chapter III, the student 't' test and the Friedman 
"F" Analyses of Variance tests were used in this study. While the 't' 
tests were used for analyzing two-level variables, "F" tests were used 
for analayzing multi-level variables. The two tests enabled the investi-
gator to determine whether or not there were significant differences 
or relationships between one level of variable and another, at the .05 
level. Those variables for which significant relationships were found 
will be displayed in tables at each level of analyses, followed by 
discussions. 
In.addition to the 't' and 'F' tests, the mean scores will be used 
for determining which of the 11 problem areas were perceived by the high-
est number of respondents as being most severe and severe. Even though. 
five problem areas with the highest scores will be displayed in charts, 
the mean scores of each of the 11 problem areas will be displayed during 
each analysis. 
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Scores ranging from 2.50 or above in the aggregate were regarded 
as being most severe problems; mean score ranging from 2.00 to 2.49 were 
regarded as severe problems, and any score below 2.00 was regarded as 
non-severe problem even if such scores appear among the first five prob-
lem areas that were assigned the highest scores by respondents. Since 
statements in the study with no responses scored automatically no points 
(zero points) any problem area with few reponses was defined as being 
a problem, even if the level of severity was not high enough in the 
rank order. 
The last section of this chapter will deal with specific statements 
(problems) that tended to trouble the highest number of respondents 
across the state, as well as in each institution. The first 10, or group 
of 10, statements that received the highest percentage of scores were 
defined as most severe problems. Other statements which had a combined 
score--severe and very severe--but did not add up to and over 33 per-
cent of the overall respondents, was not regarded at the state-wide 
level as being a severe problem. 
Data Collection 
Seven hundred and ten questionnaires were mailed out to a randomly 
selected sample of international students in six Oklahoma institutions 
of higher learning--five universities and a junior college. Of this 
number, 325 (49.46 percent) responded while 53 (7.46 percent) were unde-
liverable due to the fact that prospective repsondents had moved without 
leaving behind a forwarding address. Twenty-one of the 325 (2.96) could 
not be analyzed because of insufficient demographic information-e.g ... , 
age, sex, nationality, and academic classification. 
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The 10 demographic variables were treated as independent variables: 
type of institution (public or private), sex, age, academic classifica-
tion, geographical regions of the world, marital status, length of time 
in the U.S., academic major, language of first preference for communica-
tion, and nationality. 
The dependent variables were the 11 problem areas that bother inter-
national students: Admission and Selection (A-S), Orientation (0), 
Academic Advisement and Records (A-R), Social-Personal (S-P), Living 
and Dining (L-D), Health Services (H), Religious Services (R-S), English 
Language (EL), Student Activities (A), Placement (P), and Financial (F) 
problems. 
Private and State Institutions CompaTed 
Forty-six of the 303 useable questionnaires were received from pri-
vate institutions while 258 were received from state institutions. Only 
in 1 of 11 problem areas was there a significant difference at the .05 
level between respondents in state institutions and their counterparts 
in private institutions, as seen through Table II. 
The null hypotheses that there would be no significant differences 
between respondents in state and private institutions--type of institu-
tion has no relationship with the type and severity of problems faced 
by the foreign· student--were supported in all but one .of the 11 problem 
areas. 
The obtained 't' test score indicated. that there was a significant 
difference between foreign students in state institutions with regard 
to religious services. Further, the score showed that foreign students 
who attended the state institutions tended to express concern with this 
problem area more than those in private institutions. 
TABLE II 
COMPARISON OF STATE AND PRIVATE INSTITUTIONS 
WITH REGARD TO RELIGIOUS SERVICES 
Institution Type 
Private 
State 
N 
46 
258 
*significant at the .05 level. 
Mean 
.85 
1.40 
Std. Dev. 
1.35 
2.13 
df 
91.l 
301.0 
57 
t 
.023* 
.09 
Although there wer~ no significant differences between respondents 
in state and private institutions with regard to the type and severeity 
in the 10 problem areas, some problems did seem to trouble the foreign 
students more than others. 
As can be seen through Figure 1, the five problem areas that tended 
to trouble the respondents the most in private institutions with scores · 
were: English language (3,56); Orientation (3.22); Social-personal 
(3.20); Living-Dining (2.87); and Financial (2.76). Two problem areas 
that concerned the same group of students the least were Religious 
Services (.85) and Health problems (1.54). 
In state institutions, the five problem areas that seemed to bother 
the respondents the most were: English language (3.33); Financial 
(3.32); Social-personal (3.26); Orientation (3.23); and 
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2.15 
2.37 
3.22 
3.23 
2.76 
3.26 
3.20 
3.26 
2.87 
2. 85 
1.54 
1. 74 
0.85* 
1.40 
3.56 
3.33 
1.97 
2.48 
2. 39 
3.01 
2.76 
3.32 
*significant at the .OS level. 
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Figure 1. Mean Scores and Graphic Presentation of Five Most 
Severe Problem Areas for Private vs. State 
Institutions 
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Academic Advisement (3.12). 
Of interest to the reader would be the fact that even where a prob-
lem area was common to respondents in both the state and private institu-
tions, such as financial and academic advisement, such problem areas 
received different scores indicating different levels of severeity. 
The two problem areas that bothered respondents in the state insti-
tutions the least were Health Services (1.72) and Religious Services 
(1.16). The other problem areas that troubled respondents in both public 
and private institutions, other than the five mentioned above can be 
found in Figure 1. 
Marital Status 
Among the state-wide respondents, 128 were married and 174 were 
single. The 't' tests indicated that there was a significant difference 
in the area of living and dining, between married and single students, 
at the .05 level. 
The null hypotheses that there would be no significant differences 
between married and single students at the .05 level, in any of the 11 
problem areas, and that foreign students' problems would not be related 
to marital status, were supported in all but 1 of the 11 problem areas •. 
As can be seen through Table III, married and single students in 
the selected institutions tended to differ significantly from one another 
in their perception of problems relating to living and dining. While 
single students viewed Living and Dining as a severe problem area, mar-
ried students perceived this differently. The latter tended to report 
that Living and Dining was not a very severe problem. 
Figure 2, however, illustrates that the mean scores in each of the 
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Average Number of· Problems Checked 
(Corrected to the nearest whole no.) 
Adm. & Married 2.36 
Select. Single 2.33 
Orien. Married 3.41 
Single 3 .12 
Acade. Married 2.99 
Adv. Single 3.11 
Soc-Per Married 2.98 
Single 3 .47 
Liv-Din Married 2.52 
Single 3.11 
Health Married 1.71 
Single 1. 72 
Relig. Married 1.55 
Single 1.16 
English Married 3.45 
Single 3.30 
Student Married 2.22 
Activ. Single 2.55 
Place. Married 2.85 
Single 3.00 
Finance Married 3.30 
Single 3.19 
*significant at the .05 level. 
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different problem areas varied both in types and severity thereby indi-
eating different levels of experiences with the problems. 
Marital Status 
TABLE III 
COMPARISON OF MARRIED AND SINGLE STUDENTS 
WITH REGARD TO LIVING AND DINING 
N Mean Std. Dev. df t 
Married 
Single 
_128 
174 
2.52 
3.11 
2.18 
2.63 
295.5 
300.0 
.036* 
.041* 
*significant at the .05 level. 
Although the scores in 10 other problem areas were not significant 
at the .05 degrees, the mean scores did tend to indicate that-foreign 
students who were married and those who were single tended to perceive 
different problem areas differently with regard to the severity of 
problems. 
In Figure 2, the five most severe problems as perceived by married · 
students were English Language (3.45), Orientation (3.41), Financial 
problems (3.30), Academic Advisement (2.99), and Living and Dining 
(2.52). These respondents, however, reported the least problem areas 
as Health (1.71) and Religious Services (1.55). 
Single students, on the other hand tended to experience the most 
problems in areas of Social-Personal (3.47), English Language (3.30), 
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Financial problems (3.19), Orientation (3.12), and Living and Dining 
(3.11). Single students' two least problem areas were also Health prob-
lem areas (1.16) and Religion (1.16). 
A point to note was the fact that the similarity with which the 
respondents, state-wide, checked four problem areas--Orientation, Social-
Personal, English Language, and Financial problems--seems to suggest 
that these problems may be regarded as very severe by all of them (see 
Figure 2). 
Academic Classification 
The results of the 't' tests showed that there were significant 
differences between undergraduate and graduate students in 6 of the 
11 problem areas as can be seen through Table IV. 
An examination of the Table IV shows that there were significant 
differences at the .05 level between graduates and undergraduates in 
the areas of: Admission. and Selection, Orientation, Academic Advisement 
and Records, Social-Personal, Living and Dining, and Student Activities. 
The null hypotheses that there would be no significant differences 
between graduate and undergraduate repondents at the .05 level were, 
therefore, rejected in 6 of the 11 problem areas with significant differ-
ences and supported in five of the problem areas. 
Table IV further indicates that undergraduate students, rather than 
graduates, tended consistently to experience more problems in each of 
the six problem areas~ 
In Figure 3, one also observes that five most severe problem areas 
tended to bother the undergraduate repsondents: Social-Personal (3.60), 
Orientation (3.49), Academic Advisement (3.50); Financial (3.49); and 
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TABLE IV 
GRADUATE AND UNDERGRADUATE SCORES COMPARED REGARDING 
ADMISSION-SELECTION, ORIENTATION, ACADEMIC 
ADVISEMENT, SOCIAL-PERSONAL, LIVING-
DINING, AND STUDENT ACTIVITIES 
Variables Class N Mean Std. Dev. df t 
Admission & Undergd. 173 2.58 2.64 300.5 .042* 
Selection Grads. 131 2.02 2.14 302.0 .048* 
Orientation Undergd. 173 3.49 2.78 295.9 .041* 
Grads. 131 2.89 2.43 302.0 .045* 
Academic Advise- Undergd. 173 3.59 3.23 301.3 .ooo* 
ment Grads. 131 2.59 2.57 302.0 .ooo* 
Social- Undergd. 173 3.61 2.75 300.4 .004* 
Personal Grads. 131 2.79 2.24 302.0 .006* 
Living and Undergd. 173 3.22 2.54 294.2 .002* 
Dining Grads. 131 2.37 2.26 302.0 .003* 
Student Undergd. 173 2.75 2.63 292.4 .oos* 
Activities Grads. 131 1. 94 2.34 302.0 .006* 
*significant at the .05 level. 
Adm. & 
Select. 
Orien. 
Acade. 
Adv. 
Soc-Per 
Liv-Din 
Health 
Relig. 
English 
Student 
Activ. 
Place. 
Finance 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Undergrd. 
Grads. 
Cll 
Q) 
H 
0 
t) 
Ul 
ffi 
Q) 
;:.:: 
2.58 
2.02 
3.49 
2.88 
3.50 
2.36 
3.60 
2.79 
3.22 
2.37 
1. 87 
1.50 
1.45 
1.16 
3.48 
3.21 
2.75 
1.94 
2.99 
2.82 
3.49 
2.90 
*significant at the .05 level. 
Average Number of Problems Checked 
(Corrected to the near~st whole no.) 
0 
0 
. 
0 
0 
N 
. 
N 
0 
("') 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
//////////////////// 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
/////////////l//I///////////// 
64 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
//////////////////// 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
ll//l/l/////l////l/ll////ll//I 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
//////////////////// 
xxxxxxxxxxxxxxxxxxxx 
/l////ll///l/l/I//// 
xxxxxxxxxx 
I/Ill/I/II 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
lllllll//lll//lll//lll/ll///I/ 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
/////////////II/I/// 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
f///llllll//l/l//ll////l//I/// 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
llllllllllllllllllllllllllllll 
Figure 3. Mean Scores and Graphic Presentation of Five Most 
Severe Problem Areas for Graduate Versus 
Undergraduate Respondents 
65 
English Language (3.48). Among the graduate respondents, the most severe 
problems were, at times, very similar to those of the undergraduates 
with a possible difference in severity. 
English Language and Financial problems were at the top of the list 
with scores of 3.21 and 3,49, respectively. Other most severe problems 
within the first five were Orientation (2.88), Placement Services (2.82), 
and Social-Personal problems (2.79), 
An overlap of problem areas--such as Orientation, Social-Personal, 
English and Financial--seems to suggest that such problems were not 
restricted to academic classification, rather, they were universal in 
nature to the respondents. 
Sex 
Sixty-one of the 304 respondents who returned their questionnaires 
were females while 243 were males. The 't' test results indicated that 
male and female respondents differed significantly at the .05 level in 
3 of the 11 problem areas. 
In the areas of Orientation, Living and Dining, and Student Activ-
ities, male students, rather than their female counterpart, tended to 
experience more problems as seen in Table V. The null hypotheses that 
there would be no significant relationship between the student's sex 
and the kinds of problems he experiences were rejected in 3 of the 11 
problem areas and supported in eight problem areas where there were no 
significant differences bet~een the two groups of foreign students. 
In addition to the 't' test scores, the mean scores were also used 
to determine whether or not female and male respondents perceived the 
different problem areas as being severe or very severe. 
TABLE V 
FEMALE AND MALE SCORES COMPARED WITH REGARD TO 
ORIENTATION, LIVING-DINING, AND 
STUDENT ACTIVITIES 
Variables Sex N Mean Std. Dev. df 
Orientation F 61 2.44 2.19 111.5 
M 243 3.42 2.72 302.0 
Living-Dining F 61 2.15 1. 97 115 .2 
M 243 3.03 2.54 302.0 
Student Activ. F 60 1.48 1. 72 137.2 
M 243 2.63 2.66 301.0 
*significant at the .05 level. 
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t 
.004* 
.009~" 
.004* 
.012* 
.ooo* 
.002* 
A panoramic view of Figure 4 seems to indicate that although the 
differences in the mean scores were not significant statistically, 
female and male respondents tended to perceive different problem areas 
differently. In four problem areas, however, both female and male 
repondents tended to regard some problem areas as very severe. Their 
level of severity tended to differ slightly. Such problem areas as 
Orientation, Academic Advisement, Social-Personal problems, and English 
Language were checked by the highest number of respondents as very severe 
problem areas irrespective of sex. 
Among female respondents, the top five most severe problem areas 
were English Language (3.84), Social-Personal (3.03), Placement/Financial 
(2.92 each), Academic Advisement (2.78), and Orientation (2.44). 
Male respondents, like their female counterpart, seemed to be most 
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perturbed by Orientation (3.42), Social-Personal/Financial problems 
(3.31) each, English Language (3.24), Academic Advisement (3.13), and 
Living and Dining (3.03). 
Geographic Regions 
68 
International student respondents were grouped into five geograph-
ical regions of the world--Africa South of the Sahara Desert (also called 
Africa), Group I; European students, Group II; Latin American, Carribean 
and Central America, Group III; Middle Eastern and North African coun-
tries, Group IV; and South Asian and Pacific countries, Group V. 
There were 68 participants from Africa, Group I; four from Europe, 
Group II; 34 from Latin American, Group III; 117 from the Middle East, 
Group IV; and 80 from Oriental countries, Group V~ 
The Friedman 'F' Analyses of Variance test results indicated that 
there were strong relationships between respondents of a particular geo-
graphical region and the kinds of problems he experienced. 
The 'F' tests were significant at the .05 level in the areas of 
Orientation, Social-Personal Problems, Living and Dining problems, Reli-
gious Services, English Language, Student Activities, Placement Services, 
and Financial problems. 
The null hypotheses that there would be no relationship between 
the respondents' geographical region and the type of problems he experi-
ences were rejected in 8 of the 11 problem areas and supported in three 
problem areas. 
As can be seen in Table VI, there were strong relationships between 
the kinds of problems that troubled the respondents and the geographical 
region of his origin. In the area of Orientation, African students, 
TABLE VI 
ANOVA TESTS FOR ORIENTATION, SOCIAL-PERSONAL, FINANCES 
LIVING-DINING, RELIGION, PLACEMENT 
STUDENT ACTIVITIES AND ENGLISH 
WITH REGARD TO REGIONS 
Variables Source df Sum of Sq. Mean Sq. 
Orientation Region 4 165.27 42.32 
Residual 298 191.03 6.42 
Social-Person. Region 4 73.22 18.30 
Residual 298 1880.61 6.31 
Living-Dining Region 4 86.37 21.59 
Residual 298 1733.33 5.82 
Religion Region 4 71.92 17.98 
Residual 297 1185. 92 3.99 
English Region 4 290.59 72. 64 
Residual 298 3540.74 11. 88 
Student Activ. Region 4 65.65 16.41 
Residual 297 1768.55 5.95 
Placement Region 4 81. 79 20.45 
Residual 298 2470.31 8.29 
Finances Region 4 192.51 48.13 
Residual 298 2975.86 9.99 
*significant at the .05 level. 
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Figure 5. Mean Scores and Graphic Presentation 
of Five Most Severe Problem Areas 
for Five Geographical Regions of 
the World. 
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Group I, tended to experience the most problems while Orientals, Group 
V, tended to experience the least. Latin American students and Middle 
Eastern students were not severely disposed. In the area of Social-
Personal, African students, Group I, and Middle Eastern respondents, 
Group IV, tended to be most perturbed while Latin American students, 
Group III, and Orientals, Group V, were least troubled. European stu-
dents' scores were not analyzed since only four reponses were received. 
There were also strong relationships between the geographical 
regions and the kinds of problems he experienced in the following problem 
areas: Living-Dining, Africa~-most troubled, all others least troubled; 
Religion, Africa and Middle East--most concerned, all others least 
troubled; English Language, Latin American students, Middle Eastern stu-
dents and Orientals--most perturbed, while African students were least 
troubled; Student Activities, African and Middle Eastern students--most 
troubled while others were least concerned; Placement, Middle Eastern 
respondents--most troubled while all others were not as troubled; and 
Financial problems, African students, most perturbed, while all others 
were least troubled. In addition to the analyses of variance results, 
the mean scores were used in determining whether or not geographical 
regions of origin of students had any relationship with the kinds of 
problems he experienced. The higher the mean the more severe the problem 
was perceived by the respondent, as can be seen through Figure 5, 
Nationalities 
Students from 44 countries participated state-wide in the study. 
Of this number, Iran had the highest number of respondents--77 (25.33 
percent), while Nigeria had the second highest--58 (19.08 percent). 
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Other countries within the top six were the Republic of China--33 (10.86 
percent), Venezuela--20 (6.58 percent), Saudi Arabia--13 (4.28 percent), 
and India--10 (3.29 percent). 
The results of the analyses of variance tests indicated that there 
were significant differences between respondents of different national-
ities in 5 of the 11 problem areas. The null hypotheses that there would 
be no significant differences at the .05 level between students of dif-
ferent ~ationalities were rejected in 5 of the 11 problem areas while 
being supported in six problem areas. As can be seen through Table 
VII, there were significant differences between respondents of differ-
ent nationalities in the areas of Orientation, Living-Dining, English 
Language, Student Activities, and Financial problems. 
The analyses of variance tests tends to indicate that respondents 
from Saudi Arabia, Venezuela, Nigeria, India, and Iran seemed to perceive 
Orientation as a very severe problem, the Chinese respondents seemed 
to perceive the problem area as no serious problem. In Living-Dining, 
while Nigeria, Saudi Arabia, and Iran perceived this problem area as 
a very severe problem, India and Venezuela perceived it as just a prob-
lem. The Chinese perceived it as no problem at all. 
English Language seemed to have given the Venezuelans the most 
trouble, just as Saudi Arabians and Chinese. The Nigerians and Indians 
saw it as no problem at all. In the area of Student Activities, Saudis 
and Nigerians perceived it as a problem while Venezuelans, Iranians, 
Indians, and the Chinese saw it as no problem. Financial problems seemed 
to have troubled the Nigerians the most, just as it did the Indians. 
However, the Saudis perceived Financial problems as no problem while 
the Chinese and Venezuelans saw it as a problem. 
Variables 
Orientation 
Living-Dining 
English 
TABLE VII 
ANOVA TESTS FOR ORIENTATION, ENGLISH, FINANCES 
LIVING-DINING, AND STUDENT ACTIVITIES 
WITH REGARD TO COUNTRIES 
Source df Sum of Sq. Mean Sq. 
Country 43 419.55 9.76 
Residual 260 1705. 78 6.56 
Country 43 375.99 8.74 
Residual 260 1453.65 5.59 
Country 43 1138.57 26.47 
Residual 260 2767.63 10.64 
Student Activ. Country 43 365.49 8.50 
Residual 259 1589.39 6.11 
Finances Country 43 646 .17 15.03 
Residual 260 2522.25 9.70 
*significant at the .05 level. 
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F 
.003* 
.019* 
.ooo* 
.051* 
.021* 
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Besides the analyses of variance tests, mean scores were used to 
determine what five problem areas were perceived as most severe by stu-
dents from the six countries with the highest populations. 
A panoramic view of Figure 6 indicates that while Finances were 
perceived as the most severe problem area by respondents from India and 
Nigeria, the same problerri area was perceived by respondents from Iran 
as ranking fourth and by Venezuelans as ranking fifth. The Saudis per-
ceived Finances as no problem at all. 
The English Language, which was ranked as number one problem by stu-
dents from the Republic of China, Saudi Arabia, and Venezuela, was 
ranked as a third problem by the Iranians and ranked as no problem by 
Nigerians and Indian students. In the area of Social-Personal problems, 
Indian students, the Chinese, and Saudis ranked it as the third most 
severe problem while Nigerians ranked it as the second most severe prob-
lem. The Venezuelan students did not perceive Social-Personal as a 
problem area. 
"\ 
In Orientation, both the Iranians and Saudis perceived it as the 
second most severe problem; the Nigerians and Venezuelans saw it as the 
third most severe problem area while the Chinese perceived it as the 
fifth most severe problem area. 
Academic Advisement was ranked as fifth problem area by the 
Nigerians and Saudis while being ranked as the second most severe problem 
by Venezuelans and perceived as no problem by Indians and Chinese. 
Placement problems which were ranked as problem number one by the 
Iranians were regarded as problem number two by Indians and Chinese· .. 
Whereas the Venezuelans perceived it as the fourth most severe problem, 
the Saudis and Nigerians did not see it as a problem at all. 
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Hence, one could observe that the five most severe problem areas 
that were common to all the respondents were English Language, Social-
Personal, Orientation, Financial Placement problems (see Figure 6). 
Length of Time in the U.S. 
All respondents were grouped into three time groups (T-GPS). Stu-
dents who had spent between 1-18 months in the United States were grouped 
into Time-Group I (T-GP I); those who had spent between 19-36 months 
were grouped into Time-Group II (T-GP II), and those who had spent from 
37 months and more were grouped as Time Group III (T-GP III). There 
were 132 responses from Time-Group I, 141 responses from Time-Group II, 
and 30 from Time-Group III. 
The analyses of variance 'F' tests indicated that there were sig-
nificant differences in only 2 of the 11 problem areas at the .05 level 
between respondents who had spent from 1-18 months in the United States 
and .those who had spent about 37 months and over. Those in Time-Group 
I tended to have the most problems while those in the third time category 
tended to have experienced the least problems in the area of Living and 
Dining. 
In the area of English Language, there were also significant differ-
ences at the .05 level between respondents who had spent between 1-18 
months, Time-Group I, and those who had spent 37 months or more in the 
U.S. While respondents who had spent between 1-18 months seemed to have 
experienced the most problems, those who had spent between 19-36 months 
and those who had spent between 37 months and over tended to have exper-
ienced less problems, as seen in Table VIII. The null hypotheses that 
there would be no significant differences between students of different 
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lengths of time in the U.S. were rejected in two problem areas with sig-
nificant differences and supported in nine problem areas with no 
significant differences. 
Variables 
Living-Dining 
English 
... 
ASignificant at 
TABLE VIII 
ANOVA TESTS FOR LIVING-DINING, AND ENGLISH 
WITH REGARD TO TIME GROUPS 
ONE , TWO, AND THREE 
Source df Sum of Sq. Mean Sq. 
T-GP 2 36.49 18.25 
Residual 301 1793.14 5.96 
T-GP 2 125.37• 62.68 
Residual 310 3780.83 12.56 
the . 05 level. 
F 
.046* 
.001* 
Besides the analyses of variance tests, the mean scores were used 
to determine what five problem areas were perceived as most severe by 
the highest.number of respondents, as seen through Figure 7. 
Respondents in Time-Group I tended to perceive the English Language 
as the most severe, hence, they ranked that problem area as number one. 
However, respondents in Time-Group III ranked the same problem as fourth 
severest while respondents in Time-Group II did not perceive the English 
Language as a problem. 
In the area of Orientation, while respondents in Time-Group III 
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Figure 7. Mean Scores and Graphic Presentation of 
Five Problems Perceived as Being Most 
Severe by Time-Groups 1, 2, and 3. 
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ranked that problem area as number one, those in Time-Group II ranked 
it as number two most severe problem while those in Time-Group I ranked 
the same problem as problem number two. Social-Personal problem which 
was ranked as problem number one by respondents in Time-Group III, was 
perceived as problem number two by respondents in Time-Group I while 
being perceived as problem number four by respondents in Time-Group II. 
Financial problems seemed most severe among respondents in Time-
Group II, hence, they ranked it as problem number one. However, respon-
dents in Time-Groups I and III ranked it as problem number five and two, 
respectively. Details of how respondents perceived other problem areas 
may be seen by referring to Figure 7. 
Academic Major 
Respondents were grouped into six academic disciplines consistent 
with the Oklahoma State University system: The Arts and Sciences, Agri-
culture and related areas, Engineering and related studies, Education 
and related subjects, Home Economics and Restaurant Management, and 
Veterinary Medicine, Nursing and health related subjects. 
Because of the extremely uneven distribution of respondents, only 
two academic disciplines will be analyzed--The Arts and Sciences~with 
150 respondents, and Engineering and related studies, with 136 
respondents. 
The results of the analyses of variance 'F' tests indicated that 
there was no relationship between the academic disciplines of the respon-
dents and the kinds or severity of problems he experienced. The null 
hypotheses that a foreign student's problems will not be related to 
his field of specialization were supported. 
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In addition to the analyses of variance tests, the mean scores were 
used to determine which problem areas were perceived as most severe by 
the highest number of respondents in two of the six academic disciplines. 
As can be seen through Figure 8, respondents in different academic disci-
pines tended to perceive different problem areas differently. Hence, 
they also ranked the problems according to their perceptions. Inter-
national students were not radically different in their perceptions of 
the different problem areas, hence, their rankings were similar. In 
the area of English Language, respondents whose studies were in the Arts 
and Sciences ranked the problem area as number two while respondents 
in Engineering and related studies rated the English Language as the 
third most severe problem area. While respondents in the Arts and 
Sciences ranked orientation as the fourth most severe problem area and 
Social-Personal as the most severe problem, Engineering students tended 
to perceive Orientation as the second most severe problem and Social-
Personal as the fifth most severe problem areas, respectively. 
In the area of Finances, Arts and Sciences respondents tended to 
perceive that problem area as problem number three while their counter-
parts in the Engineering studies ranked it as problem number four. The 
areas perceived as a problem area by one group of students in one aca-
demic area was equally perceived by the other group at a different level 
of severity. 
Respondents were grouped into three age groups--17-21 years, 22-32 
years, and 33 years or more. There were 53 respondents from group one, 
218 respondents from group two, and 33 respondents from group three. 
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Figure 8. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as lfost Severe by Arts & Science 
and Engineering Respondents 
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The analyses of variance tests indicated that there was a signif-
icant difference at the .05 level between the respondents of different 
age groups in only 1 of the 11 problem areas. In the area of Religious 
Services, respondents in the younger age bracket (17-21 years) tended 
to experience significantly fewer problems with religion than their 
counterparts in the third age-group. The obtained 'F' (.008 was less 
than .OS, with df = 2) was highly significant at the .OS level. The 
null hypotheses that there would be no significant differences between 
respondents of different age groups were supported in all but one problem 
area while being rejected in the one problem area with significant 
differences. 
Besides the ANOVA, mean scores were used to determine which problem 
areas were perceived as most severe by the highest number of respondents. 
In Figure 9, one observes that the higher the mean the more severe the 
- . 
problem was perceived by the respondents. 
As can be seen in Figure 9, Orientation was viewed as the problem 
area that troubled the respondents in th~ third age· group more than all 
others. While respondents aged 22-32 perceived this area as the third 
most troublesome area, respondents in the age group viewed it as the 
fifth most troublesome area. 
In the English Language area, respondents aged 22-32 years viewed 
this problem as the most severe problem while respondents aged 33 years 
or more perceived it as the fourth most severe problem. Respondents 
aged 17-21 years did not, however, perceive this area as a problem. 
Social-Personal problems did tend to perturb respondents of all age 
groups. Both respondents aged 21-32 and those who were between 33 years 
or older perceived it as the fourth most troublesome problem while 
respondents aged between 17-21 viewed this area as the second most 
Adm. & 17-21 
Select. 22-32 
33+ 
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22-32 
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Figure 9. Mean Scores and Graphic Presentation of Five 
Problem Areas Perceived as Being Most 
Severe by Each of the Three Age Groups 
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severe problem. 
The fact that respondents of all age groups tended to view Orienta-
tion, Social-Personal problems, English Language, and Financial problems 
as severe problems, even if such perceptions were at different levels 
of severity, seems to suggest that the problems were not related to age. 
Rather, they were universal problems. 
Language Backgrounds 
Respondents were grouped into two language groupings--those who 
indicated the language they speak most readily as their first preference 
was English and those who indicated their first preference for communica-
tion was another language--English was second preference. At the state-
wide level, 49 respondents chose English as their first preference while 
255 chose languages other than English. 
The 't' test was used to determine whether or not there were sig~ 
nificant differences at .the .05 level between those respondents whose 
first preference was English and those whose first preference was another 
language. 
The results of the 't' tests indicated that there were significant 
differences at the .05 level between respondents whose first preference 
was English and those whose first preference was another language, .in 
Orientation, English Language, Student Activities, and. Finance. 
The null hypotheses that there would be no significant differences 
between respondents whose first preference was English and those whose 
first preference was another language were rejected in four problem areas 
with significant differences and supported in seven other problem areas 
with no significant differences. 
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In the areas of Orientation, Student Activities, and Finances, 
respondents who spoke English as their first preference tended to exper-
ience more problems than those who spoke English as a· second preference. 
However, in English Language problem, those who spoke English as a second 
language tended to experience more problems than their counterparts who 
spoke English as a first preference, as seen through Table IX. 
Variables 
Orientation 
English 
Student 
Activities 
Finances 
TABLE IX 
ENGLISH AND NON-ENGLISH BACKGROUNDS COMPARED 
WITH REGARD TO ORIENTATION, FINANCES 
STUDENT ACTIVITIES AND ENGLISH 
Language N Means Std. Dev. 
Type 
English 49 4.10 2.67 
Others 255 2.61 2.62 
English 49 2.10 2.75 
Others 255 3.60 3.69 
. English 49 3.27 2.68 
Others 255 3.02 3.16 
English 49 4.32 3.40 
Others 255 3.02 3.16 
*significant at the . 05 leve 1. 
df 
66.9 
302.0 
85.0 
302.0 
64.9 
302.0 
65.0 
302.0 
t 
.014~· 
.011* 
. 001:'<-..-
.007* 
.015* 
.009'* 
.016* 
.009* 
Besides the 't' tests, the mean scores were used to determine which· 
of the 11 problem areas were selected top five most severe problem areas 
by both groups of respondents. The severity of a problem area were 
determined by the highest five mean scores as seen in Figure 10. 
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Respondents whose first preference was English tended to have 
experienced the severest problems in the area of Finances while respon-
dents whose first preferences viewed the same problem as being moderately 
severe by ranking it third. The respondents with non-English back-
grounds, however, perceived English Language as the most severe problem 
by ranking it number one. Respondents with English language background 
tended to perceive the English Language as no problem at all. Other 
problem areas which tended to bother the respondents were Social-Personal 
problems viewed as problem number three by respondents with English 
Language and number two by respondents with non-English background. 
In the area of Academic Advisement, both groups of respondents ranked 
it as number four--an indication that the ability to speak English may 
not relate to the kinds or problems the foreign student experiences. 
Other rankings may be seen in Figure 10. 
Other Types of Questions 
In addition to the 11 problem areas, international students were 
asked four questions which were aimed at seeking their personal opinions. 
Responses to the questions and individual statements written on the 
spaces provided at the end of the questionnaire can be found in Appendix 
H. The state-wide responses may be seen by referring to Table X. 
Question One: Do you feel that the statements which you have marked 
on pages 2 and 3 (of the questionnaire) provided 
you a fairly complete picture of the problem areas 
currently troubling you? Yes No 
~~-
en 
(J.) ('!) 
r--1 bf) Ul 
~ t1l ('!) :;) p,. 
Cll 
(J.) 
!--i 
0 
CJ 
ti) 
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Average Number of Problems Checked 
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*Orien. Eng. 
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Soc-Per Eng. 
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Others 
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Others 
Relig. Eng. 
Others 
*English Eng. 
Others 
*Student Eng. 
Activ. Others 
Place. Eng. 
Others 
*Finance Eng. 
Others 
* Significant at the 
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3.02 
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Figure 10. Mean Scores and Graphic Presentation of Five Most 
Severe Problem Areas by English and Non-English 
Backgrounds 
TABLE X 
POSITIVE AND NEGATIVE RESPONSES COMPARED 
WITH REGARD TO QUESTION ONE 
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Institutions Yes No Neutral Total 
STU 1 108 19 4 131 
STU 2 78 12 0 90 
STU 3 36 9 5 50 
PRU 1 19 4 2 25 
PRU 2 9 2 0 11 
PRU 3 12 3 0 15 
Totals 262 49 11 322 
As can be seen through Table X, 322 responses were received state-
wide of which 262 (81.37 percent) felt that the 132 statements in the 
questionnaire had provided a fairly complete picture of the problems 
currently troubling them. Forty-nine respondents (15.22 percent) did 
not feel that way. Eleven respondents were unsure. 
In question two, the respondents were asked: "Do you feel that 
this procedure of helping you identify problem areas is worthwhile, even 
though you might not have enjoyed checking the statements? Yes 
---
No 
---
II As in question one, the individual statements accompanying 
the answers--negative or positive--can be found in Appendix E. 
In response to the second question (see Table XI), 230 respondents 
felt that the research procedure was worthwhile even though the respon-
dents might not have enjoyed checking the statements. Sixty-one (18.94 
percent) respondents did not feel that the procedure was worthwhile. 
Thirty of the respondents (9.63 percent) were not so sure. 
TABLE XI 
POSITIVE AND NEGATIVE RESPONSES COMPARED 
WITH REGARD TO QUESTION TWO 
89 
Institutional Codes Yes No Neutral Total 
STU 1 92 29 9 131 
STU 2 68 17 5 90 
STU 3 36 9 5 50 
PRU 1 14 2 9 25 
PRU 2 7 2 2 11 
PRU 3 36 9 5 50 
Totals 230 61 30 322 
In question three, the question was: "To whom do you most fre-
quently go for help in resolving problems which have confronted you? 
For example, counselors, foreign student advisor, fellow students from 
home country, faculty, etc. Please list in order of preference." The 
summary of responses can be found in Table XII. 
The highest number of foreign students in the study (28.68 percent) 
seemed to consult "Fellow Students from Home Country," first before going 
to other sources--Academic Adviser (23.87 percent) as a second choice 
or Foreign Student Advisor (21.83 percent) as their third choice. Other 
TABLE XII 
SUMMARY OF PERSONS MOST OFTEN CONSULTED 
FOR HELP IN RESOLVING PROBLEMS 
Sources of Institutions 
Consultation STUl STU2 STU3 PRUl PRU2 
Fellow Students 
From Home Country 25.27 29.21 37.86 28.85 29 .17 
Academic Adviser 
Faculty Counselors 29.96 19.80 16.50 1.92 4.67 
Foreign Student 
Advisor 18.77 20.79 27.18 26. 92 29.17 
Friends: American 
and Others 13. 72 16.34 11. 65 13.46 0 
Family, Relatives: 
Brothers, Sisters 6.86 6.93 4.85 5.77 0 
Self 2.17 2.97 . 97 7.69 0 
Spouse: Husband 
or Wife 1.81 3.96 .97 1.92 0 
Professionals: 
Attorney, Doctors 1.44 0 0 0 0 
Totals 100.0 100 99.9 100.0 100.0 
PRU3 
24.14 
20.69 
24.14 
10.34 
10.34 
3.45 
6.90 
0 
100.0 
NOTE: Figures have been corrected to the nearest whole number. 
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Totals 
in % 
28.68 
23.87 
21.83 
13.53 
6.40 
2.62 
2.47 
.58 
99.98 
sources consulted (see Table XII) did not seem as important as those 
mentioned above. 
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In question four, respondents were asked whether ·or not they would 
like to discuss their concerns with someone. A space was provided for 
signing their names if their response was "yes." One hundred and thirty-
eight students (42.46 percent) responded to that question affirmatively 
and signed their names. On April 15, 1980, they were sent letters in 
which they were informed that the date of April 25, 1980, had been set 
aside for discussing their problems over the telephone, between the hours 
of 9:30 a.m. and 9:30 p.m. (AppendixK). 
Discussion: Specific Problem Types 
So far, most of the study had been centered on the problem areas. 
This section deals with specific types of problems which could not be 
covered because of the nature of this study and the broad terminologies 
used. The statements below concern specific types of problems which 
tended to bother the respondents the most. 
The statements below were checked by the highest number of respon-
dents as being severe. Where the respondents identified a statement 
as a severe problem (by making a circle) such a statement earned one 
point. Where he identified a statement as a very severe problem (by 
making an X in a circle marked earlier) the statements earned two points. 
Of course, statements which were not identified as a severe problem 
earned no points. 
Each statement is followed by percentages of respondents who checked 
severe 11 -i~ 11 and very severe 11 -iH~. 11 The problem area in which the state-
ments can be located is in parentheses. 
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1. Attitude of some students toward "foreign" students--28.29-ir; 
32. 89>Hr (Social). 
2. Attitude of some U.S. people to skin color--29.28%'*-; 26.97%>Hr 
(Personal) • 
3. Concept of being a "foreign" student--24.67%*; 17. 76%-lH~ 
(Orientation). 
4. Immigration work restrictions--26.97%0~-; 13.49%>Hr (Financial). 
5. Understanding U.S. "slang"--26.64%'r; 12.50%>Hr (Language). 
6. Giving oral reports in class--21. 71%>~-; 14.47%-)H~- (English). 
7. Writing or typing term (semester) papers--23.68%-:0; 12.17%>Hr 
(Academic). 
8. Homesickness--22.70%-lr; 10.86%-:Hr (Personal). 
9. Lack of opportunities to meet more U.S. people--25.66%*; 
7.24%1Hr (Student Activities). 
10. Lack of money to meet expenses--21.38%>r; ll.51%H· (Financial). 
Summary of Institution-by-Institution Problems 
A panoramic view of institution-by-institution problem areas tends 
to indicate that foreign students in different institutions seemed to 
experience similar kinds of problems, even though the levels of severity 
seemed to differ from campus to campus. 
As can be seen through Table XIII, Academic Advisement seemed to 
have been perceived as the most severe problem on the OSU campus while 
the OCU campus viewed that problem as the fourth most severe problem. 
On the Oklahoma City Southwestern College campus, Academic Advisement 
was viewed as problem number five. Both OU and CSU did not perceive 
Academic Advisement as a problem at all. 
Problem Areas 
Academic Advise. 
Finances 
Orientation 
Social-Personal 
English 
Placement 
Living-Dining 
NOTE: The numerals in 
TABLE XIII 
SUMMARY OF PROBLEM AREAS 
BY THE INSTITUTION 
STU! STU2 STU3 
(1) 
3.50 
* * 
(2) (5) (3) 
3.44 3.04 3.49 
(3) (4) 
3.42 3.15 
* 
(4) (2) ( 2) 
3.00 3.45 3.61 
(5) (1) (1) 
2.92 3.54 4.00 
(3) (5) 
* 
3.33 3.12 
(4) 
* * 
3.35 
PRU! 
(4) 
3.46 
* 
(1) 
4.14 
(2) 
4.04 
( 3) 
3.83 
* 
(5) 
3.08 
parentheses above each mean denote 
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PRU2 PRU3 
2.60 
* 
(3) (2) 
3.10 3.17 
(4) 
2.90 
* 
(4) (5) 
2.90 1. 75 
(2) (1) 
3.20 3.33 
(3) 
* 
2.75 
(1) (4) 
3.50 1. 92 
rank order. 
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Financial problems were viewed as problem number two at both OSU 
and Phillips University. That problem was ranked as number five at OU; 
number three at CSU; number three also at OCSWC and not perceived as 
a problem at Oklahoma City Diversity. In the area of Orientation, OCU 
respondents ranked that problem area as number one while OU and OCSWC 
ranked it as number four. At OSU, the same problem was ranked as number 
three. The English Language was perceived as the most severe problem 
by respondents on three campuses who ranked the problem as number one--
OU, CSU, and PU--all ranked English Language as their number one problem 
while OSU ranked it as number five and OCU as number three. 
Social-Personal problems seen as the second most severe problem 
by respondents on three campuses--OU, CSU, and OCU was perceived by OSU 
respondents as number four problem while being pe~ceived as number five 
problem as PU. 
Placement problems were seen as a severe problem by only three of 
the six campuses--OU where respondents viewed it as number three problem; 
PU where respondents viewed it as number three problem; and CSU where 
respondents perceived it as number five problem. 
Analysis of Oklahoma State University 
(STUl) Stillwater 
Oklahoma State University, Stillwater, with 125 respondents, had 
the highest number of resopnses (41.12 percent). In the first category 
of independent variables, marital status, 123 responses were received 
of which 58 were married and 65 were single students. 
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Marital Status 
The results of the 't' tests indicated that there were no signifi-
cant differences, at the .05 level, in any of the 11 problem areas, 
between married and single students. 
The null hypotheses that there would be no significant differences 
between married and single students were rejected in each of the 11 
problem areas. 
In addition to the 't' tests, the mean scores were also used to 
determine which problem areas were perceived as most troublesome, or 
most severe by both married and single students. 
As seen in Figure 11, the five most severe problem areas evidenced 
by the highest mean were common to both married and single students, 
even if the severity was different in each area. 
While married students perceived Orientation as their most severe 
problem, ranking it as number one, single students ranked the same prob-
lem as number three. In Academic Advisement, single students viewed 
it as their most severe problem--ranking it as number one. The married 
students ranked the same problem as their second most severe problem. 
Both married and single students perceived placement as problem number 
five. In the area of finances, however, married students viewed it as 
problem number three while single students ranked the problem as their 
number two problem. 
It also can be observed that the similarity in the perception of 
both groups of students as to their choice of problem areas tends to 
suggest that the problems did not relate to marital status. Rather, 
the problems were universal to the respondents. 
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Figure 11. Mean Scores and Graphic Presentation of Five 
Problem Areas Perceived as Being Most Severe· 
by OSU Married and Single Students 
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Academic Classification 
Seventy-six of the 125 respondents were graduate students while 
49 were undergraduates. The 1 t 1 test results indicated that only in 
one problem area was there a significant difference at the .05 level 
between undergraduate and graduate students. 
The null hypotheses that there would be no significant differences 
between graduate and undergraduate students due to academic classifica-
tion was rejected in one problem area while being supported in 10 other 
problem areas. 
In the Academic Advisement area, analyses of the data revealed that 
undergraduate students tended to check more problems than their graduate 
counterparts as seen through Table XIV. 
Variable 
Academic 
Advisement 
*significant at 
TAB.l.E XIV 
COMPARISON OF GRADUATES AND UNDERGRADUATES 
WITH REGARD TO ACADEMIC ADVISEMENT 
Class N Mean Std. Dev. 
Undergrds. 76 :4.00 3.31 
Grads. 49 2.73 3.30 
the .05 level. 
df t 
102.7 .039* 
123.0 .038* 
In addition to the 't' tests, the mean scores were also used to 
determine whether or not undergraduate and graduate students perceived 
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different or similar kinds of problems as very severe. 
As seen in Figure 12, both the undergraduate and graduate students 
perceived four problem areas as very severe--an indication that both 
groups may have been similarly affected as respondents rather than as 
graduate or undergraduates. 
In the area of Orientation, both the graduate and undergraduate 
respondents perceived that problem area as the second most severe prob-
problem. In the area of Social-Personal, undergraduate respondents 
ranked it as their fourth most severe problem while graduate respondents 
ranked it as their fifth most severe problem. English Language, which 
the two groups of respondents similarly viewed as a severe problem 
was ranked fifth by undergraduates and the fourth most severe problem 
by graduates. 
In the Financial problem area, graduates saw it as the most severe 
of all--ranking it as their first problem while the undergraduates ranked 
the same problem as number three. Graduate respondents singularly per-
ceived placement as their number three problem while undergraduates sin-
gularly perceived Academic Advisement as their most severe problem area--
ranking it as problem number one. 
Sex 
Twenty-five of the 125 respondents from OSU were females while 100 
were males. The 't' test results indicated that there were significant 
differences between female and male respondents in 4 of the 11 problem 
areas at the .05 level. 
The null hypotheses, therefore, that there would be no significant 
differences between male and female respondents were rejected in four 
Adm. & 
Select. 
Orient. 
*Acad. 
Adv. 
Soc-Per 
Liv-Din 
Health 
Relig. 
English 
Student 
Activ. 
Place. 
Finance 
* 
Underg. 2.11 
Grads. 2.24 
Underg. 3.53 
Grads. 3.27 
Underg. 4.00 
Grads. 2. 73 
Underg. 3.11 
Grads. 2.84 
Underg. 2.62 
Grads. 2.51 
Underg. 1.47 
Grads. 1. 71 
Underg. 1.28 
Grads. 1.24 
Underg. 2.84 
Grads. 3.04 
Underg. 2 . 46 
Grads. 2.20 
Underg. 2.55 
Grads. 3.06 
Underg. 3.39 
Grads. 3.51 
Significant at the .05 level. 
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problem areas while being supported in seven problem areas where the 
results were not statistically significant (see Table XV). 
Variables 
Social-
Personal 
Living-
Dining 
Religion 
Student Act. 
TABLE XV 
FEMALE AND MALE SCORES COMPARED WITH REGARD TO 
SOCIAL-PERSONAL, LIVING-DINING, RELIGION, 
AND STUDENT ACTIVITIES PROBLEMS 
Sex N Mean Std. Dev. df 
F 25 2.20 1.80 53.2 
M 100 3.20 2.65 123.0 
F 25 1. 72 1. 74 52.7 
M 100 2.79 2.54 123.0 
F 25 0.80 0.96 82.4 
M 100 1. 38 2.02 123.0 
F 25 1.24 1. 79 57.2 
M 100 2.64 2.79 123.0 
*significant at the . 05 level . 
t 
.029* 
.077 
.016* 
.049* 
.040* 
.166 
.003* 
.01s* 
In the areas of Social-Personal, Living-Dining, Religious Services, 
and Student Activities, male respondents consistently tended to experi-
ence more problems than their female counterparts. Thus, it can be 
inferred that the sex of the respondents had strong relationship with 
Adm. & 
Select. 
Orien. 
Acade. 
Adv. 
*Soc-Per 
*Liv-Din 
Health 
*""kRel ig. 
English 
*Student 
Activ. 
Place. 
Finance 
~ (]) 
Ul 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
.M 
F 
M 
1.52 
2.32 
2.76 
3.59 
2.80 
3.68 
2.20 
3.20 
1. 72 
2.79 
1.40 
1.61 
.80 
1.38 
3 .32 
2.82 
1.24 
2.64 
2.56 
2.80 
2.56 
3.66 
*significant at the .05 level. 
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the kinds and severity of problems the students experienced. 
Besides the 't' tests, the mean scores were used to determine which 
five problem areas of the 11 were perceived as being the most severe 
by both male and female respondents. A panoramic view of Figure 13, 
on the following page, tends to indicate that although the level of 
severity were different, both female and male respondents tended to be 
bothered by similar problems at OSU--an indication that the types of 
problems were peculiar to the respondents as people, rather than as male 
or female students. 
In Orientation, both male and female respondents ranked it as their 
third most severe problem. In Academic Advisement area, however, while 
males ranked it as their most severe problem, number one, females ranked 
the same problem as the number two most severe problem. 
Social-Personal problem was perceived as the fourth most severe 
problem by male respondents while being perceived as problem number five 
by female respondents. In the area of English Language, female respon-
dents were most troubled--ranking it as their number one problem at OSU. 
Men, on the other hand, tended to perceive English Language as their 
number five problem. Placement problems also tended to bother males 
more than it did females. While males ranked placement services as their 
number two problem, females tended to rank the same problem as number 
four. Females were equally bothered by student activities--ranking it 
as problem number four while males did not perceive it as a problem. 
Length of Time in the United States 
Respondents at OSU were grouped into three time groups as described 
on page 76 of this study. Forty-five of the 125 respondents at OSU were 
103 
grouped under Time-Group I; 67 respondents were grouped under Time-Group 
II, and 13 were grouped under Time-Group III. 
The analyses of variance 'F' tests indicated that in 3 of 11 problem 
areas, there were significant differences at the .05 level between 
respondents of different lengths of time in the U.S. The obtained 'F' 
test results as seen through Table XVI indicated that length of time 
in the U.S. seems to be strongly related to the kinds of adjustment prob-
lems the foreign student experiences. 
Variables 
Admission & 
Selection 
Living-
Dining 
Finances 
TABLE XVI 
ANOVA TESTS FOR ADMISSION-SELECTION, "FINANCES 
AND LIVING-DINING WITH REGARD TO 
TIME GROUPS ONE, TWO, THREE 
Source df Sum of Sq. Mean Sq. 
T-GP 2 32.12 16.06 
Residual 122 660.68 5.42 
T-GP 2 71.06 35.53 
Residual 122 665.47 5.45 
T-GP 2 62.86 31.43 
Residual 122 1319.94 10.82 
*significant at the . 05 level. 
F 
.053* 
.002* 
.056* 
The null hypotheses that there would be no significant differ-
ences between the respondents of differential lengths of time in the 
W4 
U.S. were rejected in three problem areas while being supported in eight 
other areas where the results were not significant. Because of the 
number of participants in Time-Group III, that time group was not used 
as a basis for analyses. Only two time groups were used. 
In the area of Admission and Selection, respondents who had spent 
betwen 1-18 months seemed to have experienced more problems than their 
counterparts who had spent between 19-36 months. In Living and Dining 
also, respondents who had spent between 1-18 months tended to have been 
more troubled by this problem area. However, in Financial problem area, 
rspondents who had spent between 19-36 months tended to have experienced 
more problems in this area. 
In addition to the ANOVA tests, the mean score were also used to 
determine in which area the respondents experienced five of the most 
severe problems. As seen through Figure 14, on the next page, respon-
dents in all three time groups tended to be similarly bothered by three 
problem areas--even though the level of severity of the problems tended 
to differ from time group to.time group. 
In Orientation, respondents who had spent betwen 1-18 months tended 
to rank that problem as their second most severe problem; respondents 
who had spent between 19-36 months tended to rank the same problem area 
as their fourth most severe problem while respondents who had spent 
between 37 months or more tended to rank the problem area as their most 
severe problem--giving it a ranking of number one. 
In Academic Advisement area, respondents in Time-Group I tended 
to perceive this problem as their most severe--number one problem. Time-
Group II, on the other hand, viewed the same problem as their second 
most severe problem while Time-Group III perceived the problem area as 
*Adm. & 
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1 
2 
3 
1 
2 
3 
1 
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2 
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* 
2 
3 
co 
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0 
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.92 
3.89 
3.25 
2.69 
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3.45 
1.69 
3.64 
3.29 
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3.53 
2.16 
1.38 
1.84 
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1.56 
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3.87 
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1.77 
2.64 
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Figure 14. Mean Scores and Graphic Presentation of Five 
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fourth in ranking. 
Social-Personal problems received a ranking of fourth place by Time-· 
Group I; third place by Time-Group II; and second place by Time-Group 
III. Although respondents in Time-Groups I and II perceived English 
Language as their third most severe problem, respondents in Time-Group 
II did not perceive English as a problem at all. In the area of Place-
ment, while both Time-Groups II and III perceived the area as their fifth 
most severe problem, respondents in Time-Group I did not feel that this 
was a severe problem. By the same token, Financial problem which was 
perceived as number one by respondents in Time-Group II was not perceived 
as a problem by either Time-Group I or II. 
English Language Background 
Eighteen of the 125 respondents on the OSU campus indicated English 
Language as their"first preference while 108 indicated languages other 
than English as their first preference. The 1 t 1 test results indicated 
that there were significant differences between respondents who identi-
fied English Language as their first preference and those who stated 
that English was their second preference, in 2 of the 11 problem areas. 
The null hypotheses that there would be no significant differences 
between respondents whose first preference was English and those whose 
first preference was other languages were supported in 9 of the 11 prob-
lem areas where there were no significant differences and rejected in 
two problem areas with significant differences. 
In Table XVII, one observes that respondents who identified English 
as their first preference tended to experience significantly fewer prob-
lems in the areas of Health Services and English Language, while their 
107 
counterparts tended to experience significantly more problems in those 
areas. 
Variables 
Health 
English 
TABLE XVII 
ENGLISH AND NON-ENGLISH BACKGROUNDS COMPARED 
WITH REGARD TO HEALTH AND ENGLISH 
LANGUAGE PROBLEMS 
Language N Mean Std. Dev. 
English 18 .61 1.04 
Non-English 107 1. 73 2.28 
English 18 1.00 2.35 
Non-English 107 3.24 3.87 
*significant at the .05 level. 
df t 
50.5 .001* 
123.0 .043* 
34.9 .002* 
123.0 .018* 
In addition to the 't' tests, the mean scores were used to deter-
mine which five problem areas tended to be perceived as being the most 
severe to the highest number of respondents, as seen through Figure 15. 
In the area Orientation, while respondents who identified English 
as first preference tended to perceive the problem as the most severe--
ranking it as number one, respondents who identified other languages 
tended to rank the same problem their number three problem. In Academic 
Advisement problem, the reverse was true--students with English language 
background ranked the problem as number three while those with 
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1.67 
2.24 
3.72 
3.37 
3.00 
3.59 
2.61 
3.07 
2.78 
2.54 
. 61 
1. 73 
. 67 
1.36 
1. 00 
3.24 
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2.35 
2.67 
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3.67 
3.40 
*significant at the .OS level. 
108 
Average Number of Problems Checked 
(Co~rected to the nearest whole no.) 
0 U"\ 0 U"\ 
.-1 
0 U"\ 0 
C"") 
II'\ + 0 
. . . . . . 
0 0 N N 
xxxxxxxxxxxxxxxxxxxx 
//II//////////////// 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz1 
vvvvvvvvvvvvvvvvvvvvvvvvvvvvvv3 
&&&&&&&&&&&&&&&&&&&&&&&&&&&&&& 
$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$! 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
//////////////////////////////5 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz4 
vvvvvvvvvvvvvvvvvvvvvvvvvvvvvv 
&&&&&&&&&& 
$$$$$$$$$$$$$$$$$$$$ 
xxxxxxxxxx 
II/Ill/Ill 
zzzzzzzzzz . 
vvvvvvvvvvvvvvvvvvvvvvvvvvvvvv4 
$$$$$$$$$$$$$$$$$$$$ 
&&&&&&&&&&&&&&&&&&&& 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxx.x5 
//l//l/l/////l//l/l////l/l//ll 
. 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz2 
vvvvvvvvvvvvvvvvvvvvvvvvvvvvvv2 
Figure 15. Mean Scores and Graphic Presentation of Five Most 
Severe Problem Areas for OSU's English and Non-
English Backgrounds 
I 
109 
non-English background ranked it as their number one problem. Financial 
problems were perceived by the two groups as being the second most severe 
problem on the OSU campus. While respondents whose first preference 
was English perceived Living-Dining as their fourth and Placement as 
fifth problems, respectively, respondents whose first preference was other 
languages perceived English Language and Social-Personal problems as 
their fourth and fifth problems, respectively. 
The respondents at OSU were grouped into three age groups for easy 
analyses consistent with the design described on page 65 of this study. 
Of the 125 respondents, 19 responses were received from the 17-21 age 
group; 93 responses were received from the 22-32 age group, and 13 were 
received from the 33 years and over group. 
The results of the analyses of variance 'F' tests indicated that 
there were significant differences in 2 of the 11 problem areas at the 
.05 level, between respondents of different age groups. 
The null hypotheses that the age of the foreign students would have 
no relationship with the kinds and severity of problems he experienced 
were rejected in 2 of the 11 problem areas with significant differences 
and supported in nine other problem areas with no significant differ-
ences, as seen through Table XVIII. 
The analyses of variance tests revealed that, in the area of Health 
and Religious Services, the respondent's age tends to have a strong rela-
tionship with his adjustment to the kinds of problems he experienced. 
Students who were 21 years and younger tended to experience significantly 
less problems than their counterparts in the 33 years and over bracket, 
110 
with regard to Health Services. In the area of Religion, respondents 
aged between 22-32 years tended to have experienced the least problems 
while their counterparts aged between 33 years and over tended to have 
been most troubled. 
Variables 
Health 
Religious 
Services 
..J.. ~Significant 
TABLE XVIII 
ANOVA TESTS FOR HEALTH AND RELIGIOUS SERVICES 
WITH REGARD TO THREE AGE GROUPS 
.. Source df $um of .Sq. Mean.Sq. 
Age-GP 2 27.79 13.89 
Residual 122 .560. 89 .4.60 
Source 2 33.94 16.97 
Residual 122 .398.35 . 3.27 
at the . 05 level • 
F 
.o5o* 
.001* 
In addition to the analyses of variance, the mean scores were used 
to determine which five areas were perceived as the most severe by the 
highest number of respondents in each age group at OSU. 
As seen through Figure 16, there were three probiem areas in which 
respondents of all age groups tended to perceive as being the most severe 
problem areas--an indication that these areas were not related to the 
respondents age, rather they tended to be felt by most of the respondents 
as individuals. 
In the Orientation area, respondents aged 21 years and younger 
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Figure 16. Mean Scores and Graphic Presentation of Five 
Problem Areas as Perceived by Three Age 
Groups 
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perceived it as the most severe problem, ranking it as problem number 
one. Respondents aged 22-32, however, perceived this problem area as 
being the third most severe problem while respondents who were 33 years 
old and over perceived it as being the second most severe problem. 
Adademic Advisement was perceived by respondents in two age groups--
17-21 and 22-32--as being the second most severe problem while being 
perceived as the most severe problem, number one, by respondents aged 
33 years and over. Social-Personal problems was universally perceived 
and ranked as the fourth most severe problem by all age groups, just 
as English Language was ranked as the third most severe problem area 
by respondents in the 17-21 and 33 years and over bracket. Respondents 
in the age group 22-32 did not perceive English as a problem. 
In the Placement area, respondents aged 22-32 perceived it as their 
fifth most severe problem and respondents aged 33 years and over viewed 
it as their fourth most severe problem. Finances was viewed as the most 
severe problem by respondents in the 22-32 years of age bracket, while 
not being perceived as a problem at all by respondents in the two other 
age groups. In a similar manner, only respondents in the age group 33 
years and older viewed Admission and Selection as a severe problem, rank-
ing it as their fifth problem. All others did not view that area as. 
a problem. 
Nationalities 
Respondents on the OSU campus represented 28 countries. Since most 
of the countries were represented by very few students, only four coun-
tries with respondents numbering more than seven were analyzed •. 
Nigeria, with 30 respondents, had the highest number of 
ll3 
representatives in the study. Iran, with 29 respondents, had the second 
largest number of representatives, while Venezuela had 13 and the 
Republic of China had eight. 
The analyses of variance 'F' tests indicated that there were no 
significant differences between respondents of different countries, at 
the .05 level. The null hypotheses that there would be no strong rela-
tionship between the kinds of problems a student experiences and the 
country from which he comes, were supported in each of the 11 problem 
areas. 
The mean scores of the four countries with the highest number of 
respondents did, however, indicate the five most severe problem areas 
that bothered the respondents on the OSU campus. 
Only one problem area was universally viewed as being the most 
severe problem area by respondents from each of the four countries 
analyzed. In Finances, respondents from Nigeria perceived this area 
as being their most severe problem areas--ranking it their number one 
problem while Venezuela and Iran ranked the same problem area as being 
number five. Respondents from the Republic of China viewed Finances 
as being their number three problem area. 
Five problem areas were universally perceived by respondents from 
three of the four countries as being most severe. In the area of Orien-
tation, participants from both Nigeria and Venezuela tended to perceive 
this area as their third most severe problem while Iranian respondents 
perceived it as their second most severe problem. Respondents from the 
Republic of China, however, did not perceive this area as a problem. 
Academic Advisement tended to be perceived by both the Nigerians 
and Chinese as their fifth and fourth most severe problems, respectively, 
114 
while the Venezuelans perceived this area as their second most severe 
problem. The Iranians did not, however, view Academic Advisement as 
a problem at all. In the area of Social-Personal problems, Nigerians 
viewed it as their second most severe problem while the Chinese viewed 
the area as their third most severe problem. The Iranian respondents 
ranked this area as their third most severe problem area while the 
Venezuelans did not view this area as a problem. 
English Language was the most severe problem for the Chinese and 
the Venezuelans while Iranians ranked it as their third most severe prob-
lem. This problem area was not viewed as a problem by the Nigerians. 
The fifth most severe problem area, perceived by respondents from 
three countries, Placement, was perceived by the Iranaians as their most 
severe problem--ranking it as their number one problem, while the Chinese 
ranked it as their number two problem. Respondents from Venezuela ranked 
this problem as their fourth most severe while the Nigerians did not 
view placement as a problem at all. 
Other problem areas which tended to trouble the OSU intenational 
students was Living and Dining--perceived by Nigerians as their fourth 
most severe and the Chinese as their fifth most severe problem, respec-
tively. The Iranians and the Venezuelans did not view this area as a 
problem, as can be seen through Figure 17. 
Geographical Regions 
Respondents at OSU were grouped into five geographical regions of 
the world as described on page 68 of this study. Four of the five geo-
graphical regions were represented on the OSU campus. Of the 125 respon-
dents, 33 were from Africa; 19 respondents were from Latin America; 45 
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Figure 17. Mean Scores and Graphic Presentation 
of Five Problem Areas Perceived to 
be Most Severe by Four Countries 
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respondents were from the Middle East and 27 respondents were from 
Asiatic or Oriental countries. 
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The analyses of variance 'F' tests indicated that there were signif-
icant differences at the .05 level between respondents from different 
geographical regions in 4 'of the 11 problem areas. The null hypothese 
that there would be no strong relationship between the kinds of problems 
the foreign student experiences and the geographical region of his 
origin, were rejected in 4 of the 11 problem areas while being supported 
in 7 of the 11 problem areas with no significant differences. 
In the areas of Orientation, Living and Dining, Religious Services, 
and English Language, respondents differed significantly from region 
to region in the way they perceived the different problem areas, as seen 
through Table XIX. 
The analyses of the data revealed that in the area of Orientation, 
African students, Latin American students, and Middle Eastern students 
tended to experience the most problems while the Orientals tended to 
be least troubled. In Living and Dining, the trend was maintained in 
that respondents from the three regions mentioned above tended to be 
significantly different--their respective regions tended to be strongly 
related to the kinds of problems they experienced. 
Although Religious Services was not perceived as a severe problem, 
the respondents, nevertheless were significantly different. The 
Orientals again tended to be least troubled while their counterparts 
from Africa and the Middle East seemed to be severely troubled. In the 
English Language, African students were the least bothered while the 
Middle Eastern students, the Latin Americans, and the Orientals seemed 
most troubled than the African students. 
Variables 
TABLE XIX 
ANOVA TESTS FOR ORIENTATION, ENGLISH 
LIVING-DINING AND RELIGION 
WITH REGARD TO REGIONS 
Region df Sum of Sq. 
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Mean Sq. F 
Orientation Region 3 60.06 20.02 .023* 
Residual 120 768.88 6.41 
* Living-Dining Region 3 46.88 15.63 .043 
Residual 120 .677.83 5.65 
Religion Region 3 26.56 8.85 .os2* 
Residual 120 404.11 3.37 
English Region 3 293.39 97. 79 .ooo* 
Residual 120 1382.69 11.52 
*significant at the . 05 level. 
In addition to the ANOVA tests, the mean scores were used to deter-
mine which problem areas were viewed by the highest number of respondents 
from each region as being the most severe to them. Only 5 of the 11 
problem areas with the highest mean scores were used. 
Two problem areas seemed to have bothered the largest number of 
respondents from all five geographical regions of the world from where 
the respondents came. Academic Advisement and Social-Personal problems 
seemed to be perceived by respondents from Africa, Latin America, Middle 
East, and the Orient, as the most severe problems of concern to them. 
As can be seen in Figure 18, Academic Advisement was perceived as 
the most severe problem area by Middle Eastern respondents--ranking it 
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Figure 18. Mean Scores and Graphic Presentation of Five 
Problem Areas Perceived as Being Most 
Severe by Respondents from Four Regions 
of the World. 
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as their number one problem, while respondents from Africa and Latin 
America ranked the problem as their numbers four and two, respectively. 
Orientals, on the other hand tended to perceive the problem as their 
third most severe problem. 
In the areas of Social-Personal problems, both Latin American and 
Middle Eastern respondents perceived it as their fourth most severe prob-
lem; Africans viewed it as their number three problem while Oriental 
students perceived this area as their fifth problem. Living-Dining prob-
lems were perceived by both African and Latin American respondents a~ 
being their fifth most severe area. The Middle Eastern and Oriental 
students did not, however, view this as a problem area at all. 
The English Language which was viewed as the most severe problem 
area by the Latin American respondents was perceived by Middle Eastern 
respondents as the~r fifth most severe problem area. While the Orientals 
viewed this area as their fourth most severe problem area, the African 
students did not, however, view English Language as a problem. 
Financial problems were perceived as troubling the Africans and 
the Oriental students the most--both ranked this area as their number 
one problem area. However, while the Middle Eastern students viewed 
this area as their number four problem, the Latin American students did 
not seem to regard this as a problem area. 
Placement problems tended to trouble the Middle Eastern students 
who ranked this area as the third most severe problem area, while 
Oriental students ranked the same problem as their second most severe 
area. Both the Africans and the Latin American students did not seem 
to regard this problem as a severe problem. 
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Academic Majors 
Respondents on the OSU campus were grouped into academic groups 
consistent with the state-wide design described on page 79 of this study. 
Fifty-three of the 123 responses received were from respondents from 
the Arts and Sciences; 63 others were received from respondents in the 
Engineering and related areas; one was received from students in the 
Education and related areas; another three were received from students 
in Home Economics and related studies and three were received from 
respondents in the Veterinary and other health related areas. 
Because of the small number of returns from all but two of the aca-
demic majors mentioned above, only the data from respondents in the Arts 
and Sciences, and Engineering students were analyzed. 
The analyses of variance 'F' tests revealed that there were no sig-
nificant differences between respondents at the .05 level in any of the 
11 problem areas. The null hypotheses that academic discipline would 
not have any relationship with the kinds of problems the respondents 
experience were supported in each of the 11 problem areas. 
In addition, the mean scores were used to determine which five prob-
lem areas were perceived as being the most severe to the respondents 
in the two a£ademic disciplines. 
As can be seen in Figure 19, four problem areas were perceived by 
116 of the 123 respondents in the two academic disciplines, as being 
most severe--an indication that the problems had nothing to do with the 
academic majors as they had to do with the individuals. 
In the areas of Orientation, respondents in Engineering and related 
studies tended to perceive this problem as their second most severe while 
respondents in the Arts and Sciences tended to view it as their most 
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Figure 19. Mean Scores and Graphic Presentation of Five Most 
Severe Problem Areas for Two Academic Majors 
severe--ranking it as their number one problem. 
In the Academic Advisement area, the Arts and Sciences respondents 
tended to perceive this area as the fourth most severe problem area while 
the Engineers viewed it as their most severe--ranking it as number one. 
The Social-Personal problem area was ranked as the second most severe 
problem by the Arts and Sciences students while being ranked as the fifth 
most severe by the Engineering students. In the area of Finances, the 
Arts and Sciences respondents tended to perceive this area as their most 
severe problem--ranking it as their number one. The Engineers, however, 
tended to view this area as their third most severe problem. 
Other problem areas which were perceived as most severe were Living 
and Dining, perceived as number five most severe problem by the Arts 
and Sciences students and English Language, perceived as the third most 
severe problem by the Arts and Sciences respondents. The Engineering 
respondents, on the other hand, tended to perceive both student activi-
ties and Placement problems as their fourth severe problem area that 
were of concern to them. 
Other Types of Questions 
In addition to the 11 problem areas, international students at OSU 
were asked four questions which were aimed at seeking their opinions. 
Responses to the questions and individual opinions written on spaces 
provided at the end of the questions may be found at the end of this 
study in Appendix H. 
In question one, the respondents were asked: "Do you feel that 
the statements which you have marked on pages 2 and 3 (of the question-
naire) provided you a fairly complete picture of the problem areas 
123 
currently troubling you? Yes No II 
As can be seen in Table X of this study, 108 of the 131 respondents 
(82.44 percent) felt that the statements represented a fairly complete 
picture of the problem areas currently troubling them; 19 (14.50 percent) 
did not feel that way, while four (3.03 percent) were unsure. 
Question two read: "Do you feel that this procedure for helping 
you identify problem areas is worthwhile, even though you might not have 
enjoyed checking the statements? Yes No " 
Of the 131 respondents 92 (70.23 percent) answered "yes" to the 
question while 29 respondents (22.14 percent) answered "no. 11 Another 
nine (6.87 percent) were neutral, as seen through Table XI. 
In response to question three which stated: "To whom do you most 
frequently go for help in resolving problems which have confronted you?", 
the OSU respondents gave 277 different sources in three categories. 
"Academic Adviser" was their first choice with 83 responses (29.96 per-
cent); "Fellow students from home country," was their second choice with 
70 (25.27 percent), while the "Foreign Student Advisor," was their third 
choice with 52 votes (18.77 percent). 
Other choices made by the respondents can be found in Table XI of 
this study. In question four, the respondents were asked whether or 
not they would like to discuss their concerns with someone. Forty-four 
respondents indicated "yes" and signed their names for easy contact. 
Friday, April 25, 1980, was set aside for these telephone discussions 
with possible suggestions for further action. The letters sent to the 
respondents can be found in Appendix K. 
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Discussion: Severe Problem Areas 
On the whole, some problems were more severe to the OSU interna-
tional students than others. These problems, usually, tended to earn 
higher mean scores than others. Five of the most severe problems that 
tended to trouble the OSU respondents were: Academic Advisement (3,50), 
Financial problems (3.44), and Orientation (3.42). Other severe prob-
lems within the top five were Social-Personal problems (3.00) and English 
Language (2.92), as seen in Table XIII. 
Discussion: Specific Types of Problems 
In addition to identifying the problem areas bothering the OSU 
international students, an effort was made to identify specific types 
of problems that tended to bother or concern the respondents most. The 
list below contains the groups of statements that earned the highest 
mean scores by the highest number of respondents. Other scoring methods 
are described on page 55 of this study. 
Each statement is followed by ""'"" denoting severe and 'liH<- 11 denoting 
very severe. The problem area within which the statement can be found 
is in parentheses. The percentages reflect the OSU campus responses. 
1. Attitude of some students toward "foreign" students--32. 80%-><; 
35. 20%->H< (Social). 
2. Attitude of some U.S. people to skin color-~32%-><; 22.40%->H< 
(Personal) • 
3. Concept of being a "foreign" student--28. 80%-:<; 16. 91%->H< 
(Orientation). 
4, a) Unfavorable remarks about home country--23. 20%-:<; 20%->H< 
(Orientation). 
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b) Concerned about grades--19. 20%-:c; 24%0H*" (Academic Records). 
5. Uncertainties in the world today--22.40%; l8.40%0H*" (Placement). 
6. Immigration work restrictions--23.20%0*"; 13.60%-:Hc (Financial). 
7. Problems regarding housing--19.20%0*"; 16.80%-lHc (Living-Dining). 
8. Lack of money to meet expenses--22.40%0*"; 12.80%-lHc (Financial). 
9, a) Homesickness--24.80%0:-; 9.60%-lHc (Pesonal). 
b) My pronunciation not understood--24.80%0*"; 9.60%-lHc 
(Language). 
10. Writing or typing term (semester) papers--24%-:c; 9.60%-lHc 
(Academic). 
Analysis of the University of Oklahoma 
(STU2) Norman 
The University of Oklahoma at Norman had the second highest number 
of respondents, 84 (27.63 percent). In the first category of variables, 
marital status, 35 of the 84 respondents were married while 49 were 
single. 
Marital Status 
The 't' tests were used to determine whether or not there were sig-
nificant differences at the .05 level between married and single students. 
The results of the 1 t 1 tests indicated that there were no significant 
differences at the .05 level between married and single students. The 
null hypotheses that there would be no significant differences between 
married and single students--there would be no strong relationship 
between marital status and the kinds of problems an international student 
experiences--were supported in each of the 11 problem areas. 
12~ 
In addition to the 't' tests, the mean scores were also used to 
determine which 5 of the 11 problem areas tended to be perceived by the 
highest number of respondents in the two groups as being the most severe. 
The higher the mean score the more severe the problem was perceived to 
be. 
The obtained mean scores, which can be seen through Figure 20, 
seem to indicate that in four problem areas--Orientation, Social-
Personal problems, English Language, and Placement Services, the respon-
dents tended to be universally bothered, even if at different levels 
of severity, by the same group of problem areas. 
In the area of Orientation, married students tended to perceive 
it as their third most severe problem area while the single students 
viewed the same problem area as their fifth most severe problem. 
Social-Personal problems were ranked as problem number four by mar-
ried students while the same problem was perceived as the most severe 
problem--ranked as number one by single students. English language and 
Placement problems which were ranked as number one and two most severe 
problems by married students were ranked as problems number two and four, 
respectively, by single students. 
Other problems which were perceived as most severe by the respon-
dents were Living-Dining, ranked as problem number three by single stu-
dents, while not being viewed as a problem by married _students and 
Financial problems ranked as number four problem by married students 
while not being perceived as a problem by the single students at all. 
Academic Classification 
Forty-four of the 84 respondents at the OU campus were 
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Figure 20. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Married 
and Single Students 
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undergraduates while 43 were graduates. The results of the 1 t 1 tests 
indicated that there were significant differences at the .05 level 
between undergraduate students and their graduate counterparts, in 6 of 
the 11 problem areas. 
The null hypotheses that international students' problems would 
not be related to their academic statuses were rejected in 6 of the 11 
problem areas while being supported in the five areas with no significant 
differences. 
The obtained 't' test results revealed that in the areas of Admis-
sion and Selection, Academic Advisement, Social-Personal problems, 
Health Services, and Student Activities undergraduate students consis-
tently tended to experience more problems than the graduate students. 
The analyses of the data further indicated that there was a strong 
relationship between the kinds of problems the foreign students experi-
enced and his academic classification, as seen through Table XX. 
In addition to the· 't' tests the mean scores were used to determine 
which 5 of the 11 problem areas were perceived as being the most severe 
by the highest number of respondents in both the undergraduate and grad-
uate groups. 
The obtained mean scores indicated that in four problem areas both· 
the graduate and undergraduate students tended to perceive these areas 
as being very severe--an indication that these problem areas tended to 
trouble the respondents more as individuals than as graduates or under-
graduate students. 
In the area of Social-Personal problems, while undergraduate stu-
dents tended to rank this problem as their number one problem, the grad-
uate students viewed it as their fourth most severe problem. 
TABLE XX 
UNDERGRADUATE AND GRADUATE SCORES COMPARED WITH REGARD 
TO ADMISSIONS-SELECTION, HEALTH, ACADEMIC-
ADVISEMENT, SOCIAL-PERSONAL, STUDENT-
ACTIVITIES, AND LIVING-DINING 
Variables Class N Mean Std •. Dev •. df 
Admission & Grads. 43 1. 93 2.11 82.0 
Selection Undergrd. 41 3.27 2.63 ...... 76. 7 
Academic Adv. Grads. 43 1.88 2.12 82.0 
Undergrd. 41 3.56 2.98 72. 0 
Social-Person Grads. 43 2.65 2.01 82.0 
Undergrd. 41 4.29 3.12 67.8 
Living-Dining Grads. 43 2.23 2.14 82.0 
Undergrd. 41 3.76 2.95 72. 7 
Health Grads. 43 1.47 1.69 82.0 
Undergrd. 41 2.54 2.70 66.7 
Student Acts. Grads. 43 1. 79 2.00 82.0 
Undergrd. 41 3.39 2.75 73.1 
*significant at the . 05 level. 
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F 
.012* 
.012* 
.004* 
.004* 
.005* 
.005* 
.001* 
.008* 
.032* 
.034* 
.003* 
.003* 
l~ 
Living and Dining tended to trouble the undergraduates more than 
the graduates--the former ranked it as their number four problem while 
the latter ranked it as their number five problem area as can be seen 
in Figure 21. While the undergraduate students ranked English as their 
second most severe problem, their graduate counterparts tended to view 
the same area as their most severe problem area--ranking it as their 
number one problem area. 
Placement Services which was perceived as the most severe problem 
among the graduate students was viewed by the undergraduates as their 
third most severe problem. In the area of Finances, the graduate respon-
dents viewed this area as their third most severe problem while their 
undergraduate counterparts did not view it as a problem at all. Other 
rankings may be made by examining Figure 21. 
Sex 
There were 10 female and 74 male respondents from the OU campus. 
The results of the 't' tests indicated that there were significant dif-
ferences between female and male respondents at the .05 level in 6 of 
the 11 problem areas. 
The null hypotheses that there would be no strong relationship 
between the respondents' sex and the kinds of problems he experiences 
were rejected in 6 of the 11 problem areas while being supported in the 
five other areas with no significant differences (see Table XXI). 
The analysis of the data also showed that female respondents more 
than their male counterparts tended to experience far less problems •. 
In addition to the 't' tests, the mean scores were used to determine 
which areas were perceived as most severe by the highest number of 
*Adm.& 
Select. 
Orien. 
*Acade. 
Adv. 
Undergr. 
Grads. 
Undergr. 
Grads. 
Undergr. 
Grads. 
*Soc-Per Undergr. 
Grads. 
*Liv-Din Undergr. 
Grads. 
*Health Undergr. 
Grads. 
Relig. Under gr. 
Grads. 
English Undergr. 
Grads. 
*Student Undergr. 
Activ. Grads. 
Place. Undergr. 
Grads. 
Finance Undergr. 
Grads. 
* 
3.27 
1. 93 
3.51 
2.81 
3.56 
1.88 
4.29 
2.65 
3.76 
2.23 
2.54 
1.47 
1.61 
1.23 
4.22 
2.88 
3.39 
1. 79 
3.80 
2.88 
3.41 
2.67 
Significant at the .05 level 
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Figure 21. Mean Scores and Presentation of Five Problem Areas 
Perceived as Most Severe by Graduate and Under~ 
graduate Respondents 
Variables 
Admission & 
Selection 
Orientation 
Academic 
Living-Dining 
Student Act. 
Finances 
TABLE XXI 
FEMALE AND MALE SCORES COMPARED WITH REGARD TO 
ADMISSIONS-SELECTION, ORIENTATION, FINANCES 
ACADEMIC ADVISEMENT, LIVING-DINING, AND 
STUDENT ACTIVITIES 
Sex N Mean Std. Dev. df 
F 10 1.80 .99 33.7 
M 74 2.69 2.58 82.0 
F 10 1.00 1.15 25.5 
M 74 3.45 2. 70 82.0 
F 10 1.50 1.43 19.9 
M 74 2.86 2. 79 82.0 
F 10 1.20 1.55 17. 5 . 
M 74 3.22 2.69 82.0 
F 10 1.20 1.40 18.7 
M 74 2.76 2.58 82.0 
F 10 1.60 2.01 16.5 
M 74 3.23 3.30 82.0 
*significant· at the .05 level. 
t 
.041* 
.2851 
.ooo* 
.006* 
.024* 
.133 
.003* 
.024* 
.009* 
.065 
.042* 
.133 
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respondents, both males and females, as seen through Figure 22. The 
obtained mean scores revealed that the respondents tended to universally 
perceive four of the five problem areas as being most severe. In the 
area of Social-Personal problems, while female respondents perceived this 
area as their third most severe problem, their male counterparts tended 
to view this area as the most severe problem--they ranked it as number 
one. 
Both male and female respondents also ranked English Language as 
the most severe problem--ranking it number one. In the area of Place-
ment, however, while females ranked it as their second most severe prob~ 
lem, males tended to view it as their third most severe problem. In 
Finances, both male and female respondents ranked this area as their 
fourth and fifth most severe problems, respectively. 
In Admission and Selection as in Orientation, female respondents 
ranked this area as their fourth most severe problem; males viewed it-
as no problem; males ranked Orientation as their problem number two, 
and females perceived it as no problem at all. In addition, males per~ 
ceived Living-Dining as their fifth problem area and females did not view 
this as a problem area. 
Length of Time in the United States 
Respondents at OU were placed in three time groups consistent with 
state-wide approach described on page 76 of this study. There were 33 
respondents from Time-Group I (those who had spent between 1-18 months); 
40 respondents from Time-Group II (19-36 months), and 11 from Time-Group-
III (37 months and longer). 
The analyses of variance 'F' tests indicated that there were no 
Adm. & 
Select. 
*Orien. 
*Acade. 
Adv. 
Soc-Per 
*Liv-Din 
Health 
Relig. 
English 
*Student 
Activ. 
Place. 
*Finance 
>< cu 
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M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
F 
M 
.F 
M 
F 
M 
Cll 
cu 
H 
0 
0 
Cl) 
1.80 
2.69 
1.00 
3.45 
1.50 
2.86 
2.70 
3.55 
1.20 
3.22 
1.30 
2.08 
.70 
1.51 
3.40 
3.55 
1.20 
2.75 
3.10 
3.36 
1. 60 
3.23 
*significant at the .05 level. 
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Figure 22. Mean Scores and Graphic Presentation of Five Problem 
Areas as Perceived by Female and Male Respondents 
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significant differences at the .05 level, between respondents of differ-
ential lengths of time in the U.S.A. The null hypotheses that there 
would be no strong relationship between the length of 'time the foreign 
student spends in the United States and the kinds of problems he experi-
ences, were supported in each of the 11 problem areas. 
The mean scores, however, were also used to determine which five 
problem areas were viewed by the highest number of respondents in each 
of the three time groups as being the most severe. 
In three of the five problem areas perceived as being most severe 
respondents tended to be universally troubled irrespective of the dif-
ferences in lengths of time in the U.S.A. While respondents who had 
spent between 1-18 months in the U.S.A. (Time-Group I) tended to view 
Orientation as their fourth most severe problem, respondents who had 
spent between 19-36 months (Time-Group II) tended to perceive the same 
problem area as their third most severe problem. On the other hand, 
respondents who had spent between 37 months and more (Time-Group III) 
tended to view orientation as no problem at all. 
In the area of Social-Personal problems, Time-Group I and II per-
ceived this area as their second most severe problem while respondents 
in the Time-Group III category perceived this area as their most severe 
problem--ranking it number one. English language was ranked by both 
Time-Group I and II as their problem area number one while Time-Group 
III ranked it as their problem number five. Placement Services was 
viewed by Time-Group I as their third most severe problem; by Time-Group 
II as their number four problem, and by Time-Group III as their number 
two problem area~ 
In the Living-Dining area, while Time-Group I viewed it as their 
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fifth most severe problem and Time-Group II viewed it as their third most 
severe problem, Time-Group II did not view this area as a problem at 
all. Other rankings can be made by referring to Figure 23. 
The OU foreign students were grouped into three age groups, consis-
tent with the state-wide pattern--Age Group I, II, and III--as described 
on page 80 of this study~ Nineteen respondents were between 17-21 years 
of age (Age-Group I); 50 respondents were aged 22-32 years (Age-Group 
II), and 10 respondents were aged 33 years and over (Age-Group III). 
The analyses of data revealed that there was a significant differ-
ence in only 1 of the 11 problem areas at the .05 level between respon-
dents of different age groups. 
The null hypotheses that there would be no strong relationship 
between the age of the students and the kinds of problems he experiences 
were supported in all but 1 of the 11 problem areas. The obtained 1F 1 
results (.059 was not above .05, df = 2) indicated that there was a sta-
tistically significant difference between respondents of different age 
groups, especially in the area of Religion. In this area, the analyses 
of data tended to indicate that the older the respondent, the more he 
tended to experience problems with religion. Hence, as can be seen in 
Figure 24, the respondents in Age-:Group I tended to experience the least 
problems while those in Age-Group III tended to experience the most 
problems. 
Besides the ANOVA tests, the mean scores were used to determine 
which five of the 11 problem areas were perceived as being most severe 
by the largest number of respondents in each age group. 
Adm.& 
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Relig. 
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Activ. 
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2.03 
2.80 
3.45 
2.97 
3.35 
3.00 
2.39 
3.13 
2.09 
3.33 
3.40 
4.00 
2.94 
2.83 
3.64. 
1.85. 
1. 98 
2.45 
1.12 
1.30 
2.73 
3.48 
3.65 
3.27 
2.30 
2.75 
2.73 
3.24 
3.30 
3.73 
2.85 
3.00 
3.73 
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Figure 23. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Respondents 
in Time GPS I, II, and III 
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Figure 24. Mean Scores and Graphic Presentation of 
Five Problem Areas Perceived as Being 
Most Severe by Respondents in Age 
Groups I, II and III 
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In the areas of Orientation, Social-Personal problems, Living-
Dining, English Language, and Placemen~ respondents in each of the age 
groups tended to be universally perturbed irrespective of differences 
in age. 
While respondents aged 17-21 tended to perceive Orientation as the 
fourth most severe problem, respondents aged 22-32 years tended to view 
the same area as their third most severe problem. On the other hand, 
respondents aged 33 years or older tended to view the area as their most 
severe problem--ranking it number one. 
In areas of Social-Personal problems, respondents in both 17-21 
and 22-32 age groups tended to view this area as their most severe area, 
ranking it their number one problem while respondents in the age group 
22-32 tended to perceive this area as their second most severe. 
While respondents aged 17-21 and 33 years and over ranked Living 
and Dining as their second most severe problem; those who were aged 22-32 
ranked the same problem area as their fifth problem. English Language 
was perceived as the most severe problem by the group aged 22-32. How-
ever, the same area was ranked third by age group 17-21 and ranked fourth 
by age group 33 years and over. 
Placement tended to be perceived as the most severe problem by 
respondents aged between 33 years and over, while the same problem was 
ranked as second by the age group 22-32 and ranked third by the age group 
17-21. 
Other rankings made by the respondents may be seen in Figure 24. 
Geographical Regions 
The OU respondents were grouped into geographical regions 
140 
consistent with their counterparts as described on page 68 of this 
study. There were nine respondents from Africa; 11 respondents repre-
sented Latin America; 35 respondents represented the Middle East, and 
Oriental countries were represented by 35 respondents. 
An analysis of the data revealed that there were significant differ-
ences at the .05 level between respondents of different geographical 
regions. The null hypotheses that there would be no significant rela-
tionships between the respondents' geographical region and the kinds of 
problems he experiences were rejected in 5 of the 11 problem areas with 
significant differences and supported in six others with no significant 
differences, as seen through Table XXII. 
The analyses further indicated that in areas such as Orientation 
and Finances, there were strong relationships between the respondents' 
ages and the way the respondents adjusted himself to the problem. While 
the younger students tended to have experienced less problems in these 
areas the older students seemed to experience more problems. 
Besides the analyses of variance tests, the mean scores also indi-
cated which five areas were perceived by the highest number of respon-
dents as being most severe among each of the regional groups. 
Orientation was perceived as the third most severe problem by both 
African and Latin American respondents while being viewed as the fourth 
most severe problem by the Middle Easterners and Orientals as seen 
through Figure 25. 
In areas of Social-Personal problem, the Orientals viewed this as 
their most severe problem, ranking it number one, while Africans viewed 
it as their second most severe problem. While Middle Eastern respon-
dents viewed Social-Personal problems as their third most severe problem 
TABLE XXII 
ANOVA TESTS FOR ORIENTATION, STUDENT ACTIVITIES 
SOCIAL-PERSONAL, PLACEMENT, FINANCES 
WITH REGARD TO REGIONS 
Variables Source df Sum of Sq. Mean Sq. 
Orientation Region 3 58.44 19. 48 
Residual 80 538.55 6.73 
Student Act. Region 3 92 .19 30.73 
Residual 80 432.38 5.40 
Social-Person. Region 3 57. 95 19. 32 
Residual 80 558.86 6.99 
Placement Region 3 74.90 24.97 
Residual 80 571. 76 7 .15 
Finances Region 3 86.22 28.74 
Residual 80 768. 67 9.61 
* Significant at the .05 level. 
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Figure 25. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Respondents 
from Four Geographical Regions. 
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area, the Latin American respondents did not view it as a severe problem 
at all. 
Finances, perceived as the number one problem by African students, 
was perceived as being the fifth most severe problem area by both the 
Middle Eastern and Oriental students. Latin American respondents did 
not view this area as a problem. English Language, on the other hand, 
was perceived as the nubmer one problem among the Latin American stu-
dents while being viewed as the second most severe problem by both the 
Middle Eastern and the Orientals. The African students did not perceive 
English Language as a problem. 
In other areas such as Admission and Selection, and Academic Advise-
ment, only Latin American students viewed this area as their fifth and 
fourth problem areas, respectively, while respondents from the three 
other regions of the world viewed this as no problem. 
Academic Major 
Respondents on the OU campus were grouped into six academic disci-
plines consistent with the pattern described on page 79 of this study. 
Only two of the six academic disciplines were represented on the OU 
campus--the Arts and Sciences with 28 responses, and Engineering with 
55 responses •. 
An analysis of the data revealed that there were no significant 
differences at the .05 level between respondents of different academic 
backgrounds. The null hypotheses that there would be no significant 
relationship between the respondents major and the kinds of problems 
he experiences were supported in each of the 11 problem areas. 
In addition to the analyses of variance, the mean scores did, 
144 
however, seem to indicate that respondents tended to perceive the prob-
lems at different levels, even if some of the problems were universally 
viewed as troubling them irrespective of what they studied. 
In areas such as Orientation, Social-Personal, English Language, 
Placement Services and Finances, the respondents in the two academic 
disciplines tended to universally perceive them as most severe problems--
an indication that these problems were peculiar to them as individuals 
rather than students of eertain academic majors. 
In the area of Orientation, both groups of students viewed it as 
their fourth most severe problem. In the Social-Personal problem, 
respondents in the Arts and Sciences seemed to view it as their most 
severe problem--ranking it as number one--while respondents in Engineer-
ing studies viewed it as their number three problem. English Language 
which tended to be experienced most by respondents in Engineering disci-
pline seemed to be the second most severe problem among the Arts and 
Sciences respondents. While Placement and Finances were the fourth and 
fifth most severe problems for the Arts and Sciences students, the same 
problems were ranked as second and fifth, respectively, by the Engineer-
ing respondents, as seen through Figure 26. 
Nationalities 
Twenty-five countries were represented on the OU campus. Of this 
number, Iran, with 22 respondents, had the highest number of respondents. 
The Republic of China, with nine respondents, had the second largest 
number of respondents. Other countries like Nigeria had seven respon-
dents; Venezuela had six students, while India had four; Liberia had 
three just as Indonesia and Japan did, and Pakistan had four 
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representatives. In the analyses that follow only the countries which 
were represented by at least six representatives were analyzed. 
An analysis of the data revealed that there was no strong rela-
tionship between the countries from which the students came and the 
kinds of problems he experiences. The null hypotheses that there 
would be no significant differences between respondents of different 
nationalities at the .05 level were supported on all of the 11 problem 
areas. 
In addition to the ANOVA tests, the mean scores were used to 
determine which five problem areas were perceived by the highest number 
of respondents from each of the four countries as being the most severe 
problem areas. 
The obtained mean scores indicated that in the area of Orientation, 
while Iranians perceived this area as their second most severe problem 
area, and while the Nigerians and Venezuelans viewed this as their third 
most severe problem are~, the Chinese students did not seem bothered at 
all by Orientation problems. Equally obvious was the fact that 
Nigerians and the Chinese ranked Academic Advisement problems as their 
five most severe problem; the Venezuelans perceived this as their second 
most severe problem area while the Iranians did not view Academic Advise-
ment as a problem. 
As can be seen in Figure 27 on the following page, Social-Personal 
problems were perceived as the fourth most severe problem by the 
Iranians; the second most severe problem by the Nigerians; the third 
most severe problem by the Chinese, and viewed as no problem at all by 
the Venezuelans. 
The English Language was the most severe problem area for both the 
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Chinese and the Venezuelans--as they ranked it their number one; was 
ranked third by the Iranians and viewed as no problem by Nigerians. 
MB 
In the area of Placement, while the Iranian respondents. tended to per-
ceive this as their number one problem, the Chinese tended to perceive 
it as their second most severe problem, and Venezuelans ranked it as 
their fourth problem area, the Nigerians tended to view this areas as 
no problem at all. 
Finances, the area perceived as the most troubling to Nigerians, 
was ranked as problem number five by the Iranians, problem number four 
among the Chinese, and no problems at all among the Venezuelans. Other 
areas viewed as problem areas--Admission and Selection, and Living and 
Dining--were perceived by the Venezuelans as problem number five; while 
Living and Dining was perceived as problem number four by Nigerians. 
Other nationalities did not view these two areas as problem areas. 
Language Background 
International students at OU were grouped into two language 
groupings consistent with the state-wide pattern described on page 
of this study. Seventeen of the 84 respondents responded that their 
language of first preference was English while 67 responded that other 
languages was their first preference while English was second. 
The results of the 't' tests indicated that there were significant 
differences at the .05 level between the respondents whose first prefer-
ence ~as English and those whose first preference was other languages. 
The null hypotheses that the language background of the foreign 
student would have no strong relationship with the kinds of problems 
he experiences were rejected in 4 of the 11 problem areas, and supported 
149 
in the other seven problem areas where the results were not significant, 
as seen in Table XXIII. 
TABLE XXIII 
ENGLISH AND NON-ENGLISH BACKGROUNDS COMPARED WITH 
REGARD TO ADMISSIONS-SELECTION, FINANCES, 
ORIENTATION, AND STUDENT ACTIVITIES 
Variables Language N Mean Std. Dev. 
Admission- English 17 3.76 3.13 
Selection Others 67 2.28 2. 18 
Orientation English 17 4.30 3.28 
Others 67 2.81 2.41 
Student Act. English 17 4.12 3.08 
Others 67 2.18 2 .21 
Finances English 17 4.76 3. 72 
Others 67 2.60 2.94 
*significant at the .OS level. 
df t 
20 .1 .081* 
82.0 .02s* 
20:.6 .ass* 
82.0 .004* 
20.4 .024* 
82.0 .004* 
21. 3 .036* 
82.0 .012* 
As can be seen in Table XXIII, respondents whose first preference 
was English Language consistently tended to experience more problems 
in the four areas of Admission and Selection, Orientation, Student Activ-
ities, and Finances, than their counterparts whose first preference was 
other languages, and English was second. 
Besides the 't' tests, the mean scores were also used to determine 
j.50 
which five problem areas were viewed as most severe by the highest number 
of respondents in the two language groupings. In Figure 28, one observes 
that in three problem areas, the respondents in both language groupings 
tended to universally perceive these areas as being most severe. 
In Social-Personal pr.oblem area, respondents in both language 
groupings tended to view the area as their third most severe problem. 
Placement problems were also viewed as their fifth most severe problem 
by respondents whose first preference was English Language while the 
same problem was perceived by respondents whose language preference was 
non-English. 
Finances, perceived as the most severe problem--ranked number one 
by respondents whose language preference was English--was viewed as the 
fifth most severe problem by respondents whose language preference was 
non-English. In Orientation, however, while respondents whose language 
preference was English tended to rank that area as their second most 
severe problem, the "otl?-ers" group did not view the area as a problem. 
Other rankings by respondents from both language groupings may be seen 
in Table XXVIII. 
Other Types of Questions 
Consistent with the state-wide pattern, the OU international 
students were asked some questions in addition to the 132 statements 
in the main study. They were requested to answer "yes" or "no" to the 
questions and express their individual opinions on any aspect of their 
problems or concerns not covered in the study. The statements can be 
found at the end of this study in Appendix H. In question one respon-
dents were asked: "Do you feel that the statements which you have marked 
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on Pages 2 and 3 (of the questionnaire) provide a fairly complete picture 
of the problem areas currently troubling you? Yes No " Of 
the ninety responses, 78 respondents (86.67 percent) felt that the state-
ments had provided a fairly complete picture of the problem areas cur-
rently troubling them; 12 (13.33 percent) did not, however, feel that 
way, as seen in Table X, on page 87 of this study. 
In question two, the respondents were asked: "Do you feel that 
this procedure of helping you identify problem areas is worthwhile, even 
though you might not have enjoyed checking the statements? Yes 
No " Sixty-eight of the 90 respondents (75.56 percent) felt that 
the research procedure was worth their while; 17 (18.89 percent) did 
not feel that way, while five respondents (5,56 percent) were not sure, 
as seen on Table XI, page 88 of this study. 
In question three the question read: "To whom do you go for help 
in resolving problems which have confronted you? For example, coun-
selors, foreign student advisor, fellow students from home country, 
faculty, etc. Please list in order of preference." Two hundred and 
two responses were received in eight categories, of which 59 listed 
"Fellow Students From Home Country," as their first choice; the "Foreign 
Student Advisor," was the second choice with 42 points, while "Academic/ 
Faculty Adviser" earned the third position with 40 points. There were 
33 responses for "Friends: Americans and Other Nationals." (See Table 
XII for other choices.) 
In the last question, the respondents were asked if they would like 
to discuss their concerns with someone and to sign their names at the 
end of the questionnaire if they wished to be contacted. Forty-four 
foreign students signed up at the end of the questionnaire. On April 
153 
15, 1980, they were sent letters in which they were informed that the 
date April 25, 1980, had been set aside for discussing their individual 
concerns, between the hours of 9:30 a.m. and 9:30 p.m. A copy of the 
letter can be found in Appendix H. 
Discussion: Severe Problem Areas 
On the whole some problem areas tended to bother the OU respondents 
more than others. Whenever this happened, such problem areas tended to 
earn more points than others, since more resondents responded to such 
questions. The five most severe problem areas which perturbed the OU 
respondents were: English Language (3.54), Social-Personal problems 
(3.45), Placement Services (3.33), Orientation problems (3.15), and 
Financial problems (3.04). A panoramic display of the problem areas 
may be found in Table XIII, page 92. 
Discussion: Specific Problem Types 
In addition to the problem areas, an effort was made at identifying 
specific types of problems that bothered the OU international students 
which could not be covered in the main study due to the use of broad 
terminologies. The statements below are those checked by the highest 
number of respondents as being severe. They are identified with "*" 
while very severe problems have been marked •HH~." 
Each of the statements is followed by the percentage showing what 
percentage of the total number of respondents on the OU campus checked 
that statement as being severe or very severe. The problem area in 
which the specific problem can be found is in the parentheses. 
1. Attitude of some students toward "foreign" students--28.57%~~; 
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29. 76%-;H(- (Social). 
2. Attitude of some U.S. people to skin color--23. 28%-;(-; 28. 57%0H~ 
(Personal Problem). 
3. Concept of being a "foreign" student--23.81%-lt; 20.24%-lH~ 
(Orientation). 
4. Immigration work restriction--22.62%-lt; 20.24%-lHt (Financial). 
5. Giving oral reports in class--28.57%-ir; 13.10%-lHc (English). 
6. Problems regarding housing--23.81%"'~; 13.10%-;H(- (Living). 
7. a) Understanding U.S. "slang"--26.19%-lc; 9.52%iHt (Language). 
b) My pronunciation not understood--23.81%-lr; 11.90%-lP~ 
(Language). 
8. a) Concerned about grades--22.62%-;r; 11.90%-;H(- (Records). 
b) Writing or typing term (semester) papers--22.62%*; 
11 • 90%0Hc (Academic) • 
9. Lack of money to meet expenses--21. 43%-l(-; 11 • 90%-lHc (Finances). 
10. Lack of opportunities to meet more U.S. people--26.19%-lc; 
5.95%-lHc (Student Activities). 
Analysis of Central State University 
(STU3) Edmond 
Central State University, with 49 respondents (16.12 percent of 
state-wide respondents), had the state's third highest number of respon-
dents. Of this number, 14 respondents were married and 35 were single. 
Marital Status 
The 't' tests were used in the analyses of the data relating to mar-
ried and single students. The results of the tests indicatd that there 
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were no significant differences between married and single students at 
the . 05 level. 
The null hypotheses that there would be no strong.relationship 
between marital status and the kinds of problems the foreign students 
experience were supported in each of the 11 problem areas. 
In addition to the 't' tests, the mean scores were used to determine 
which five problem areas were viewed as most severe by the largest number 
of respondents in each of the marital groups. As seen through Figure 29, 
there were four problem areas in which the two marital groups perceived 
as being severe problem areas, irrespective of their marital status. 
This tended to indicate to the investigator that the problems were not 
confined to marital status. 
In the area of Social-Personal problems, both married and single 
students perceived this as their second most severe problem--ranking 
it as their number two problem at CSU. In English Language while married 
students viewed this area as their fifth most severe problem area, single 
students ranked the same area as their number one problem. Placement 
problem was perceived by the married students as being their fourth 
most severe problem area while being viewed as problem number five by the 
single students. However, the most severe problem among the married 
students was Finances while the same area was ranked the fourth most 
severe problem among single students. In the areas of Admission and 
Selection, as well as Orientation, while married students viewed these 
as their third and fifth problem areas, respectively, single students 
did not view these areas as problems at all. 
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Academic Classification 
Twenty-seven of the 49 respondents on the CSU campus were under-
graduates while 22 were graduate students. The results of the 1 t 1 tests 
indicated that there were significant differences between the graduate 
and undergraduate students at the .05 level. 
The null hypotheses that there would be no strong relationship 
between respondents' academic status and the kinds of problems he exper-
ienced were rejected in all but 1 of the 11 problem areas, as seen in 
Table XXIV. An analysis of the data indicated that undergraduate 
students at CSU consistently tended to experience more problems in 10 
of the 11 problem areas than their graduate counterparts. 
Besides the 't' tests, the mean scores were used for determining 
which problem areas were universally viewed by the respondents of both 
academic classifications as being the five most severe problem areas. 
As seen through Figure 30, the respondents consistently checked five 
problem areas as posing most severe problems, irrespect~ve of their aca-
demic statuses. In two problem areas--Social-Personal and Living and 
Dining--both the undergraduate and graduate respondents tended to view 
them as their second and third most severe problems, respectively. In 
the English Language area, while the undergraduate students viewed it 
as their number five problem, the graduate students tended to rank it 
as their most severe problem--number one. 
Both the graduate and undergraduate students perceived Placement 
problems as their number four problem; whereas in Finances, while under-
graduate students perceived it as their number one problem, the same 
area was ranked as number five by graduate students. 
TABLE XXIV 
UNDERGRADUATE AND GRADUATE SCORES COMPARED WITH REGARD 
TO ADMISSIONS-SELECTION, ORIENTATION, ACADEMIC 
ADVISEMENT, SOCIAL-PERSONAL, LIVING-DINING 
HEALTH, RELIGION, STUDENT ACTIVITIES 
PLACEMENT AND FINANCES 
Variables Class N Mean Std. Dev. df 
Admission- Undergrd. 27 3.44 3.36 40.2 
Selection Grads. 22 1.50 1. 71 47.0 
Orientation Undergrd. 27 3.85 2.63 44.4 
Grads. 22 1.64 1.65 . 47 .o 
Academic Undergrd. 27 3.67 3.62 38.3 
Advisement Grads. 22 1.82 1.68 47.0 
Social- Undergrd. 27 4.41 2.89 44.4 
Personal Grads. 22 2.64 1. 81 47.0 
Living- Undergrd. 27 4.30 2.37 47.0 
Dining Grads. 22 2.18 1.97 47.0 
Health Undergrd. 27 2.48 2.85 36. 3 
Grads. 22 0.91 1.19 47.0 
Religion Undergrd. 27 2.41 3. 15 37.1 
Grads. 22 0.86 1. 35 46.0 
Student Undergrd •. 27 3.52 2.82 44.3 
Activities Grads. 22 1.48 1. 78 46.0 
Placement Undergrd. 27 4.81 3.44 42.2 
Grads. 22 1.86 1.93 47.0 
Finances Undergrd. 27 4.00 3.42 41.4 
Grads. 22 2.05 1.86 47.0 
*significant at the • 05 level. 
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Sex 
Sixteen of the 49 respondents at CSU were females, while 33 were 
male respondents. The 't' tests indicated that there were no significant 
differences between female and male students at the .05 level. The null 
hypotheses that there would be no significant relationship between the 
students' sex and the kinds of problems he experiences were supported 
in each of the 11 problem areas. 
Besides the 't' tests, the mean scores were used to determine which 
five problem areas were perceived as being the most severe by the highest 
number of respondents in both sexes. 
There were three problem areas in which both the female and male 
respondents tended to universally perceive as posing the most severe 
problems irrespective of sex differences--an indication that the problems 
were not restricted to sexes. 
In the area of Social-Personal problems, female respondents tended 
to perceive this area as being the second most severe problem while males 
viewed it as their fourth most severe problem area. English Language 
tended to be most troubling to the females--ranked as number one, while 
being ranked as number three by the male students. In Finances, males 
tended to be most bothered--they ranked it as number one--while females 
tended to view this area as their number four problem. As can be seen 
in Figure 31, while males viewed Orientation as the third most severe 
problem, females viewed it as no problem at all. 
Geographical Regions 
The CSU international students were grouped into five geographical 
regions of the world consistent with the state-wide design described 
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on page 68 of this study. All five geographical regions were represented 
on the CSU campus--Africa, 15 respondents; Europeans, 2; Latin America, 
2; Middle East, 9; and Orientals, 21 respondents. 
The analyses of variance "F" tests revealed that there were signifi-
cant differences in two pr~blem areas at the .05 level between respon-
dents of different geographical regions. 
The null hypotheses that geographical regions would have no signifi-
cant relationship with the kinds of problems the foreign student exper-
iences, were supported in all but 2 of the 11 problem areas. Because of 
the small number of respondents from some regions--notably Europe and 
Latin America--only the data of three regions were analyzed. 
An analysis of the data further indicated that while Africans had 
the most trouble with Orientation and least trouble with English, the 
Orientals tended to have the most trouble with English and the least 
trouble with Orientation problems. Middle Easterners, on the other hand, 
tended to be moderately troubled by both Orientation and English when 
compared with either the Africans or the Orientals. 
In addition to the ANOVA tests which indicated that the regions 
from which the students come tend to have a relationship with the kinds 
of problems he is likely to experience, the mean scores also indicated 
that some problems did seem to trouble the foreign students irrespective 
of regional differences (see Table XXV). 
In the area of Social-Personal problems, respondents from both 
Middle East and Oriental countries tended to have perceived the problem 
as their third most severe problem while African students viewed that 
area as their second most severe problem. While Living and Dining was 
viewed as problem number four by both Africans and Middle Eastern 
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students, the Orientals, however, viewed that area as their fifth most 
severe problem. 
Variables 
Orientation 
English 
* Significant·at 
TABLE XXV 
ANOVA TESTS FOR ORIENTATION AND ENGLISH 
WITH REGARD TO REGIONS 
Source df Sum of Sq. Mean Sq. 
Region 4 69.11 17.28 
Residual 44 226.89 5 .16 
Region 4 150.6 7 37 .67 
Residual 44 495.33 11.26 
the .OS.level. 
F 
.016* 
.018* 
Financial problems seem to have given the Africans the most trouble 
--ranked as number one. The Middle Easterners ranked it as their number 
five problem while the Orientals ranked the same problems as number four. 
Orientation was viewed as problem number five by the Africans; as problem 
number two among the Middle Eastern respondents and no problem by the 
Orientals. Academic Advisement was viewed as problem number three among 
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the Africans and no problem among Middle Eastern and Orientals. Details 
of other rankings can be found in Figure 32. 
Nationalities 
There were 14 countries that were represented on the CSU campus. 
Of this number, the Republic of China, with 15 respondents, had the 
highest number of respondents, while Nigeria and Iran had 13 and 9 
respondents, respectively. Because of the small number of respondents 
from other countries, only the three countries mentioned above were 
analyzed. 
Other countries on the CSU campus which were represented were: 
Ghana, 2; Bangladesh, Colombia, Cyprus, India, Japan, Micronesia, the 
Republic of Germany, Thailand, Trinidad and Tobago, Turkey, and Vietnam 
--each of these had a respondent. 
The results of the 't' tests indicated that there were no signifi-
cant differences at the .05 level, between respondents of different 
nationalities. The null hypotheses that there would be- no strong rela-
tionship between respondents' problems and the country from which he 
came, were supported in each of the 11 problem areas. 
In addition to the 't' tests, the mean scores were used to determine 
which five problem areas were perceived as being the most severe by the 
highest number of respondents from the three countries. The obtained 
mean scores did reveal that in two problem areas respondents universally 
perceived the problems as being most severe, irrespective of their 
nationalities. 
In the area of Social-Personal problems, the Chinese viewed the 
problem as their third most severe; the Nigerians perceived it as their 
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second most severe, while the Iranians seemed to view the same problem 
as their number four problem. Finances, viewed by the Nigerian respon-
dents as being the most severe--ranked as number one--~as perceived as 
the fourth most severe by the Chinese and the fifth most severe by the 
Iranians, as seen through Figure 33. In the area of Orientation, while 
the Nigerians viewed it as their third most severe problem; the Iranians 
perceived it as their number two problem, the Chinese did not perceive 
this area as a problem. Both the Nigerians and the Chinese viewed Aca-
demic Advisement as their fifth most severe problem. The Iranians, on 
the other hand, did not perceive this area as a problem. Details of 
other rankings by the three countries can be found in Figure 33. 
Length of Time in the U.S. 
The CSU foreign students were placed in three time-groupings con-
sistent with the pattern established for the state-wide study, described 
on page 76 of this study. Twenty-five of the 49 respondents were placed 
in the 1-18 month grouping; 22 of the respondents were placed in the 
19-36 month groupings, while 2 were placed in the 36 month and over 
grouping. The latter's data were not analyzed because of the small 
number of respondents. 
The analyses of variance "F" test results revealed that there was 
a significant difference in 1 of the 11 problem areas at the .05 level. 
The null hypotheses that there would be no strong relationship between 
the length of time the student spent in the U.S. and the kinds of 
problems he experiences, were supported in all but one of the problem 
areas. 
In the area of Orientation, the obtained "F" results (.029, less 
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than .OS, df=2) was highly significant--indicating that there was a 
strong relationship between the students' problems and the length of 
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time he had spent in the U.S., especially if the proble~ relates to 
Orientation. The results further indicated that respondents whose length 
of stay in the U.S. was less than two years experienced less problems 
than their 24 months and above time grouping. 
Besides the ANOVA tests, the means were also used to determine which 
five problem areas were perceived as being the most severe by the largest 
number of respondents in the two time groupings. 
As can be seen in Figure 34, the respondents tended to universally 
check four problem areas as being most severe, even if the levels of 
severity tended to differ somewhat. 
In the area of Academic Advisement, respondents who were between 
1-18 months in the U.S. perceived this area as being their fourth most 
severe problem while those who were 19-36 months in the U.S. tended to 
view this same area as being their fifth problem. Both groups of 
students--1-18 and 19-36 months in the U.S. universally viewed Social-
Personal problem as being their second most severe problem. While 
English Language tended to give the most trouble to respondents who were 
in the U.S. for 18 months and less, that problem was perceived as the 
fifth most severe by those respondents who had spent between 19 months 
and over in the U.S. Finances was not as severe to the 18 months or 
less group--they ranked it as number five--as it was to the 19-36 months 
group who ranked it as their number one problem. · However, in areas such 
as Orientation and Living and Dining, there tended to be some relation-
ship with length of time in U.S. While the 1-18 months ranked Living 
and Dining as their number three problem and the 19-36 months viewed 
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it as no problem; the 19-36 months group perceived Orientation as their 
third most severe problem while the 1-18 months group perceived it as 
no problem at all. Other rankings by the two groups may be seen in 
Figure 34. 
Respondents at CSU were placed in three age groups consistent with 
the state-wide design described on page 80 of this study. Five respon-
dents were in the 17-21 years of age group, 40 responses were received 
from the 22-32 years of age group, while four responses were received 
from the 33 years or older group. 
The results of the analyses of variance "F" tests indicated that 
there were no significant differences between respondents of different 
age groups at the .05 level, in any of the 11 problem areas. 
The null hypotheses that there would be no strong relationship 
between the age of respo~dents and the kinds of problems they experience 
were supported in each of the 11 problem areas. 
In addition to the analyses of variance tests, the mean scores were 
used in determining which 5 of the 11 problem areas were perceived by 
the highest number of respondents in each age group as being the most 
severe. As can be seen in Figure 35, four problem areas were universally 
viewed by respondents in each of the three age groups as being most 
severe. 
Social-Personal problems were perceived by both 17-21 and 22-32 
age groups as being their second most severe problem area while the same 
area was being viewed as the fourth most severe problem by the 33 years 
and older group. In the Living and Dining area, the 17-21 age group 
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viewed that area as their problem area number five; the 22-32 age group 
viewed it as their number three problem, and the 33 years and older 
group perceived it as their number four prob~em. 
Placement was ranked as the number three problem by both the 17-21 
year group as well as the 33 years and older group. The 22-32 years 
of age group did view this as their fifth most severe problem. 
And, in Finances, the area was perceived by the 33 years and older 
group as being the most severe--ranked number one, while the 17-32 years 
group ranked it as their fourth most severe problem. 
Admission and Selection, Orientation, and Placement Services were 
all ranked as the number three problem by the 33 years and older group 
while the same areas were not viewed as a problem by other age groups. 
In Academic Advisement, it was the 33 years of age and older group that 
have troubles--ranking it as the number two problem. All other age 
groups did not view this area as a problem. Both the 17-21 and 22-32 
years of age groups, however, perceived English as their number one 
problem while the 33 years of age and older did not view it as a problem. 
Language Backgrounds 
The CSU international students, like their counterparts on other 
campuses, were placed in two language groupings for analyses consistent 
with the description on page 83 of this study. Those who spoke English 
Language as first preference were represented by 10 respondents, while 
those whose first preference was languages other than English were repre-
sented by 39 respondents. 
The results of the 1 t 1 tests indicated that there was a significant 
difference at the .05 level between respondents of different language 
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backgrounds, in 1 of the 11 problem areas. The null hypotheses that 
there would be no significant relationship between the respondents' 
problem and his ability to speak English were supported in all but one 
problem area. 
The obtained 't' test result (.051 was not above .OS, df=2) indi-
cated that respondents whose first preference was English, tended to 
be more troubled in the area of Orientation while those whose language 
preference was not English were not so bothered. 
In addition to the 't' test, the mean scores were also used to 
determine which five problem areas tended to be perceived as being most 
severe by respondents of different language backgrounds. 
As can be seen in Figure 36, there were four problem areas in which 
respondents of different language backgrounds tended to universally check 
as being most severe problems despite their differences in English 
Language backgrounds. In Social-Personal problems, while respondents 
whose first preference was English tended to perceive that area as being 
their third most severe problem, respondents whose first preference was 
not English tended to rank that as their number two problem. At the 
same time, both groups ranked two problem areas--Living-Dining and Place-
ment Services--as their fourth and fifth most severe problem areas. 
In Finances, while the respondents whose first preference was English 
ranked it as their second most severe problem, those respondents whose 
first preference was other languages, ranked the same area as their third 
most severe problem, as seen through Figure 36. 
Academic Majors 
Only three of the six academic disciplines into which all respon-
dents, state-wide, were grouped as described on page 79 of this study, 
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returned their questionnaires. There were 43 responses from the Arts 
and Sciences students, four responses from Engineering students, and 
two responses from students in the Health Sciences and related 
disciplines. 
The analyses of variaIJ.ce "F" tests indicated that there were sig-
nificant differences at the .05 level between respondents of different 
academic disciplines. The null hypotheses that there would be no strong 
relationship between the foreign students' problems and his field of 
specialization were rejected in 2 of the 11 problem areas and supported 
in 9 other areas where the resµlts were not statistically significant, 
as seen in Table XXVI. 
TABLE XXVI 
ANOVA TESTS FOR ACADEMIC ADVISEMENT AND HEALTH 
WITH REGARD TO ACADEMIC MAJORS 
Variables Source df Sum of Sq. Mean Sq. 
Academic Major 2 139.25 69.62 
Advisement Residual 46 301. 45 6.55 
Health Major 2 94.54 47.27 
Residual 46 175.99 3.35 
*significant at the .05 level. 
F 
.ooo* 
.ooo* 
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An analysis of the data revealed that in the area of Academic 
Advisement, respondents who studied Engineering and related disciplines 
seemed to have experienced significantly more problems than their 
counterparts in the Arts and Sciences. The same situation seemed to 
have prevailed in the area of Health Services--respondents also seemed 
to have experienced significantly more problems than their counterparts 
in the Arts and Sciences. Besides the analyses of variance tests, the 
mean scores were also used to determine which 5 of the 11 problem areas 
were perceived by the highest number of respondents in the three 
academic disciplines as being the most severe. 
In Figure 37, one observes that there were five problem areas in 
which respondents in both academic disciplines under study universally 
checked as being most severe to them, irrespective of academic areas 
of concentration. In the Social-Personal problem area, while respon-
dents in the Arts and Sciences ranked this area as being the second most 
severe problem, the Engineering respondents viewed it as being the fifth 
most severe. In Living and Dining problem both groups of respondents 
ranked it fourth, just as they both ranked English as the most severe 
--number one problem to both groups. 
While in the Placement area, the Arts and Sciences students viewed 
this area as being number five most severe, the Engineering students 
perceived it as being the number two problem; in Finances, the third 
most severe problem to the Arts and Sciences students, the same problem 
was viewed as being problem number four by Engineering respondents. Other 
rankings made by the respondents may be seen in Figure JT .. 
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*significant at the .05 level. 
Note: A&S=Arts and Sciences. 
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Other Types of Questions 
The CSU students were asked some questions seeking their individual 
opinions, consistent with the pattern established state-wide. In two 
of the questions, the respondents were asked to answer "Yes" or "No" 
and to write their individual opinions in the space provided. The 
opinions can be found at the end. of the study in Appendix H. 
In question one, respondents were asked: "Do you feel that the 
statements which you have marked on Pages 2 and 3 provide a fairly com-
plete picture of the problem areas currently troubling you? Yes 
NO " 
Forty-three of the 50 respondents (86 percent of total respondents) 
felt that the statements did provide them a fairly complete picture of 
the problem areas currently troubling them, while four (8 percent) did 
not feel that way; three respondents (6 percent) were not sure, as seen' 
through Table X, on page 87· 
In question two, the respondents were asked: "Do you feel that 
this procedure of helping you identify problem areas is worthwhile, even 
though you might not have enjoyed checking the statements? Yes 
No " 
Of the 50 responses received, 36 (72 percent) answered "Yes" while 
nine (18 percent) answered in the negative. Five respondents (10 per-
cent) were not sure. The overwhelming affirmative responses to the two 
questions seemed to indicate that the questionnaire was useful for the 
purpose for which it was intended--identifying problem areas of foreign 
students at CSU, Edmond (see Table XI, page 88). 
In question three, foreign students at CSU were asked: "To whom 
do you most frequently go for help in resolving problems which have 
confronted you? For example, counselors, foreign student advisor, 
fellow students from home country, faculty adviser, etc." 
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Fifty-nine (29.21 percent) of the 202 responses received, checked 
"Fellow students from home country," as their first choice while 42 
selected "Foreign Student Advisor" as their second choice. The respon-
dents' third choice, 40 responses (19.80 percent) went to "Faculty 
Adviser/Counselor." Other choices made by the respondents may be found 
in Table XII, page 89. 
The respondents were als·o given an option of signing their names 
if they wished to discuss their concerns with someone. Twenty respon-
dents signed their names and were sent letters April 15, 1980, in which 
they were informed that April 25, 1980, had been set aside between 
9:30 a.m. and 9:30 p.m. for discussing their concerns through the 
telephone. A copy of the letter may be seen in Appendix K. 
Discussion: Most Severe Problem Areas 
On the whole, there were specific problem areas which tended to 
bother the CSU international students, campus-wise. Five of the most 
severe problem areas, checked by the highest number of respondents is 
summarized below. The tabular form of these problem areas, together 
with their rankings, can be found in Table XIII, page 92, of this study. 
English Language was ranked the number one problem by the highest 
number of respondents (4.00), followed by Social-Personal (3.61). The 
third most severe problem, Finances, received a score of 3,49. Living 
and Dining was ranked fourth (3.35) while Placement Services was ranked 
the fifth most severe problem (3.12). 
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Discussion: Specific Problem Types 
Besides the problem areas, an effort was made at identifying the 
specific types of problems which the largest number of respondents felt 
troubled them most. Those problems, in the form of statements, earned 
the highest mean scores and are reported below with 11 -lr" to denote severe 
and "7Hr 11 to denote most severe problems. 
The percentages of respondents that identified the problems as 
severe or most severe appear immediately after the problem while the 
problem areas appear in parentheses. 
1. Attitude of some U.S. people to skin color--32.65%-lr; 34.68%1Hr 
(Personal Problem). 
2. Understanding U.S. "slang"--36.73%0r; 18.37%7H(- (Language). 
3. Immigration work restriction--42.86%-:r; 8.16%7H(- (Finances). 
4, Writing or typing term (semester) papers--28.57%->r; 16.33%-lHr 
(Academic Problem). 
4. Giving oral reports in class--20.41%0r; 22.45%->Hr (English). 
6. Homesickness--30.61%->r; 12.24%7Hr (Personal). 
7. a) Problems regarding housing--28.57%*; 12.24%** (Housing). 
b) Lack of opportunities to meet more U.S. people--34.69%-lr; 
6.12%7H<- (Student Activities). 
8. Concept of being a "foreign" student--18.37%->(-; 12.24%7H<-
(Orientation). 
9. Concerned about grades--14.29%0r; 24.49%-:H(- (Academic Advisement 
and Records). 
10. a) Taste of food in the United States--26.53%-><-; 12.24%~""* 
(Living/Dining). 
b) Lack of money to meet expenses--28. 57%0c; 10. 20%0H*-
(Finances). 
c) Confusion about religion and morals in U.S.--30.61%0(-; 
8.16%-~H~- (Religious Services). 
Analysis of Oklahoma City University 
(PRUl) Oklahoma City 
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The Oklahoma City University (OCU), with its 24 respondents, had 
the highest number of participants among the privately-owned institu-
tions. It also came fourth in the overall number of respondents 
state-wide (7.90 percent). 
Marital Status 
Ten of the 24 respondents were married while 14 were single 
students. The results of the 1 t 1 tests indicated that there were no 
significant differences at the .05 level between the married and the 
single students. The null hypotheses that there would be no strong rela~ 
tionship between respondents and the kinds of problems they experience 
were supported in each of the 11 problem areas. 
Besides the 't' tests, however, the 6verall mean scores were used 
to determine which 5 of the 11 problem areas were perceived as being 
the most severe by the highest number of respondents--married and 
unmarried. 
As can be seen in Figure 38, respondents--both married and single 
--universally checked four problem areas as being most severe. In 
Academic Advisement, Orientation, and Social-Personal problems, while' 
married students ranked these problems as the fourth, the number one and 
Adm. & 
Selec. 
Orien. 
Acade. 
Adv. 
Soc-Per 
Liv-Din 
Health 
Relig. 
English 
Student 
Activ. 
Place. 
Finance 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
M 
s 
2.50 
2.79 
5.20 
3.36 
3.00 
3.79 
4.00 
4.07 
3.00 
3.14 
1.50 
2.43 
.70 
1.00 
4.20 
3.57 
2.40 
2.79 
1.80 
3.43 
2.30 
2.50 
182 
Average Number of Problems Checked 
(Corrected to the nearest whole no.) 
0 
0 "' 0 
0 
"' 
0 
N "' 
. 
N 
0 
(") 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx5 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
"' (") 
+ 
0 
. 
...:t 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx1 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz5 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx4 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz2 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx3 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz1 
XXXXXXXXXXXXXXXxXXXXXXXXXXXXXX4 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxxxxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxx 
zzzzzzzzzz 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx2 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz4 
xxxxxxxxxxxxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz . 
xxxxxxxxxxxxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz4 
xxxxxxxxxxxxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
Figure 38. Mean Scores and Graphic Presentation of Five Problem 
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third most severe problems, respectively, single students ranked the 
same areas as the second, the fifth, and the number one problems, respec-
tively. English Language posed as the second most severe problem to the 
married students while the same problem area was perceived as being the 
third most severe problem by single students. 
In other problem areas such as Admission and Selection, while 
married students viewed this area as being their fifth most severe 
problem, single students viewed this area as no problem at all. And, 
in Living and Dining, while married students perceived it as their 
fourth most severe problem area, single students did not perceive the 
area as a problem. A reverse of the trend indicates that while single 
students ranked Placement as their third most severe, married students 
did not view this area as a problem, as seen thro~gh Figure 38. 
Academic Classification 
The OCU respondents were split evenly--12 graduate and 12 under-
graduate students. A 1 t 1 test was administered to the respondents and 
the outcome was that there were no significant differences at the .05 
level between the graduate and undergraduate students in any of the 11 
problem areas. 
The null hypotheses that there would be no significant relation-
ship between the foreign students' problems and their marital status, 
were supported in each of the 11 problem areas. 
In addition to the 1 t 1 tests, the mean scores were used to deter-
mine in which of the 11 problem areas the respondents of both groups 
perceived as five most severe problem areas. An analysis of the data 
revealed that in four problem areas, the graduate and undergraduate 
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students tended to universally check those areas as being the most 
severe. 
In the area of Orientation, undergraduate student~ perceived this 
area as their second most severe problem while graduates viewed it as 
their number one problem. In Social-Personal problems, undergraduates 
ranked this as their number one problem while the graduates ranked it as 
their second most severe problem. English Language was universally 
viewed as giving the respondents similar trouble--ranked third by both 
the undergraduate and graduate students. 
In Finances and Placement Services, the graduates ranked these as 
being their fourth and fifth problems, respectively, while the 
undergraduates did not perceive any of the areas as a problem. The 
undergraduates, on the other hand, ranked Living and Dining as their 
fourth most severe problem while the graduates did not, as seen through 
Figure 39. 
Sex 
Six of the respondents at OCU were females while 18 were males. 
The results of the 't' tests indicated that there was a significant dif-
ference between male and female respondents in 1 of the 11 problem 
areas. The null hypotheses that there would be no significant differ-
ences between the respondents were supported in all but 1 of the 11 
problem areas. The analysis of the data revealed that there was a rela-
tionship between the foreign students' problems and his sex, in at least 
one area--Academic Advisement. 
The obtained 't' test result (.05, not above .05, df=22) indicated 
that male problems rather than female's was related to sex differences. 
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In addition to the 't' test scores, the mean scores were also used 
to determine which 5 of the 11 problem areas were viewed as being most 
severe by the largest number of respondents in each sex. A panoramic 
view of Figure 40 tends to indicate that in three problem areas 
--Orientation, Academic Advisement, and Social-Personal problems, both 
female and male respondents tended to agree that these areas were most 
severe, even though the levels of agreement may have differed. 
While female respondents ranked Academic Advisement as their number 
one problem and Social-Personal problem as their second most severe 
problem, male respondents tended to view the same areas as fourth and 
third most severe problems, respectively. In Orientation where males 
perceived as being the most severe problem--ranking it number one--
females ranked the same area as their number three problem. 
Other problem areas--Living and Dining was ranked number five by 
males and viewed as no problem by females; English Language was ranked 
second by males and as no problem by females; and, Finances was ranked 
as fourth most severe by females and no problem by male respondents, as 
seen through Figure 40. 
Nationalities 
Ten countries were represented on the OCU campus. Of these, Iran, 
with 11 respondents, had.the highest number of students while Saudi 
Arabia had five. Eight countries had one student each: Nigeria, 
Ethiopia, Ecuador, Greece, Hong Kong, Jordan, Libya, and Sierra Leone. 
The results of the 't' tests indicated that there were no signifi-
cant differences between respondents of different nationalities at the 
.05 level in any of the 11 problem areas. 
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Figure 40. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Male and 
Female Respondents 
The null hypothese that there would be no strong relationship 
between respondents' countries of origin and the kinds of problems 
he experiences were supported in each of the 11 problem areas. 
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In addition to the 't' tests, the OCU respondents' mean scores 
were used to determine whiyh 5 of the 11 problem areas were perceived 
as being most severe by respondents from the two countries whose data 
were analyzed--Saudi Arabia and Iran. 
As can be seen in Figure 41, three problem areas were perceived 
by respondents from both countries as posing very severe problems. 
Orientation was ranked by both countries as being the second most 
severe problem area; Academic Advisement was perceived as being the 
fifth most severe problem among the Iranians while the Saudis viewed 
it as being the fourth most severe problem. In the area of English 
Language the Saudis had the most trouble--ranking it their number one 
problem while the same problem was ranked as number three by the 
Iranians. 
Other problem areas viewed as most severe were Social-Personal 
problems, ranked as the third most severe problem by the Saudis and 
as no problem by the Iranians; Student Activities, ranked as the fifth 
most severe problem by the Saudis and as no problem by the Iranians; 
Placement problems ranked as number one problem by the Iranians and 
no problem by the Saudi students; and Finances, ranked as problem num-
ber four by the Iranians and no problem by the Saudis. 
Length of Time in U.S. 
The OCU respondents were placed in three time groups consistent 
with the state-wide design described on page 76 of this study. 
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Respondents who had spent between 1-18 months in the U.S. were 
represented by 14 respondents; those who had spent between 19-36 months 
were represented by six respondents; and respondents who had spent 
37 months or more in the U.S. were represented by four respondents. 
The analyses of variance "F" tests indicated that there was a 
significant difference between respondents of differential lengths 
of time in the U.S. at the .05 level in 1 of the 11 problem areas. 
The null hypotheses that there would be no significant relation-
ship between the length of time the foreign student spends in the U.S. 
and the kinds of problems he experiences, were supported in all but 
one of the problem areas. The "F" test results (.034; less than .OS, 
df=2) was highly significant--indicating that there was a strong 
relationship between length of time in the U.S. and the foreign 
student's ability to adjust to his Living and Dining problem. The 
analysis of the data further revealed that respondents who had spent 
more than 19 months in the U.S. tended to have experienced less 
problems than their counterparts who only spent between 1-18 months 
in the U.S. This relationship did not seem to apply to other problem 
areas. 
In addition to the ANOVA tests, the 'mean scores also was used 
to determine which five problem areas were perceived by respondents 
in the different time groups as being most severe to each of them. 
In Figure 42, one observes that there were three problem areas 
which were universally viewed as posing most severe problems to the 
highest number of respondents in each of the time groups. 
In the area of Orientation, respondents who had spent between 
37 months or more in the U.S. tended to experience the most severe 
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problems--ranking this area their number one problem; respondents who 
had spent between 19-36 months in the U.S. ranked this area their 
second most severe problem while respondents who had spent between 
1-18 months viewed this area as being their third problem. 
Academic Advisement seemed to be perceived as being the fifth 
most severe problem to the respondents who had spent between 1-18 
months; the same area was ranked as fourth by respondents who had 
spent 19-36 months, while those who had spent 37 months or over viewed 
the same problem as their number three problem. In Social-Personal 
problem area, both the respondents who had spent between 1-18 months 
and those who had spent 37 months and more ranked the area as their 
second most severe, while those who had spent between 19-36 months 
ranked the same area as problem number four. 
In the area of English Language, Student Activities and Placement, 
respondents who had spent between 19-36 months ranked these areas as 
their fifth, first, and third problems, respectively, while all other 
time groups ranked the same area as no problem at all. Admissions 
and Selection seemed to have posed as problem number five for the 19-36 
month group while the same area was viewed as fourth most severe 
problem for the 37 months or more group. The 1-18 month category did 
not view this area as a problem. While Living and Dining was perceived 
as being the fourth most severe problem among the 1-18 month-group, 
the area was not viewed as a problem by the other two groups. In 
Finances, only the 37 month or more category viewed it as posing a 
severe problem--ranked as the fifth most severe problem. All other 
groups did not perceive this as a problem area. 
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Language Backgrounds 
The OCU respondents were placed in two language groups consistent 
with the state-wide design described on page 84 of this study. Those 
who spoke English Language as first preference were represented by 
two respondents, while those whose first preference was another 
language were represented by 22 respondents. 
The results of the 't' tests indicated that there were significant 
differences in three proolem areas, at the .05 level between respon-
dents of different language backgrounds. The null hypotheses that 
there would be no strong relationship between the student's language 
background and the kinds of problems he experiences were rejected in 
3 of the 11 problem areas while being supported in eight problem areas 
with no significant results, as seen in Table XXVII. 
Variables 
Admission-
Selection 
Health 
Finances 
TABLE XXVII 
ENGLISH AND NON-ENGLISH BACKGROUNDS COMPARED 
WITH REGARD TO ADMISSIONS-SELECTION, 
HEALTH AND FINANCES 
Languages N Mean Std. Dev. 
English 2 6.00 5.66 
Others 22 2. 36 1.89 
English 2 6.00 2.83 
Others 22 1.68 2 .19 
English 2 8.00 o.oo 
Others 22 1. 91 2.89 
*significant at the .05 level. 
df t 
1.0 .530 
22.0 .036* 
1. 1 .270 
22.0 .015* 
21.0 .ooo* 
22.0 .008* 
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Respondents whose language preference was English tended to have 
experienced more problems in the areas of Admission and Selection, 
Health, and Finances, while respondents whose first preference was 
not English did not have similar experience. In addition to the 't' 
tests administered to determine the relationship between respondents' 
problems and their language backgrounds, the mean scores were used 
to determine which 5 of the 11 problem areas were viewed as being the 
most severe problem areas by the highest number of respondents in 
the two language groupings. 
As seen in Figure 43, there were three problem areas in which 
respondents from the two language groupings universally perceived as 
posing very severe problems. In Orientation as in Social-Personal 
problems, respondents whose first preference was not English ranked 
these areas as their third and fifth, respectively. In the area of 
Living and Dining, respondents whose first preference was English 
tended to view this as their third most severe problem while those 
whose language preference was not English tended to rank the same area 
as their fourth problem area. 
In other problem areas, the respondents with English Language back-
grounds tended to rank Admission and Selection as their second most severe 
problem while the non-English background students did not view this area 
as a. problem. English Language and Student Activities were ranked by 
respondents with the non-English Language background as their second and 
fifth problems, respectively. On the other hand, the respondents with 
English Language backgrounds did not rank any of these areas as being 
a problem. 
While Admission and Selection, and Health Services were viewed as_. 
the second most severe problems by respondents whose language background 
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Figure 43. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being the Most Severe by 
Respondents With English and Non-English 
Backgrounds 
196 
was English, the respondents whose first preference was another language 
did not view these areas as problems. 
Geographical Regions 
Five geographical regions into which the OCU respondents were 
grouped were represented on that campus. The groupings were consistent 
with the state-wide design described on page 68 of this study. Africa 
was represented by three respondents; European countries were repre-
sented by three respondents; Latin American countries were represented 
by one respondent; Middle East was represented by 18 respondents, and 
the Orientals were represented by one respondent. Because of the small 
number of respondents from three of the regions, only Africa and the 
Middle East were analyzed. 
The analyses of variance "F" tests indicated that there was a sig-
nificant difference in only 1 of the 11 problem areas at the .05 level. 
The null hypotheses that there would be no strong relationship between 
the foreign students' problems and the geographical regions from which 
he comes were supported in all but 1 of the 11 problem areas •. 
The obtained "F" results (.023, less than .05; df=4) revealed that 
in the area of English Language, there was a strong relationship between 
the student's geographical region and his ability to express himself .or 
understand the English language. The results further indicated that 
respondents from Africa tended to experience far less problems with 
English than their counterparts from the Middle Eastern countries. 
Besides the "F" tests, the mean scores were also used to determine 
which 5 of the 11 problem areas were perceived by the largest number 
of respondents from the two regions as being most severe problems. As 
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seen through Figure 44, respondents from both Africa and the Middle East 
tended to perceive universally, four problem areas as being most severe to 
them irrespective of their regions of origin. In the areas of Orienta-
tion, Academic Advisement and Social-Personal problems, respondents from 
Africa ranked these areas as their third, second, and third most severe 
problems, respectively. The Middle Eastern students, on the other hand, 
ranked the same problem areas as number one, number four, and second 
most severe problems, respectively. In English Language, while the 
Africans viewed it as their fifth most severe problem, the Middle 
Easterners perceived it as their third most severe problem. 
African students also ranked Placement Services and Finances as their 
most severe--ranked number one, while the Middle East respondents did 
not view as a problem any of the two areas. The Middle Easterners also 
tended to view Admission and Selection as their fifth ranking problem 
while the area was no problem to the Africans. Other rankings by both 
groups can be seen in Figure 44. 
The OCU respondents were placed in three age-groups just as their 
counterparts were placed in other institutions, as described on page 
of this study. Five responses were received from the 17-21 year-old 
bracket; 17 responses were received from the 22-32 year-old category while 
two were received from the 33 year-old and over group. Only the data 
of the 17-21 and the 22-32 age groups were analyzed, as the 33 year-old 
or over group was too small a number for a reliable analysis. 
The analyses of variance "F" tests indicated that there were signifi-
cant differences in 2 of the 11 problem areas at the .05 level. The null 
Adm. & 
Selec. 
Ori en. 
Acade. 
Adv. 
Soc-Per 
Liv-Din 
Health 
Relig. 
*English 
Student 
Activ. 
Place. 
Finance 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
Africa 
Middle E. 
.• 67 
3. 33 . 
3.00 
4.55 
3.33 
3. 56 . 
3.00 
4.28• 
2.00. 
3 .00. 
1. 33 
2.11. 
1.00 
. 94 
1.67 
3.89 
.33 
3.27 
3.67 
2.94 
3.67 
2.28 
198 
Average Number of Problems Checked 
(Corrected to the nearest whole no.) 
0 
0 
. 
0 
0 0 
. 
N 
0 
. . 
N C"'I 
xxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz5 
. 
C"'I 
+ 0 
. 
""" 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx3 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz1 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx2 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz4 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx3 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz2 
xxxxxxxxxxxxxxxx:Xxxx4 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxx 
zzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxx 
zzzzzzzzzz 
xxxxxxxxxxxxxxxxxxxx5 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz3 
xxxxx 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx1 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx1 
zzzzzzzzzzzzzzzzzzzz 
Figure 44. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Respondents 
From Africa and the Middle East 
199 
hypotheses that there would be no strong relationship between respon-
dent's age and the way he adjusts to his problems were rejected in 2 of 
the 11 problem areas and supported in the nine areas which were not sta-
tistically significant (see Table XXVIII). 
Variables 
Social-
Personal 
Living-
Dining 
TABLE XXVIII 
ANOVA TESTS FOR SOCIAL-PERSONAL AND LIVING-DINING 
PROBLEMS WITH REGARD TO TWO AGE GROUPS 
Source df Sum of Sq. Mean Sq. 
Age...:GP 2 31.89 15.95 
Residual 22 101.06 4.81 
Age-GP 2 25. 80 12.90 
Residual 22 62.03 2.95 
*significant at the .05 level. 
F 
.054* 
.02s* 
An analysis of the data revealed that while respondents who were 
in the 17-21 year-old category tended to experience some problems with 
Social-Personal and Living and Dining, the older students, aged 22-32 
did not seem to experience as many problems as the younger students. 
The statistically significant results obtained from the analysis seems 
to suggest that there was a strong relationship between the age of the 
foreign students and their ability to adjust to the two problem areas. 
In addition to the ANOVA tests, the mean scores were used to 
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determine which 5 of the 11 problem areas were perceived as being the 
most severe by the largest number of respondents from the two age-groups. 
As seen through Figure 45, four problem areas were univ.ersally checked 
by the highest number of respondents from the two age-groups as being 
the most severe. 
While in Academic Advisement area, both age-groups--17-21 and 22-32 
tended to perceive the area as being the fourth most severe, the two age 
groups also ranked the English language as their third most severe prob-
lem. In Social-Personal problem area, the 17-21 year-old bracket tended to 
view this as their most severe problem--ranking it number one; the 22-32 
year old perceived this as their second most severe problem. Besides 
these rankings, the respondents who were in the 17-21 year old group 
ranked Living-Dining, and Health Services as thei~ second and fifth most 
severe problems, respectively. The 22-32 year old group, on the other 
hand, ranked both Student Services and Placement Services as their fifth 
most severe problem. 
Academic Major 
Only four of the six academic disciplines into which every respondent 
was placed state-wide were represented on the OCU campus. There were 
13 respondents from the Arts and Sciences and related studies; two respon-
dents from the Agriculture students; seven respondents from Engineering 
and related areas; and one respondent from Veterinary Medicine, Nursing 
and health-related areas. Because of the paucity of respondents from 
Agriculture and Veterinary Medicine and health-related areas, only the 
data from the Arts and Sciences and Engineering were analyzed. 
An analysis of the data revealed that there was a significant 
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difference at the .05 level in only 1 of the 11 problem areas between 
respondents of different academic disciplines. 
The null hypotheses that there would be no strong Telationship 
between the foreign students' academic major and the kinds of problems 
he experiences were supported in all but 1 of the 11 problem areas. The 
obtained "F" results (.002, less than .05; df=3) was highly significant 
in the area of Finances, indicating that r~spondents in the Arts and 
Sciences tended to be less troubled than their counterparts in the 
Engineering discipline. There seemed to be a probability that Engineering 
students' problems were related to their academic discipline. 
In addition to the ANOVA tests, the mean scores were used to deter-
mine which 5 of the 11 problem areas were perceived as being most severe 
by the largest number of respondents in the two di·sciplines. 
An analysis of the data indicated that respondents in both academic 
disciplines checked four problem areas as being universally troublesome 
to them, even if such choices differed in severity. In Orientation, 
respondents in the Arts and Sciences ranked this area their most severe 
problem--number one, while Engineers ranked the same problem their number 
five most severe area. Academic Advisement and Social-Personal problems 
were ranked as problem numbers two and three, respectively, by the Arts 
and Sciences students, while the same problems were ranked as fourth and 
number one by the Engineering students. 
English Language, viewed as problem number four by the Arts and 
Sciences students was ranked as the second most severe problem by the 
Engineering respondents. 
In other problem areas, the Arts and Sciences students ranked student 
Activities and Placement Services as their fifth most severe problems 
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while Engineers did not view the two areas as problems. And, while the 
Engineers perceived Living and Dining as being their third most severe 
problem area, respondents in the Arts and Sciences did not view this area 
as a problem as can be seen in Figure 46. 
Other Types of Questions 
In addition to the 132 statements in the main study, the OCU respon-
dents were asked some questions to which they were requested to give their 
opinions. A space was provided at the end of the question so that indi-
vidual statements could be made. The statements can be found at the end 
of this study in Appendix H. In question one, respondents were asked: 
"Do you feel that the statements which you have marked on Pages 2 and 
3 provided a fairly complete picture of the problem areas currently 
troubling you? Yes No " Nineteen of the 25 respondents (76 
percent) felt that the statements which they had marked provided a fairly 
complete picture of the problem areas currently troubling them, while 
four respondents (16 percent) did not feel that way. Another two (8 per-
cent) were not sure (see Table X, page 87). 
In question two, the respondents were asked: "Do you feel that this 
procedure of helping you identify problem areas is worthwhile, even though 
you might not have enjoyed checking the statements? Yes No 11 
Fourteen of the respondents (56 percent) felt that the research procedure 
was worth their while; two (8 percent) did not feel that way, while nine 
(36 percent) were unsure (see Table XI, page 88). 
In the third question, the respondents were asked: "To whom do you 
most frequently go for help in resolving problems which have confronted 
you? For example, counselors, foreign student advisor, fellow students 
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from your home country, faculty, etc. Please list in order of prefer-
ence." Fifteen of the 50 responses (30 percent) checked "Fellow students 
from home country," as their first choice, while 14 (28 percent) checked 
"Foreign Student Advisor," as their second choice. Eight respondents 
(16 percent) checked "Faculty Adviser/Counselor," as their third choice. 
Other choices made by the OCU respondents can be found in Table XII, page 
90. In question four, the OCU respondents were asked if they would like 
to discuss their problems and concerns with someone. The 10 students who 
answered "Yes" and signed their names were sent letters in which they 
were informed that the date April 25, 1980, between the hours of 9:30 
a.m. and 9:30 p.m. had been set aside for discussing their problems and 
concerns through the telephone. A copy of the letter can be found in 
Appendix K. 
Discussion: Most Severe Problem Areas 
Some problem areas did seem to trouble, campus-wide, the OCU inter-
national students more than others. Such problem areas, whenever they 
occurred, tended to attract the highest mean scores. The five problem 
areas which tended to perturb the highest number of respondents were: 
Orientation (4.14), Social-Personal problems (4.04), and English Language 
(3.83). Other problem areas were Academic Advisement (3.46) and Living 
and Dining (3.08). Details can be seen in Table XIII, _page 93. 
Discussion: Specific Problem Types 
In addition to identifying the most severe problems, the OCU inter-
national students also were given the opportunity to check specific types 
of problems that tended to bother them most. The 10 groups of problems, 
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in the form of statements, were those that were checked by the highest 
percentage of responses. Each specific problem is followed by the per-
centage of the respondents that checked it as severe, denoted with 11 ->< 11 
or most severe, denoted with 11 ->H<, 11 while the problem area in which the 
specific problem can be found appears in parentheses. 
1. Attitude of some students toward "foreign" students-- 50%->:-; 
33.3%** (Social Problem). 
2. Attitude of some U.S. people to skin color--41.6%0<; 25%0H< 
(Personal Problem). 
3. Concept of being a "foreign" student--29.17%-:<; 33.33%-lH< 
(Orienta ti on). 
4. Lack of opportunities to meet more U.S. people--37.50%0<; 8.33%-lH< 
(Student Activities). 
5. Understanding U.S. "slang"--16.67%-><; 25.00%-:a (Language). 
6. Homesickness--20.83%0<; 20.83%-lH< (Personal). 
7. a) Unfavorable remarks about home country--16.67%0<; 20.83%-lH< 
(Orientation). 
b) Writing or typing term (semester) papers--16.67%-><; 20.83%->Hc 
(Academic Problem). 
c) Taste of food in United States--33.33%-l<; 4.17%0H< (Dining). 
d) Being lonely--20.83%0<; 16.67%-JH:- (Social Problem). 
e) Trying to make friends--20.83%-l<; 16.67%-iH:-. (Social). 
f) Concerned about grades--29.17%-::-; 8.33%-lH< (Academic Records). 
8. U.S education not what was expected--29.17%-:c; 4.17%-JH< (Place-
ment Problem). 
9. a) Lack of invitations to visit in U.S. homes--25%-l<; 8.33%-lh':-
(Student Activities). 
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b) Being accepted in social groups--20.83%7:-; 12.50%-lHc (Social). 
c) Giving oral reports in class--12.50%-~0 ; 20.83%.J~--lc (English). 
d) Problems concerning housing--8.33%-:0; 25%-lHc (Living). 
10. a) Costs of buying food--25%-l'.-; 4.17%-:Ho (Dining Problem). 
b) Differences in U.S. and home educa tion--29. 17%-:o; 0%.JHc (Pre-
Arri val Orientation). 
Analysis of Oklahoma City Southwestern 
College (PRU2) Oklahoma City 
Ten international students (3.29 percent of state-wide responses) 
from the campus of Oklahoma City Southwestern College, returned usable 
questionnaires. Of this number, three were married and seven were single 
students. 
Marital Status 
The results of the 1 t 1 tests indicated that there were no significant 
differences at the .05 level between married and single students in any 
of the 11 problem areas. The null hypotheses that there would be no sig-
nificant differences--no strong relationship between the foreign student's 
problems and his marital status, were supported in each of the 11 problem 
areas. 
In addition to the 't' tests, the mean scores were also used to 
determine which 5 of the 11 problem areas were perceived as posing the 
most severe problems to the largest number of respondents both married 
and single. 
As can be seen in Figure 47, there were seven problem areas in which 
respondents in both marital categories universally perceived as being 
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the most severe to them--irrespective of their marital statuses. In 
problem areas such as Admissions and Selection, Orientation, and Social-
Personal, both married and single students ranked these areas as fourth, 
second, and second most severe problems, respectively. In Academic 
Advisement, however, the married students viewed it as being their fourth 
most severe while the single students ranked the same areas as being 
their third most severe problem. 
Living and Dining, and Student Activities which were ranked the 
third and fifth most severe problems, respectively, by married students, 
were both ranked the most severe problem--number one--by single students. 
Other rankings by both married and single students can be seen in Figure 
47. 
Academic Classifications 
Oklahoma City Southwestern College is a junior college where all 
respondents were undergraduates, hence no tests were administered between 
graduate and undergraduate students. 
Sex 
Two of the 10 respondents from OCSWC ·were females while eight were 
males. The 't' tests indicated that there was a significant difference 
between male respondents and female respondents at the .05 level in 1 
of the 11 problem areas. 
The null hypotheses that there would be no significant relationship 
between the respondents' sex and the kinds of problems they experience 
were supported in all but 1 of the 11 problem areas. In the area of 
Finances, the obtained 't' results (.032, was less than .05; df=2.3; and 
2:1!0 
.005, less than .OS; df=8) were highly significant--indicating that the 
female students' problems were probably related to their sex differences. 
In addition to the 1 t 1 tests, the mean scores were used to determine 
which 5 of the 11 problem areas were viewed as being the most severe by 
the highest number of resp?ndents of both sexes. As can be seen in 
Figure 48, respondents from both sexes universally checked five problem 
areas as being most severe to them--irrespective of sex--an indication 
that the problems troubled them as individuals rather than as female or 
male students. 
In the area of Orientation, both female and male respondents tended 
to perceive the area as being their third most severe problem. In the 
areas of Academic Advisement, Social-Personal, and Living-Dining, where 
females ranked as problems numbers three, two, and four, respectively, 
males ranked the same problems as their third, second, and most severe 
problem--number one, respectively. As can be seen in Figure 48, the 
female respondents also ranked religion and English Language as their 
fifth most severe problem areas, while ranking Finances as their most 
severe problem--number one. On the other hand, male respondents ranked 
the three areas as no problem at all. In the area of English which was 
ranked as number five by females, males viewed it as being their number 
two most important problem. 
Nationalities 
Six countries were represented on the OCSWC. Of this number, 
Nigeria, with three respondents, had the highest number of respondents, 
while Lebanon and Iran had two respondents each. Other countries that 
responded include: Venezuela, Ghana, and Jordan. Each of these coun-
tries were represented by one respondent each. Because of the small 
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number of respondents from each of the countries, only the mean scores 
were used for determining which five areas were perceived as being the 
most severe problem areas. 
As can be seen in Figure 49, three problem areas seemed to have 
posed as being the most severe problem areas to a majority of respondents 
in each of the three countries whose data were analyzed. 
In the area of Orientation, the Nigerian students viewed this area 
as being their third most severe problem; the Lebanese ranked this area 
as being their fourth most severe, while the Iranians viewed the same 
area as being their second most severe problem. 
Social-Personal problems seemed to have been perceived as being the 
second most troubling area to both the Nigerian and Lebanese respondents 
while the Iranians ranked the areas as their fourth. In Finances, while 
the Nigerians ranked this area as their most severe, as number one, the 
Lebanese viewed the area as their third most severe. The Iranians 
ranked Finances as their fifth most severe problem. 
Other problem areas ranked by the respondents from the three coun-
tries were Academic Advisement, ranked by the Nigerians as being the 
fourth most severe, by the Lebanese as being the fifth most severe, and 
by the Iranians as being no problem at all. English Language, which was 
ranked by the· Iranians as being the third most severe problem was ranked 
as no problem by both the Nigerians and the Lebanese. Placement problems 
was ranked by the Iranians as their most severe problem and as no problem 
by both the Nigerians and the Lebanese. 
Length of Time in the U.S. 
In view of the fact that Oklahoma City Southwestern College is a 
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junior college, respondents did not spend up to 36 months on that campus. 
The time group divisions which were applied to other campuses described 
on page 76 of this study were not applied strictly to the OCSWC, only 
two time groups were used. 
Foreign students who had spent between 1-18 months in the U.S. were 
represented by six respondents, while those who had spent between 19-36 
months were represented by four respondents. 
The analyses of vari~nce "F" test results indicated that there were 
no significant differences at the .OS level between respondents of dif-
ferential lengths of time in the U.S. The null hypotheses that there 
would be no significant relationship between the respondents' length of 
time in the U.S. and the kinds of problems he experiences, were supported 
in each of the 11 problem areas. 
In addition to the analyses of variance tests, the mean scores were 
also used to determine which 5 of the 11 problem areas were perceived 
as being the most severe problem areas by the largest number of respon-
dents from the two time groups. Figure 50 shows that there were five 
problem areas which were universally checked as being very severe by 
respondents of both time groups. 
In the area of Orientation, respondents who had spent between 1-18 
months ranked this area as their third most severe problem, while respon-
dents who had spent between 19-36 months viewed the same area as being 
their fourth most severe problem area. In Social-Personal and Living 
and Dining problems, the 1-18 months of stay ranked the two areas as 
fifth and second, respectively. However, the respondents of 19-36 month 
duration in the U.S. ranked both areas differently: Living and Dining 
was ranked most severe--number one problem, while Social-Personal 
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was the second most severe problem. 
English Language was viewed as being the most severe problem area 
by the time group 1-18 months; and Finances was viewed as being the 
fourth most severe by the same group; however, English was ranked as 
problem number five by the ·time group 19-36; this group also ranked 
Finances as their second most severe problem. 
One other problem area that was included within the five most severe 
problem areas was Academic Advisement. This area was viewed as being 
the third most severe problem area by the time group 19-36 months. The 
1-18 months group did not include this area within their five most severe 
problems, as seen through Figure 50. 
Language Backgrounds 
The OCSWC respondents were placed in two language groups like their 
counterparts on other campuses in the study. The respondents whose first 
preference was the English Language were represented by two respondents 
while those whose first preference was another language were represented· 
by eight respondents. Because of the small number of respondents in each 
language group, the 't' test results were invalid. The hypotheses were 
also rendered irrelevant. 
The mean scores were, however, used to determine which 5 of the 11 
problem areas were perceived as being the most severe to the largest 
number of respondents in each of the language groups. As can be seen 
in Figure 51, there were seven problem areas grouped together as five 
most severe problems. In the area of Admission and Selection, both 
groups ranked this area as being their number five problem. In Orienta--
tion, Academic Advisement, Social-Personal, and Living-Dining, 
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respondents whose first preference was English Language ranked these 
areas as their third, second, third, and most severe problem areas. 
Respondents whose first preference was other languages ranked the same 
problem areas as their second, fourth, second, and third most severe 
problems, respectively. 
Other areas which bothered the respondents were English Language, 
ranked as being the most severe problem--ranked as number one by respon-
dents whose language preference was not English, and Finances, ranked 
as number one by the same group. Respondents whose first preference was 
English ranked the same areas as being their problem numbers four and 
five, respectively. 
Geographical Regions 
Respondents at OCSWC were placed in geographical regions similar 
to that described on page 68 of this study. However, only three of the 
five geographical regions were represented on the OCSWC campus. While 
Africa was represented by four respondents, Latin America was represented 
by one student and Middle East was represented by five respondents. 
Because of the paucity of respondents from Latin American countries, only 
the data relating to Africa and the Middle East were analyzed. 
The analyses of variance 11 F11 tests indicated that there were no sig-
nificant differences at the .05 level between respondents of different 
geographical regions. The null hypotheses that there would be no strong 
relationship between the respondent's problems and his geographical 
regions of origin were supported in all of the 11 problem areas. 
In addition to the ANOVA tests, the total mean scores were used to 
determine which 5 of the 11 problem areas were perceived as being the 
most severe problem by the largest number of respondents from the two 
regions under study. 
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As can be observed in Figure 52, there were five problem areas in 
which respondents from both regions universally perceived as being most 
severe problem areas, irrespective of the differences in their geograph-
ical regions of origin. In areas such as Orientation and Social-Personal 
problems, both the Africans and the Middle Eastern students viewed them 
as being their third most severe problems. In Admissions and Selection, 
while African students viewed this as their fourth most severe problem, 
the Middle Easterners perceived the same problem area as their fifth most 
severe problem area. While African students ranked Living and Dining, 
and Finances as their second and third most severe problems, respectively, 
those two areas were being viewed as problem numbers three and two, 
respectively, by the Middle Easterners. Other problem areas which were 
perceived as being troublesome were academic advisement and religion--
viewed as being the numb~r one problem and the fifth most severe problem 
by the Africans, and viewed as no severe problems by the Middle 
Easterners; English Language and Student Activities--perceived as being 
the number one, and the fifth most severe, respectively, by the Middle 
Easterners and viewed as being no problem by the Africans. 
Academic Major 
The OCSWC international students were placed in academic disciplines 
similar to those of their counterparts which are described on page 79 of 
this study. Only two groups--the Arts and Sciences, represented by four 
respondents, and Engineering, represented by five respondents--were repre-
sented on that campus~ 
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The analyses of variance "F" tests indicated that there were signifi-
cant differences in 5 of the 11 problem areas at the .05 level, between 
respondents of different academic disciplines. 
The null hypotheses that there would be no strong relationship 
between respondents' majors and the kinds of problems they experience, 
were rejected in 5 of the 11 problem areas and supported in the other 
six areas with no significant differences. 
As can be seen in Table XXIX respondents in the Arts and Sciences 
consistently tended to experience more problems in the five problem areas 
--Orientation, Academic Advisement, Social-Personal, Living-Dining, and 
Finances. 
The tests further indicated that there existed a strong probability 
that the students' problems were related to their academic disciplines 
--Engineering students did not seem to experience as much difficulties 
in the problem areas as their counterparts in the Arts and Sciences. 
In addition to the ANOVA tests, the mean scores were used to deter-
mine which 5 of the 11 problem areas were viewed as posing the most 
severe problems to the largest number of respondents of both academic 
disciplines. In Figure 53 it can be observed that respondents in both 
Engineering and the Arts and Sciences disciplines were agreed on five 
problem areas as being the most severe problem areas to the two groups. 
In the area of Living and Dining, both groups ranked this as their 
second most severe problem. Academic Advisement was, however, the most 
troublesome problem to the Arts and Sciences respondents--ranking the 
problem as number one. The Engineering students did not rank this area 
among the five most severe problems. The Arts and Sciences respondents 
also ranked Social-Personal problems as their third; English Language 
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as their fifth, and Finances as their second most severe problems. 
Engineering students, on the other hand, tended to rank those three 
problem areas as their fourth, their number one, and their third problem 
areas, respectively. 
TABLE XXIX 
ANOVA TESTS FOR ORIENTATION, ACADEMIC ADVISEMENT, 
SOCIAL-PERSONAL, AND LIVING-DINING 
WITH REGARD TO ACADEMIC MAJORS 
Variables Source df Sum of Sq. Mean Sq. 
Orientation Major 1 34.67 34.67 
Residual 7 19.55 .2. 79 
Academic Major 1 69.69 69.69 
Advisement Residual 7 63.20 9.03 
Social- Major 1 35.56 35 .56 
Personal Residual 7 10.00 1.43 
Living- Major 1 28.00 28.00 
Dining Residual 7 39 .55 5.65 
Finances Major 1 38.27 38.27 
Residual 7 43.95 6.28 
.•. 
"significant at the .05 level. 
Other problem areas that perturbed the students were: Student 
Activities, ranked as fourth most severe problem by the Engineering 
respondents; the same area was not ranked among the five most severe 
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problems by the Arts and Sciences respondents. Again, the Arts and 
Sciences respondents also ranked as the fourth most severe problem, Orien-
tation, which was viewed as being the fifth most severe problem by 
Engineering students. 
The OCSWC respondents, like their counterparts state-wide, were 
placed in three age groups consistent with the pattern described on page 
of this study. Respondents who were aged between 17-21 years, were repre-
sented by three respondents; six respondents represented the 22-32 years 
group, while one respondent represented the 33 years old or older 
students. Because of the small number of respondents in the age group 
33 years or older, the latter group was dropped from the analyses. Only 
those data from the 17-21 and 22-32 years of age were analyzed. 
The analyses of the data revealed that there were no significant 
differences at the .05 level between respondents of different ages. The 
null hypotheses that there would be no significant differences between 
respondents of different age groups; there would be no strong relation-
ship between respondents' ages and the kinds of problems they experience, 
were supported in each of the 11 problem areas. 
In addition to the analyses of variance "F" tests, the mean scores 
were also used to determine which 5 of the 11 problem areas were 
perceived as being the most severe, by respondents in both age groups 
under study. 
The analyses in Figure 54 indicates that in five problem areas,. 
respondents in both age groups tended to have been troubled by the same 
problems, even if the degree of severity may have differed from age group 
to age group and from problem to problem. In the area of Orientation, 
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Figure 54. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being the Most Severe by Two 
Age Groups 17-21, and 22-32. 
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respondents who were aged 17-21 years viewed this area as being their 
second most severe problem, while the 22-32 years group ranked the same 
area as fourth most severe problem. Social-Personal problems which were 
ranked the second most severe problem by the respondents in the 17-21 
age group were ranked as being the fourth most severe problem by respon-
dents in the 22-32 age group also. 
In the areas of FinancesJ English Language, and Living and Dining, 
respondents aged 17-21 years, tended to perceive these areas as being 
their problem numbers one, two, and three, respectively. On the other 
hand, respondents in the 22-32 age bracket ranked the three areas as 
being their problem numbers five, three, and one, respectively. 
Two other problem areas that tended to bother the 17-21 years group 
were Admission and Selection--ranked number five; and Health Services--
ranked number four. Those areas were not ranked among the five most 
severe areas by the 22-32 age group, as seen in Figure 54. 
Other Types of Questions 
In addition to the 132 statements in the main study, respondents 
at OCSWC were asked four questions. A space was provided at the end of 
each question, in which they were requested to write their individual 
feelings. Those individual opinions can be found at the end of this 
study in Appendix H. 
In question one, the respondents were asked: "Do you feel that the 
statements which you have marked on Pages 2 and 3 (of the questionnaire) 
provide a fairly complete picture of the problem areas currently 
troubling you? Yes No 11 Of the 11 respondents that answered 
the question, nine (81.62 percent) felt that the statements which they 
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had marked had provided a fairly complete picture of the problems cur-
rently troubling them. Two respondents (18.18 percent) did not feel that 
way (see Table X, page 87). 
In question two, it was asked: "Do you feel that this procedure 
of helping you identify problem areas is worthwhile, even though you 
might not have enjoyed checking the statements? Yes No " Seven 
of the 11 respondents (63.64 percent) felt that the research procedure 
was worthwhile, while two (18.18 percent) did not feel that way. Two 
respondents (18.18 percent) were unsure, as seen on Table XI, page 88. 
In question three, respondents were asked to name three different 
sources (persons) to whom they most frequently go for help in resolving 
problems which had confronted them. They were given examples such as: 
counselors, foreign student advisor, fellow students from their home 
countries, faculty adviser/counselor, etc. 
Three sources received the highest scores from the respondents: 
"Faculty/Academic Adviser or Counselor," was the first choice with ten 
points; "Foreign Students Advisor," and "Students From Home Country" were 
ranked second, both with seven points, as seen through Table XII, page 89. 
In question four, the foreign students were asked: "Would you like 
to discuss your concerns with someone?" They were requested to answer 
"Yes" or "No", and to sign their names (if they wished to be contacted) 
at the bottom of the page. 
Six respondents indicated that they would like to be contacted by 
signing their names. On April 15, 1980, they were sent letters in which 
they were informed that the date April 25, 1980, had been set aside for 
answering telephone calls and discussing their individual concerns 
through the telephone, between the hours of 9:30 a.m. and 9:30 p.m. 
A copy of the letter sent to the respondents may be found in Appendix 
K. 
Discussion: Most Severe Problem Areas 
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Overall, there were some problems which tended to bother the highest 
number of foreign students, campus-wide, attending OCSWC. Those problems 
tended to earn the highest mean scores. Consistent with the state-wide 
pattern described on page 90 of this study, the number one problem area 
at OCSWC was Living and Dining (3.50), followed by English Language 
(3.20). Other problems were Finances (3.10), Orientation (2.90), and 
Academic Advisement (2.60), as seen in Table XIII, page 92. 
Discussion: Specific Problem Types 
Besides identifying the most severe problem areas, an effort was 
made at helping the respondents identify specific types of problems which 
could not be done through the broad-based study. Such specific types 
of problems, whenever they occurred in the form of statements, tended 
to earn the highest number of scores. In the statements below, each 
problem is followed by the percentage of respondents that marked it as 
severe problem 1H*-" and most severe "~He." The problem area in which the 
statements can be found is in parentheses. 
1. a) Attitude of some U.S. people to skin color--20%~*-; 40%~Hc 
(Personal). 
b) Attitude of some students toward "f-oreign" students--20%~c; 
40%~Hc (Social) • 
2. a) Being lonely--30%-:*"; 20%~Hc (Social). 
b) My pronunciation not understood--20%~~; 30%-~H*- (Language). 
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3. a) Unfavorable remarks about home country--20%->c; 20%-:Hi-
(Orientation). 
b) Costs of buying food--20%-:r; 20%-lHc (Living and Dining). 
c) Immigration work restrictions--30%-:r; 10%>Hc (Financial). 
d) Giving oral reports in class--40%->i-; O->H' (English). 
4, a) Writing or typing term (semester) papers--20%->~-; 10%->Hf 
(Academic). 
b) Problems regarding housing--30%->c; 00%-lH< (Living-Dining). 
c) Trying to make friends--20%>r; 1 O%>H< (Social) • 
d) Understanding U.S. "slang"--30%-><; 10%-:Hc (Language). 
5, a) Concept of being a "foreign" student--10%->r; 10%->Hc 
(Orientation). 
b) Concerned about grades--10%-lc; 10%-lH~- (Academic Records). 
c) Homesickness--10%-><; 10%->H< (Personal). 
d) Unexpected financial needs--20%-l~-; 0%-lHf (Financial). 
e) Differences in U.S. and home education systems--10%-li-; 
10%-lH~- (Selection--pre-arrival orientation). 
f) Confusion about religion and morals in U.S.--10%-lc; 
10%->H< (Religious Services). 
g) Lack of opportunities to meet more U.S. people--10%*; 
10%-lHf (Student Activities). 
Analysis of Phillips University 
(PRU3) Enid 
Twelve usable questionnaires were received from Phillips University 
at Enid. The number represents 3,95 perce~t of the total number of 
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respondents, state-wide. Of this number, eight respondents were married 
while four were single. 
Marital Status 
The 't' test results indicated that there were significant differ-
ences at the .05 level between married and single students, in 3 of the 
11 problem areas, as seen through Table XXX. 
TABLE XXX 
MARRIED AND SINGLE STUDENTS COMPARED WITH REGARD TO 
ACADEMIC ADVISEMENT, ENGLISH AND FINANCES 
Variables Marital N Mean Std. Dev. df 
Academic M 8 2.13 2.10 8.4 
Advisement s 4 0.25 0.50 10.0 
English M 8 4.63 2. 72 9.7 
s 4 0.75 1.50 10.0 
Finances M 8 4.13 2.42 7.7 
s 4 1.25 1.89 10.0 
·'· 
"Significant at the . OS level . 
t 
... 
. 042° 
.116 
.010* 
.026* 
.oss* 
.066 
The null hypotheses that marital status would have no significant 
relationship with the kinds of problems the student experiences, were 
rejected in 3 of the 11 problem areas while being supported in the eight 
problem areas with no significant differences. 
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The analyses of the data revealed that in the problem areas of 
Academic Advisement, English Language, and Finances married students 
tended to experience more problems than single students. Indications 
were that there was a strong probability that there was a relationship 
between marital status and ·the foreign students' problems in the areas 
discussed above. 
In addition to the 't' tests, the mean scores were used to determine 
which 5 of the 11 problem areas were perceived as being the most severe 
by the highest number of respondents whether married or single. 
In Figure 55 it is observable that in five problem areas both 
married and single students tended to be universally perturbed, irrespec-
tive of their marital statuses. In an area such as Admission and Selec-
tion, both the married and single students ranked it as their third most 
severe problem. In other areas such as: Living-Dining, English Language, 
Placement, and Finances were ranked fifth number one fourth and second 
' ' ' 
most severe, respectively, by the married students. The same areas were 
ranked as second, fifth, number one, and third most severe problems, 
respectively, by the single students. 
Married students also ranked as number five, Academic Advisement, 
which was not ranked among the most severe by the single students. On 
the other hand, single students ranked as their third and fourth most 
severe areas, Orientation and Social-Personal problems~-areas which were 
not viewed as being most severe by married students. 
Academic Classifications 
Seven respondents from PU were undergraduate students while five 
were graduates. The results of the 't' tests indicated that there were 
tll 
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Figure 55. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Married and 
Single Students 
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significant differences at the .05 level in 4 of the 11 problem areas. 
The null hypotheses that there would be no strong relationship . 
between the student's academic classification and the kinds of problems 
he experiences, were rejected in four problem areas with significant dif-
ferences and supported in ~even areas with no significant differences, 
as seen through Table XXXI. 
TABLE XXXI 
UNDERGRADUATE AND GRADUATE SCORES COMPARED WITH 
REGARD TO ADMISSION-SELECTION, HEALTH, 
ORIENTATION AND RELIGION 
Variables Class N Mean Std. Dev. df t 
Admission & Undergrd. 7 .57 .79 8.4 . OOl'>'c 
Selection Grads. 5 2.80 .84 10.0 .001* 
. .. 
Orientation Unde:i;grd. 7 . 5 7 .79 4.8 . 051 A 
Grads. 5 3.20 2 .17. 10.0 .034* 
Health Undergrds. 7 .14 .38 4.3 .087 
Grads. 5 1,80 1. 64 10.0 
... 
. 026n 
Religion Undergrds. 7 .00 .00 4.0 .135 
Grads. 5 1.40 1.67 10.0 . 047'>'c 
*significant at the .05 level. 
The analyses of the data revealed that in four problem areas the 
undergraduate students consistently tended to experience less problems 
than their graduate counterparts. Thus, there existed a probability that 
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there was a strong relationship between academic classifications and the 
respondents' problems in those four areas. 
In addition to the 't' tests, the mean scores were also used to 
determine which 5 of the 11 problem areas were perceived by the largest 
number of respondents in the two academic groups, as being the most 
severe problem areas, as seen in Figure 56. 
In the areas of Social-Personal, Living and Dining, English Language, 
Placement Services, and Finances, both the graduate and undergraduate 
students were troubled at different levels of severity. While the under-
graduate respondents were most severely troubled by Finances, English 
Language, Placement, Living-Dining, and Social-Personal problems--as 
their five most severe problems; the graduate students' five most severe 
problems were English Language/Placement, Finances, Orientation, 
Selection-Admission, and Academic Advisement/Social-Personal/Living and 
Dining. 
Sex 
Two respondents were females while 10 were males. The results of 
the 't' tests indicated that there were significant differences in 3 of 
the 11 problem areas at the .05 level, between male and female 
respondents. 
The null hypotheses that there would be no significant relationship 
between the respondent's sex and the kinds of problems he experiences 
were rejected in the three areas with significant differences and sup-
ported in eight others with no significant differences, as seen through 
Table XXXII. 
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Figure 56. Mean Scores, Graphic Presentation of Five Most 
Severe Problem Areas as Perceived by Undergraduate 
and Graduate Students 
Variables 
Academic 
Advisement 
Student 
Activities 
Placement 
* Significant 
TABLE XXXII 
FEMALE AND MALE SCORES COMPARED WITH REGARD TO 
ACADEMIC ADVISE:MENT, PLACEMENT, 
AND STUDENT ACTIVITIES 
Sex N Mean Std. Dev. df 
F 2 .00 .00 9.0 
M 10 1.80 1.99 10 .o . 
F 2 .00 .00 9.0 
M 10 1.60 1.96 10.0 
F 2 1.00 .00 9.0 
M 10 3.10 2.08 10.0 
at the .05 level. 
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t 
.018* 
.245 
... 
. 029" 
.292 
.011* 
.199 
An analysis of the data relating to this problem area shows that male 
... 
respondents tended to experience more problems than their female counter-
parts. The data further revealed that there existed a probability that a 
strong relationship existed between the respondents' sex and the kinds of 
problems they experienced in areas of Academic Advisement, Student 
Activities, and Placement Services. 
Besides the 1 t 1 tests, the mean scores also were used to determine 
which 5 of the 11 problem areas were perceived as being the most severe 
by both the male and female respondents. 
In Figure 57, one observes that in 6 of the 11 problem areas, both 
the male and female respondents tended to be universally troubled, irre-
spective of their sex differences. In the area of Orientation, both 
males and females ranked the area as their most severe problem. Besides, 
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Figure 57. Mean Scores and Graphic Presentation of Five Problems 
Areas Perceived as Being Most Severe by Female and 
Male Respondents 
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the females also ranked as their fifth most severe, Admission and 
Selection, as well as Health Services, which males viewed as no severe 
problems. 
In Living and Dining, and Social-Personal problems, while male 
respondents perceived these areas as their fourth and fifth most severe 
problems, females tended to rank the same areas as their third and fourth 
most severe problems. 
Males, on the one hand, also ranked as most severe (number.one), 
as number two, and as number three, such areas as Finances, Placement, 
and English Language. Female students on the other hand, tended to rank 
those areas as their number two, number four, and as number one, 
respectively. 
Nationalities 
Six countries were represented on the PU campus. Of this number, 
Nigeria and Iran, with fQur students each, had the highest number of 
respondents. Other countries that participated in the study were 
Micronesia, Malaya, Republic of China, and Saudi Arabia--each with one 
respondent. 
The analyses of variance "F" tests, indicated that there were no 
strong relationship between nationalities and problems, at the .05 level, 
in any of the 11 problem areas. 
The null hypotheses that there would be no strong relationship 
between foreign students' nationalities and the kinds of problems they 
experience, were supported in each of the 11 problem areas. 
In addition to the analyses of variance "F" tests, the mean scores 
were also used to determine which 5 of the 11 problem areas were 
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perceived as being the most severe by respondents from Iran and Nigeria 
who were on the PU campus. 
An examination of the data in Figure 58 indicates that in 3 of the 
11 problem areas, respondents from both Iran and Nigeria, tended to be 
perturbed by similar problems, even if there were differences in levels 
of severity. 
As can be seen in Figure 58, Nigerian respondents ranked as the 
third most severe problem, Orientation, while the Iranian respondents 
ranked as the second most severe, the same problem area. In the area of 
Social-Personal, the Nigerian students viewed the area as being the 
second most severe. The Iranians, on the other hand, ranked the area as 
being their fourth most severe problem. Finances, which was perceived 
among the Nigerians as being their most severe problem--ranked number 
one, was viewed by the Iranian respondents as being their fifth most 
severe problem. 
Other problem areas .such as Living and Dining, and Academic Advise-
ment, were ranked as fourth and fifth most severe by the Nigerians while 
the same areas were not ranked among the five most severe problems by the 
Iranians. On the other hand, the Iranians' most severe problem 
--Placement--ranked number one; and the Iranians' third most severe 
problem--English Language--were not ranked among the five most severe 
problems by Nigerians. 
Length of Time in U.S. 
The PU international students were placed in time groups consistent 
with the state-wide pattern described on page 76 of this study. Nine 
respondents had spent between 1-18 months in the U.S. while two had spent 
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Figure 58. Mean Scores and Graphic Presentation of Five Most 
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between 19-36 months in the U.S. Only one respondent had spent 37 months 
or more in the U.S. Because of the small number of respondents in the 
third category--the 37 months or over group--only two time groups were 
analyzed. 
The analyses of variance "F" tests indicated that there was a sig-
nificant difference at the .05 level between respondents of differential 
lengths of time in the U.S., in only 1 of the 11 problem areas. 
The null hypotheses that there would be no significant differences 
--no strong relationship between the respondent's length of stay in the 
U.S. and the kinds of problems he experiences were supported in all but 1 
of the 11 problem areas. The obtained "F" test results (.057; equals 
.05, df=2) was significant, thereby indicating that there was a relation-
ship between respondents' length of stay in the U.S. and the kinds of 
problems experienced. In the analyses of the data, respondents who were 
in the U.S. for 1-18 months tended to experience more problems than their 
counterparts who were in the U.S. for 19-36 months. This further indi-
cates that a probability exists that in the area of Social-Personal 
problems, a relationship does exist between the student's length of stay 
and his ability to adjust to Social-Personal problems. 
In Addition to the analyses of variances tests, the means also indi-
cated which 5 of the 11 problem areas were viewed as being the most 
severe by the highest number of respondents in each of the time groups. 
As seen in Figure 59, five problem areas were perceived by both time 
groups as being the most severe problem areas. In the area of English 
language, respondents who had spent between 1-18 months ranked that area 
as being their number one problem, while respondents who had spent 
between 19-36 months in the U.S., ranked the same area as their number 
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Figure 59. Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being the Most Severe by 
Respondents Who Had Spent Between 1-18 and 19-36, 
Months in the U.S. 
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three problems. Placement Services, which was viewed as number one most 
severe problem by respondents who had spent between 19-36 months was 
ranked as the third most severe problem by respondents who had spent 
between 1-18 months in the U.S. 
In the area of Finances, both groups--1~18 months and 19-36 months 
in the U.S.--ranked the problem as the second most severe. Other areas 
ranked by both groups can be found in Figure 59. 
Language Backgrounds 
The PU international students were placed in two language groups, 
consistent with the state-wide pattern described on page 84 of this 
study. Respondents whose language preference was English were repre-
sented by four respondents, while respondents whose first preference was 
other languages were represented by eight respondents. 
The 't' tests results indicated that there were no significant dif-
ferences at the .05 level, between respondents of different language back-
grounds. The null hypotheses that there would be no significant 
relationship between respondents' ability to speak English and his abil-
ity to adjust to his problems, were supported in each of the eleven 
problem areas. 
In addition to the 1 t 1 tests, the means were used to determine which 
5 of the 11 problem areas were perceived as being the most severe, by the 
largest number of respondents in both language backgrounds. The analyses 
of the data revealed that in four problem areas, respondents whose first 
preference was English and respondents whose language preference was 
other languages, were universally perturbed by these problems, irrespec-
tive of their ability to speak English. 
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In three areas: Placement, Social-Personal, and Academic Advisement 
problems, respondents whose first preference was English, and respondents 
whose first preference was "other" languages, both ranked those problem 
areas as their third, their second, and their fifth most severe problems, 
respectively, as seen throµgh Figure 60. 
In the area of Finances, however, respondents whose first preference 
was English tended to rank this as their number one problem, while their 
counterparts with non-English background did not view this as one of the 
five most severe problems. While on the one hand, respondents whose 
first preference was English ranked Living-Dining as their fifth most 
severe problem, which respondents with non-English backgrounds did not 
rank as a problem; respondents whose first preference was non-English 
also ranked Orientation as their fourth most severe problem--a problem 
which the English background respondents did not rank among the first 
five problems. 
Geographical Regions 
The PU foreign students were placed in geographical regions consis-
tent with the pattern described on page 68 of this study. Only three 
of the five geographical regions were represented on the PU campus. 
Africa was represented by four respondents; the Middle East was repre-
sented by five respondents, while the Oriental countries were represented 
by three respondents. 
The analyses of variance "F" tests indicated that there were no sig-
nificant differences at the .05 level between respondents of different 
geographical regions. The null hypotheses that there would be no strong 
relationship between respondents' geographical regions and the kinds of 
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Figure 60. Mean Scores and Graphic Presentation of Five 
Problem Areas Perceived as being Most Severe 
by Respondents Whose Language of First Pref-
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problems they experience, were supported in each of the 11 problem areas. 
Besides the ANOVA tests, the mean scores were also used to determine 
which 5 of the 11 problem areas were perceived by the largest number of 
respondents from the three geographical regions, as being most severe to 
them. In Figure 61 one ob~erves that three problem areas were viewed as 
being universally troubling to respondents of all geographical regions. 
In the area of English Language, both the Oriental and Middle Eastern 
students ranked it as being their number one problem, while the African 
students ranked the same areas as their third most severe problem. In 
Placement Services, African and Orientals tended to rank this area as 
their second most severe problem while the Middle Eastern students ranked 
this area as fourth. Finances tended to perturb respondents from each of 
the three regions: African students ranked it as their most severe 
problems--number one; the Middle Eastern students tended to view the area 
as being their second most severe and the Oriental respondents ranked it 
as their number three problem. 
Other problem areas which were perceived as being most severe 
problems were: Living and Dining, ranked as third by both African and 
Oriental students, but viewed as no severe problem by the Middle Eastern 
students, and Social-Personal problem which was ranked as third most 
severe by the Africans, fourth by the Orientals, and as no severe problem 
by the Middle Eastern students. 
In the area of Admission and Selection, only the Orientals tended 
to experience some problems--ranking the area as their fourth problem--
while Africans and Middle Easterners did not view the area as a severe 
problem. Africans also ranked as their fourth and fifth problems 
Academic Advisement and Orientation. Both the Middle Easterners and the 
111 
GI 
.... 
~ 
.... 
... 
al 
> 
u 
.... 
.c 
Com 
al c:: 
... 0 
co .... 
0 co 
GJ GJ 
c~ 
Adm. & Africa 
Select. Middle E 
Orient 
Orien. Africa 
Middle E 
Orient 
Acade. Africa 
Adv. Middle E 
Orient 
Soc-Per Africa 
Middle E 
Orient 
· Liv-Din Africa 
Middle E 
Orient 
Health Africa 
Middle E 
Orient 
Relig. Africa 
Middle E 
Orient 
English Africa 
Middle E 
Orient 
Student Africa 
Activ. Middle E 
Orient 
Place. Africa 
Middle E 
Orient 
Finance Africa 
Middle E 
Orient 
1.00 
2.00 
1.33 
1.25 
3.00 
.oo 
1. 75· 
2.00 
.33 
2.00 
1.80 
1.33 
2.00 
1.60 
2.33 
.25 
1.60· 
.33 
.oo 
1.00 
.66 
2.00 
4.00 
4.00 
.15 
2.20 
·.67 
2.50 
2.60 
3.30 
3.75 
3.20 
2.33 
Average Number of Problems Checked 
(Corrected to the nearest who~e no.) 
0 
0 
11'1 
0 
0 
xxxxxxxxxx 
11'1 0 
lll/llllllllllllllll 
zzzzzzzzzzzzz 
It'\ 
N 
0 
xxxxxxxxxxxx5 
l/ll/ll/l/l//l//llllll//l//ll/3 
xxxxxxxxxxxxxxxxx4 
lll/llllllll//lllll/ 
xxxxxxxxxxxx.xxxxxxxx3 
zzzzzzzzzzzzz~zzzz 
I/Ill/II/II// 
xxxxxxxxxxxxxxx3 
l/llll!ll//l/l/I 
zz.zzzzzzzzzzzzzzzzzzzzz3 
xxxxxxxxxxxxxx. 
xxxxxxxxxx 
?????? 
. 
C") 
+ 
0 
..;:t 
xxxxxxxxxxxxxxxxxxxx3 l/l//l/l/ll////ll//ll//llll/ll/lllll//I/~ 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
xxxxxxxx xxxxxxx~xxx5 
Ill/Ill 
xxxxxxxxxxxxxxxxxxxxxxx2 
/ll/ll//llll/ll/l//l/l/ll/4 
zzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzz2 
/l/l/ll/l//lll///l//llll/ll/llll{llll/1 
xxxxxxxxxxxxxxxxxxx~xxxxxxx 
zzzzzzzzzzzzzzzzzzzzzzz 
Figure 61. Mean Scores and Graphic Presentation of Five 
Problem Areas Perceived as Being the Most 
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Oriental students did not include Academic Adivsement among the five most 
severe problems. However, African students and their Middle Eastern 
counterparts did rank as fifth and third, respectively, Orientation, 
which the Orientals did not view as being among the five most severe 
problems. 
The PU respondents were placed in three age groups consistent with 
the pattern used state-wide and described on page 80 of this study. Two 
respondents represented the age groups 17-21; eight respondents repre-
sented the 22-32 years old, while the respondents aged between 33 years 
or older were represented by three students. 
The analyses of variance "F" tests indicated that there were no sig-
nificant differences between respondents of different age groups at the 
.05 level, in each of the 11 problem areas. 
The null hypothesea that there would be no significant relation 
between the student's age and the kinds of problems he experiences were 
supported in each of the 11 problem areas. Thus, the international 
student's ability to adjust to his problems did not seem to be related 
to how old he was. 
In addition to the analyses of variance "F" tests, the mean scores 
were also used to determine which 5 of the 11 problems areas were per-
ceived as being the most severe by respondents in each of the age groups. 
An examination of Figure 62 tends to indicate that there were four 
problem areas in which respondents of all age groups ranked between most 
severe, severe, and non severe, irrespective of age groups. 
In the area of Living and Dining, respondents whose age groups were 
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Figure 62; Mean Scores and Graphic Presentation of Five Problem 
Areas Perceived as Being Most Severe by Respondents 
Aged 17-33 Years and Older 
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17-21 and 33 years or older both ranked the area as being their third 
most severe problem, while respondents aged between 22-32 years of age 
ranked the same area as being only a minor problem. English Language 
was the number one problem to respondents aged 17-21; while respondents 
aged 33 years or older ranked the same area as their second most severe 
problem, those aged 22-32 ranked the problem as third most severe problem 
area. In Social-Personal problems, respondents aged 17-21 years ranked 
the area as just a problem; the students aged 33 years or older also 
ranked the area as just a problem, while those aged 22-32 years did not 
view the area as being among the five most severe problems. 
Placement problem was the most severe problem--the number one--to 
respondents aged 22-32 years; the same problem was ranked as severe 
problem by respondents aged between 33 years or older while the respon-
dents who were 17-21 years of age ranked the area as very little problem. 
While Finances was ranked the most severe problem by both the 17-21 
and 33 years or older group, the problem was viewed as the second most 
severe problem by the age group 22-32 years. 
Other problem areas identified were Admission and Selection, and 
Orientation ranked as minor problems, by age groups 22-32 years or older, 
and fourth respectively, by the 22-32 years of age. On the other hand, 
the 33 years of age or older ranked the two areas as minor problems, 
respectively. The 17-21 years of age, did not view these areas as being 
among the five severe problems. Other rankings of the problem areas can 
be seen in Figure 62. 
Academic Majors 
The respondents on the PU campus were placed in academic disciplines 
consistent with the state-wide pattern described on page 79 of this 
study. There were nine respondents from the Arts and Sciences and 
related areas, and two respondents from the Engineering and related 
studies area. 
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The analyses of variaoce "F" tests indicated that there were no sig-
nificant differences between respondents of different academic dis-
ciplines, at the .05 level, in any of the 11 problem areas. The null 
hypoetheses that there would be no strong relationship between the 
respondent's academic discipline and the kinds of problems he exper-
iences, were supported in each of the 11 problem areas. 
Besides the ANOVA tests, the mean scores were also used to determine 
which 5 of the 11 problem areas were perceived as being the most severe 
by respondents in both the Arts and Sciences, and Engineering. An exami-
nation of the data in Figure 63 indicates that there were eight problem 
areas which fell within the most severe problem, the severe, and non-
severe. 
In the area of English Language, both the Engineers and the Arts 
and Sciences respondents ranked the problem as their most severe--the 
number one problem. In Finances, however, while the Arts and Sciences 
students ranked this area as another number one problem, the Engineering 
students viewed the area as their second most severe problem. The Arts 
and Sciences students also ranked as their second, Placement problems 
while identifying Orientation and Living-Dining as minor problems, 
respectively. The Engineers on the other hand, ranked the three areas as 
their fourth to them, Academic Advisement, Student Activities and 
Placement. Religion was to them, a severe problem. 
While the Arts and Sciences students identified both Admission and 
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Selection, and Academic Advisement, as minor problems, the Engineers also 
ranked both problem areas as their fourth most severe. Other rankings 
by both academic disciplines may be seen in Figure 63. 
Other Types of Questions 
In addition to the 132 questions in the main study, the PU inter-
national students were asked some questions in which they were requested 
to express their feelings. on any aspect of problems not covered in the 
study. The opinions expressed at the end of the questionnaire in the 
space provided can be found in Appendix H. 
In question one, the respondents were asked: ''Do you feel that the 
statements which you have marked on Pages 2 and 3 (of the questionnaire) 
provide a fairly complete picture of the problem areas currently 
troubling you? Yes No II Twelve (80 percent) of the respondents 
stated that the statements had provided them a fairly complete picture of 
the problem areas currently troubling them, while three (20 percent) felt 
that the statements did not provide a fairly complete picture of their 
problem areas, as seen in Table X on page 87. 
In question two, the respondents were asked: "Do you feel that this 
procedure of helping you identify problem areas are worthwhile, even 
though you might not have enjoyed checking the statements? Yes No II 
Thirteen respondents (86.67 percent) of the 15 responses received stated 
that the research procedure was worthwhile, while two (13.33 percent) did 
not think so. The wide margin by which those who answered in the affirm-
ative responded, seemed to indicate that the research instrument was use-
ful for the purpose for which it was intended, as seen in Table XI 
' 
page 88~ 
254 
In question three, the respondents were asked: "To whom do you most 
frequently go for help in resolving problems which have confronted you? 
For example, counselors, foreign student advisor, fellow students from 
home country, faculty, etc. Please list in order of preference." The 
respondents' first choice were: "Fellow Students from Home Country," 
and "Foreign Student Advisor." Both received seven points (26.92 per-
cent) each; their second choice, "Faculty Adviser/Counselor; Relatives," 
and "Friends: Americans and other nationals," received six points (23.08 
percent), respectively. (See Table XII, page 89). 
In the last question, respondents were asked if they would like to 
discuss their individual concerns with someone. Four respondents 
answered "Yes" and were sent letters in which they were informed that the 
date April 25, 1980, between the hours of 9:30 a.m and 9:30 p.m. had been 
set aside for discussing their problems and concerns through the 
telephone. A copy of the letter may be found in Appendix K. 
Discussion: Most Severe Problem Areas 
Overall, some problem areas were perceived as being more severe than 
others, campus-wide, by the PU respondents. Whenever this occurred, 
those problems tended to earn more points than others, mean-score-wise. 
Five problem areas which were perceived by the highest number of respon-
dents at the PU campus were: English Language (3,33), Financial problems 
(3.17), and Placement problems (2.75). Other problem areas were Living-
Dining (1.92), and Social-Personal problems (1.75). Table XII, page 89 
of this study has furnished a panoramic view of each problem area. 
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Discussion: Specific Problem Types 
Besides identifying the problem areas, an effort was made at identi-
fying specific problem types that tended to bother the PU international 
students, just as their counterparts in other institutions. Such 
problems, in the form of statements tended to receive the highest number 
of points. The statements below will show what percentage of respondents 
marked them as a severe problem ""'<" or as a very severe problem "-lH<." 
each statement is followed by the problem area in which the statement can 
be found--in parentheses. 
1. a) Unexpected financial needs--33%*; 16.67%** (Financial). 
b) Uncertainties in the world today--41.67%-l(-; 8.33%~H(­
(Placement). 
2. Giving oral reports in class--25%"'<; 16.67%~H< (English). 
3, a) Writing or typing term (semester) papers--25%; 8.33%~~-;(­
(Academic); 
b) Homesickness--25%*; 8.33%** (Personal); 
c) Attitude of some U.S. to skin color--8. 33%-lf-; 25%~H< 
(Personal). 
4. a) Unfavorable remarks about home country--8.33%"'~; 16.75%~H< 
(Orientation). 
b) Concept of being a "foreign" student--16. 67%-l<; 8. 33%~P-< 
(Orientation). 
c) Trying to make friends--8.33%~<; 16.67%.;H~ (Social); 
d) Lack of opportunities to meet more U.S. people--16.67%~<; 
8.33%-~Hf- (Student Activities). 
5. a) Being lonely--16. 67%~< (Social); 
b) Concerned about grades--16.67%<- (Academic Records) • 
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c) Differences in U.S. and home education systems--16.67%~< 
(Selection, Pre-arrival Orientation). 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
This chapter is devoted to the presentation of the summary of the 
study, drawing some conclusions and making necessary recommendations 
for further study. 
' ~ -.. I 
The basic thrust of this study was to investigate the kinds of prob-
.. 
lems faced by international students attending selected Oklahoma univer-
sities and colleges. Specifically, the study aimed at helping 
international students to id-~n~--tfy those problem areas which concern, 
bother, or perturb them. Efforts were made at determining specific types 
of problems, in addition to problem areas, as well as identifying the 
most severe problem areas in each of the six institutions. 
To accomplish these objectives, the six institutions in the state 
of Oklahoma with the highest number of foreign students from the highest 
number of foreign countries were selected for this study. Thus, an insti-
tution which had a l~rge number of international students, but failed 
to have a large number of countries, was dropped in favor of one that 
had both. This approach was necessary in order to diversify the types 
of respondents as much as possible. 
The study was limited to those institutions which were willing to 
participate in the study. Also, only those international students who 
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were enrolled in the fall 1979 semester and whose names and addresses 
appeared in the fall 1979 listing of international students in their 
respective institutions, were sampled. 
Ten demographic variables were treated as independent variables--agi, 
sex, academic classifications, marital status, length of time in the 
U.S., geographical region, language backgrounds, nationality, and type 
of institutions, and academic major--were all treated as independent 
variables. 
The 11 problem areas tested as dependent variables were: Admission 
and Selection, Orientation, Academic Advisement and Records, Social-
Personal, Living and Dining, Health Services, Religion, English Language, 
Student Acti vi ti.es, Placement Ser1¥es and Financial problems. 
The sample consisted of 710 international students drawn from six 
institutions--five universities and a junior college. Fifteen percent 
of the population of foreign students from each of the six campuses were 
drawn through statistical randomization. Altogether, 325 (49.46 percent) 
responses were received. No effort was made at stratifying the respon-
dents prior to contacts according to sex, academic classifications or 
nationality since most institutions would not furnish more than just the 
names and addresses of the prospective respondents. 
Each of the 710 respondents was mailed an introductory letter in 
which he was informed (1) why he was being selected for the study, 
(2) that his cooperation was extremely necessary, and (3) that a question-
naire was being mailed to him after two days from the date of the intro-
ductory letter. Respondents were then mailed a four-page questionnaire 
accompanied with another letter in which an appeal for cooperation was 
re-made. Ten days after the questionnaire was sent, another letter of 
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appeal was sent to those who did not return their questionnaires. The 
reminders were sent with another set of questionnaires. Final reminders 
were done through telephones, approximately 30 days from the date of 
first contacts. By the time the last reminders were made, 325 responses 
had been received. 
The instrument used was the Michigan International Student Problem 
Inventory, designed by John Porter. 
Findings and Conclusions 
This study was designed so that the hypotheses that appear below 
are re-stated first, before the results were reported. Only the findings 
in the state-wide study will be reported. The findings for each separate 
campus can be found in section two. 
H01 The perceived problems of foreign students in Oklahoma univer-
· sities and colleges will not be different from those reported 
elsewhere in ·the literature as found in the United States. 
Results: Foreign students' problems in selected Oklahoma universities 
and colleges were similar to those found elsewhere in the, literature. 
Of the 11 problem areas, seven were found to be most severe on each of 
the six campuses--Academic Advisement, Finances, Orientation, Social-
Personal, English Language, Placement Services, and Living and Dining--
were the most severe problem areas. The null hypothesis was, therefore, 
ac,cepted. 
H02 Severe problems such as English Language, Financial, and 
Academic, which feature prominently across the nation will 
not be perceived as severe problems in Oklahoma. 
Results: Although these problem areas were not necessarily the most 
severe, they were, indeed among the five most severe problems on each 
campus. The null hypothesis was, therefore, accepted. 
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H03 There will be no significant difference between the inter-
national students' problems in state and public institutions, 
in both kind and severity or problems. 
Results: There was a significant difference in only one of the 11 problem 
areas. The null hypotheses were rejected in only 1 of the 11 problem 
areas and supported in 10 others. International students in state insti-
tutions seemed troubled by religious services while those in private 
institutions were not. 
H04 There will be no significant relationship between international 
students' sex and the kinds of problems they experience. 
Results: The analysis of the data revealed that there was a strong rela-
tionship between respondents' sex and the kinds of problems 
he experienced in three areas--Orientation, Living-Dining, and Student 
Activities. Male students consistently tended to be more concerned with 
those problem areas, hence a probability that these problems could have 
been related to sex. 
HOS There will be no strong relationship between international 
students' age and the kinds of problems they experience: 
students who are aged between 17-21 years, those aged between 
22-32 years, and students who are 33 years of age or older 
will not experience significantly more problems than their 
counterparts. 
Results: The analyses of variance tests indicated that there was a sig-
nificant difference in the area of religion, where there was a strong 
relationship between the respondents' age and the kind of problem he 
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experienced. The younger students, age 17-21 years, tended to be far 
less concerned with religious services than the older students aged 
between 33 years or older. The null hypothesis was rejected in this 
problem area and supported in all others. 
H06 In academic classifications, there will be no strong relation-
ship between the respondents' academic standing and the kinds 
of problems he experiences. 
Results: The analyses of the data revealed that in six problem areas, 
there existed a probability that the respondents' problems were related 
to their academic classification in: Admission and Selection, Orienta-
tion, Academic Advisement, Social-Personal, Living and Dining, and Student 
Activities. While the undergraduates consistently experienced, or were 
very concerned with these areas, their graduate counterparts were not 
so concerned. The null hypotheses were rejected in the six problem areas 
and supported in five other areas. 
H07 Respondents' language background--English and non-English, 
will have no relationship with his ability to adjust to 
the kinds of problems he experiences. 
Results: The analyses of the data revealed that there were strong 
relationships between the respondents' language background and his 
ability to adjust to his problems. While respondents with the English 
language background tended ·to be more concerned with the Orientation, 
Student Activities and Finances, respondents with non-English background 
tended to be more concerned with English language. The null hypotheses 
were rejected in four areas and accepted in seven problem areas with no 
significant differences. 
HOS With regard to the geographical regions of the world from which 
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the respondents come there will be no strong relationship 
between the respondents' region of origin and the kinds of 
problems he experiences. 
Results: The analyses of the data indicated that there was a probability 
that a relationship existed between the respondents' problems and the 
region from which he comes, in areas of Orientation, Social-Personal, 
Living-Dining, Religion, and English Language. While some respondents 
seemed to have more problems in some of the problem areas above, others 
tended to have far less problems. The null hypotheses were rejected in 
five problem areas with significant differences and supported--accepted--
in others. 
H09 There will be no strong relationship between the respondents' 
problems and his marital status. 
Results: There was a significant difference between married and single 
students in the area of Living and Dining. While single students tended 
to experience more problems, the married students tended to experience 
far less problems. The null hypotheses were rejected in this area and 
accepted in all other areas. 
H010 With regard to length of time in the U.S., there will be no 
s~gnificant relationship between the students' length of stay 
in the U.S. and his ability to adjust to his problems; respon-
dents who had spent between 1-18 months in the U.S., those 
who had spent between 19-36 months and those who had spent 
between 36 months and more, will not experience more or less 
problems. 
Results: The analyses of the data indicated that in two problem areas, 
there were significant differences between respondents of who had spent 
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between 1-18 months in the U.S. and those who had spent 37 months or 
more. While respondents who had spent between 1-18 months tended to 
experience more problems in the area of Living and Dining, those who had 
spent 37 months or more tended to have experienced far less problems. 
A similar situation seemed to have prevailed in the area of English 
Language. The null hypotheses were, therefore, rejected in 2 of the 11 
problem areas with significant differences and accepted in nine other 
areas with no significant. differences. 
Ho11 With regard to nationality, there will be no strong relation-
ship between country of origin and the kinds of problems he 
experiences. 
Results: The analyses of the data relating to this area indicated that 
there was a strong relationship between the students' country of origin 
and the kinds of problems he experiences in such problem areas as Orienta-
tion, Living and Dining, English Language, Student Activities, and 
Finances. Because of the large number of countries involved in this 
section, the reader is referred to pages 75 of this study for details 
of countries and the types of problems the students from the countries 
are likely to experience. 
that: 
Implications of Study and Recommendations 
Some of the most glaring implications of this study were the facts 
1. There was a consistent pattern in the problems of foreign 
students, as well as the specific types of problems that tended 
to trouble most foreign students, irrespective of types of 
institutions, nationality, sex, age, etc. 
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2. The most severe problem areas in Oklahoma institutions of higher 
learning were more Social-Personal or Orientation rather than 
Academic or Financial. The largest percentage of foreign 
students in the study--61%--would like to be treated as a 
"person" or an "individual" rather than as a "foreigner." 
3. Concurrent economic problems--world-wide inflation--and politi-
cal trends--The Iranian-American Crisis--seemed to have affected 
the outcome of this study. This investigator, nevertheless, 
recommends that: 
a) University officials, administrators, and foreign students' 
advisors review the section on individual opinions in 
Appendix H of this study. Specific types of problems 
are also highly recommended to workers in this field. 
b) Since it is inconceivable that a satisfactory solution 
to any of these problems could be based on national, 
regional, sex, age differences or academic classification, 
each institution should administer the inventory to all 
of its international students to determine individual needs, 
at least once per school year. 
c) Each institution should help graduating seniors or graduate 
students to locate jobs whether for practical training 
or with the home government of the student--through their 
placement services. 
d) To alleviate "homesickness" and "loneliness," each insti-
tution could and should develop programs that keep the 
students busy during breaks, holidays, and vacation 
weekends. The cultural advantage and mutual education 
of each participant in these programs cannot be 
overemphasized. 
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e) Social activities, church-related activities, civic 
activities arranged with the goal of promoting inter-
action, rather than for lionizing or proselytical purposes 
should be the hallmark of each institution on continuous 
basis. 
f) Typing is a serious problem for many international 
students, therefore, each institution should make a list 
of available typists and post such a list conspicuously 
for those who may need such services. 
g) Conscious efforts should be made at introducing inter-
national students to American families on a continuous 
basis--especially those students who need such families. 
h) Campus jobs to the needy and scholarships by the insti-
tutions, which sometimes look like a favor, could have 
positive long-range effects. It is suggested that every 
institution of higher learning in Oklahoma should explore 
and initiate these "investments" on a continuous basis. 
Recommendations for Further Research 
Since this and similar studies address foreign students' problems 
as a whole, one group of people--the spouses of foreign students--have 
been neglected. It would be useful for future research to explore the 
problems experienced by this group. 
Besides, it would be helpful to determine which group(s) of students 
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seem to experience financial problems, for that surfaced as one of the 
five most severe problems. Such a study should consider both government-
sponsored and self-sponsored students. Are such problems caused by 
exchange control restrictions or are the allowances too low as a result 
of the fluctuating value of the dollar? 
Another aspect of future research that would provide useful infor-
mation is English language background as a factor in the student's abil-
ity to cope with his situation. So far, this study has failed to 
establish such a relationship due to the fact that the statement 
regarding the student's ability to speak the English language was either 
vague or ambiguous. The statement on page 1 of the questionnaire that 
reads: "Language you speak most easily" should be modified in any future 
research. 
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APPENDIX A 
LETTER REQUESTING POPULATION FIGURES OF INTER-
NATIONAL STUDENTS FOR FALL 1979 FROM 
OKLAHOMA UNIVERSITIES AND COLLEGES 
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Oklahoma State University 
1111'·\~IMl°";i<>l lll\l \ll•l-.\1 IJl~ll°'"'~~ll<>'. 
1\ .... 1 l 1111 .11111 111\ I II H I°' 
'I IH WI\ II ~ II~ I ·\I IH\I,\ • -ill. ol 
International Student Adviser 
Dear sir: 
I '1/tLW,,o,TfR O~L,,o,H()M,,O, 74074 R(XIM l09 1 .l!NDERSIN H,,O,lL I.COS I h.!4 .: J44 
September 24, 1979 
I am conducting a study titled •An Investigation of Foreign 
Students Problems in Oklahoma Universities and Colleges,• as a par-
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tial requirement for my Doctor of Education degree at Oklahoma State 
University, Stillwater, Oklahoma. The study will cover those colleges 
and universities which have the highest populations of foreign students. 
In order to determine whether or not your college/university 
should be included in this study, I would appreciate it if your office 
would furnish me with: a) the most recent enrollment figures or your 
university/college~ (fall and spring figures}; b) the enrollment 
figures for foreign students during the same academic year and c) the 
total number of countries represented on your campus. 
A letter of introduction from my adviser and the Head of the 
Department of Educational Administration and Higher Education, as 
well ass self-addressed-postcard are enclosed. Thank you for your 
prompt action. I appreciate your assistance. 
c.: ~Fe~y, ~ ;·..,,-· 
?- . it/C · ~
Efio avid pan-Iquot 
Sent through: 
APPENDIX B 
A LETTER FORMALLY INTRODUCING THE INVESTIGATOR 
TO OKLAHOMA UNIVERSITY AND COLLEGE 
ADMINISTRATORS AND ADVISERS TO 
INTERNATIONAL STUDENTS 
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lUB!:U 
Oklahoma State University 
Ill l'1\I.: I Ml !'>; I ell I Ill 'I ,\11( lll<t\I ,\llll 11"1" I W •\I ICI'\. 
Al'.:I l I Ii( .111 W 11 l\ 1( t\ I IC 1:-., 
" I II I \\ \ 11 I.: I It.. I ·\I IC >MA . ·II I" I 
I \Tll.LWATIH. OKLAHOMA 74'174 ROOM JO•I <.UNO/ HSE N HALL 140~1 h.!4-7 !4-1 
September 21, 1979 
Dear Administrators of Oklahoma Colleges and Universities: 
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The purpose of this letter is to introduce Mr. Efiong Akpan-Iquot, 
who is a doctoral student in this Department. Mr. Akpan-lquot is a 
citizen of Nigeria, and he is conducting a dissertation study which 
focuses on problems encountered by international students who are 
enrolled in institutions of higher learning in Oklahoma. 
Mr. Akpan-lquot and I hope you will be of assistance in the data 
collection phase of the study. The study is aesigned to identify areas 
of concern as well as areas of successful interaction with internationals. 
It is anticipated that the study will result in reconwnendations of pro-
granvning efforts whkh will be valuable to institutions wMch serve large 
numbers of internationals. 
We appreciate your help. 
phs 
Thomas A. Karman 
Professor and Head 
APPENDIX C 
INITIAL LETTER OF INTRODUCTION TO 
SUBJECTS SELECTED FOR STUDY 
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Oklahoma State University I STILLWATER. OKLAHOMA 74074 ROOM 109 CUNDERSEN HALL l<fOS) 624·7.lH Dll'AllTMI Nl 01 11>11( ATIONl\l l\l)MINl~fl.:1\ln >I'.: AND Ill( ;111 II lDUl A 1 ION 
\ Tll l W 1\ 1111. Ok l AllOMI\ 7 -Ill;' -I 
November , 197 9 
Dear International Student: 
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I am conducting a study titled "An Investigation of Foreign Students' 
Problems fn Major Oklahoma Universities," as a partial requirement for my 
Doctor of Education degree at Oklahoma State University, Stillwater, Oklahoma. 
The study will cover those universities which have the highest number of 
international students. · 
The purpose of this study is to assist foreign students attending 
Oklahoma universities by identifying problems that concern them. 
Within the next three days, you will be receiving a questionnaire which 
will take you about 25 minutes to complete. Your answers will help future 
planners of international student programs to know the things that most 
perturb, disturb, distress, grieve, annoy or worry international students 
and to try to do something to alleviate the situation. 
Your name appeared fn a scientifically drawn sample, and you represent 
more than 3,000 other international students in Oklahoma. So, I must 
emphasize that your coo eration in completing the questionnaire and returning 
same within 7 (seven ays is yerb im~ortant to the success of this study, 
to all international students in kla~oma universities and to college and 
administration officials. 
All answers will be held in strict confidence and will be used for this 
research P.!lll· It will be apprecmecl, therefo~e, if you will return the 
comnleted questionnaire in the enclosed post-paid envelope on or before 
-::::...:....':-·- 1979. 
Thank you for your cooperation in making this study a success! Thank 
you on behalf of the international students who will benefit from this study. 
") 
. .J ./11L 
Sent Tf# {j(<c {l.'~as A. Kannan 
Professor and Head 
/ 
'-
APPENDIX D 
A COVERING LETTER ACCOMPANYING THE 
MISPI QUESTIONNAIRE 
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WE?[]], c__J 
Oklahoma State University 
Ill l'AltlMlNl or f Dl .'( ATIONAI l\OMl~I ... I KA I fl 11' 
l\NI) I If( .t ti w I Dl I( .I\ 11( '" 
\HI I \\I,\ 11 W. t >II.I'" t( IMA ~40~4 
I STILl.WMtH., OKlAllOMA 74074 ROOM 10'1 CUNDCRSEN HALL C.fOSI 61.f·l L44 
'lt/i • November, 1979 
Dear International Student: 
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You probably have received my introductory letter by now. As an 
international student attending a college or university in Oklahoma, 
there are probably certain things that bother, perturb, grieve, distress 
or annoy you. 
The statements in this questionnaire reflect the things that occa-
sionally perturb (trouble, distress or worry) international students. 
You are not being tested. There are no right or wrong answers. So, 
please follow the instructions on the questionnaire and respond to the 
statements. After you are through, return the questionnaire in the 
enclosed postage-paid envelope on or before /'lot1.17 79. 
Do not sign your name at the end of the questionnaire. 
Thank you for making this study a success. 
I am your fri~d, 
.~ .·,;.~··· Ef~n · vi Akp n- o 
-+4@-i&iW::.lll-11':>n s u 1 ta · 
( 
._..Ju 
Sent th~ ... ·:r 
·1:1~/~ 
tr. Thomas A. Karman 
Professor and Head 
IMPORTANT NOTICE: Please help me keep from bothering you with reminders. 
Enc. 
Mail back completed questionnaire on or before the date 
specified. 
APPENDIX E 
THE INTERNATIONAL STUDENT PROBLEM INVENTORY 
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MIC:UGArl HlTt:.fillATIO!:AL SJUDEr!T PR06LEt.1 t:IVEllTOrtY 
John W, Porter 
one! A. 0. Haller_ 
Dote of Bi11h ---------------- Sex --- Today's Date 
Country of Citizenship---------------
Class in College------~~-~~------­Fresh .• S orh .• etc. 
Country of Residence ___________ _ 
Marital Status__,.,.....,--_,.,...._,.... 
Single, Morriecl 
Present College Course of Study-------:-----....,-,,-;,.--,.--,-.-......,..,..,.--Ed"cotion, Social Science, [nginc:c-ring, etc. 
Nui:.•ber of --,.;er;- and n;On!l\1- at present College. At a previous"U.S. College y;;r;- monlha 
Number of y;o;s- and monih> in the U.S. Language you speak most easily 
PLEASE READ THESE DIRECTIONS CAREFULLY 
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You ore not being tested. There ore no right or wrong answers. This is ·a list of stotl"ments about situc.tions that occo-
sionolly !rouble (pt:rturb, distress, griev~, annoy, or worry) studenls from other countries who ore attending colleges 
in the United states. The statements are re!o1ed to areas of admissions, academic work, longucge, religion, and so 
·forlh. 
PLEASE roLLOl'I THESE THREE STEPS 
Step One 
Step Three 
RL·od the list cf statements carefully, p::iuse at each staternent, and if it wgg:>sts a situation which is 
troubling }'OU, circle the number to the left of the statement, as follows,@ "Giving Ord Reports in 
Closs." 
Continue 1l1rough the entire list in this woy. 
After comp!cting Step One, go back over the numbers you hove circled, and place on X in the circle of 
the statements which ore of most c;oncern to you, as follows,@) "Giving Oral Report; in Class." 
After completing Step~ One and Two, please answer the questio.n_s on Page 4. 
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·-
-•• ~ 
~1 ... 
t~ 
s 
s 
R 
p 
D 
s 
s 
r·-
, L r-
b. 
I 
I 
I 1--
I" 
t 
67. Uml.:rslondin9 college cotclogs 
68. lmn;igr'11ion rc9uloli<>ns 
69. Lack ai knowledge ob:>ut U.S. 
70. c .. mpus size 
71. U.S. c.-mpliosis on lim" ond promplness 
72. Under.landing how to use the library 
73. Too many interfcrcncf"; with studies 
74. Fed r.mprepared lor U.S. college work 
75. Concerned about grac!rs 
76. S~rnol customs in United States 
77. Ho:n.,sickness 
78. Feeling superior lo others 
79. Bathroom facilities cause pro!:>lems 
SO. Disto:ices lo classes from residence 
81. Relationship with roommate 
82. Dietary problems 
83. Need more lir.ie ta rest 
84. Worried about mental health 
85. Hcving time lo de~olc lo own religion 
86. Spi1ihJo! versus materialistic values 
B7 •. Doubting the value of ony religion 
88. Un·lcrstonding U.S. "slang" 
89. My limited English vocabulary 
90. My pronunciation no! undersbod 
91. Activities pf lnterr.otional Houses 
92. U.S. emphasis on •ports 
93. Pmblems when shopping in U.S. 
94. Finding port-time work 
95. Uncxp.•ctcd financial needs 
96. /.:oney lor clothing 
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100. Differences in purposes arr.on!J ll S. colleges 
101. Oiifcrence in U.S. and home education syslcrns 
102. Nol being me! on arrival at cami-~s 
103. Cc>llege orientation program in<uHic;enl 
104. Tryin!J lo be sl~dcnl, touriot and "ambassador" 
105. Allitude of some sludcnls tuword "foreign" studer.ts 
106. Doing loborato;y ossignreents 
107. Insufficient personal help frcim profossors 
108. Relationship between U.S. students and foculty 
109. U.S. emphasis on penonal habits of cleanliness 
110. Not feeling ot case in public 
111. Attitude of "'me U.S. people lo skin color 
112. Finding o place lo live betw!'cn college lerms 
113. Changes in weoth~r conC.:itions 
114. Lock of invitations lo visit in U.S. homes 
115. Feeling under tension 
116. Service received at hcol;h center 
117. tkalth suffering doc lo ocnclcmic pace 
118. Criticisms of home land religion 
119. Acce:>ling differencrs in great religions 
120. Confusion about religion and morels in U.S. 
121. lnsuf:ici-enl remedial English services 
122. Hovir.9 a non-English •peaking roommate 
123. Holding o conversation wi~h U.S. friends 
124. Activities of foreign student orgcr:izolions 
125. Lack of opportunities to '""""t more U.S. pe~ple 
126. Concern obo~I political discuS>ion• 
127. Costs of on outomobi!e 
128. Findins cmployn1ont bo!ween college terms 
129. Finding jobs that pay well 
!··-- 97. Unce-rtainilics in the world todoy 130. Insufficient help from ploc~rn"n! offico 
1 S 93. D.:'i"' enrolling at anc.thcr college? 131. Staying in U.S. ond ge!fing a job r· ·--, ___ 9_~_. __ u_.s_. __ c_du_<_a_1_i~--n~n-o_t_w_1_,"_·'-'." __ a_s_c_•_p_e_c_1,_·J ________________ 13_2_ .•__ 1_~0_n_'_!c_r_i_l_L_1._s_._c_0_,,_,_u_1i_o_"_v_'_"_r_u1 __ rc_''_i_o_~_o_t __ ha_~_-_e __ ~ 
I] Step T>to No"' go lxick over the numbers }ou h~ve circlcd, und plocc on X in the tircle of Sf<Jfc-mcn1s whic.h ore of most concctn to you, 05 follows. @ Vt'riting or 1ypi:1g term. 
(~c.n1c!lcr) p<:p~n .• 
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:Srt.p T.lw.e Pl..ou •n~ef the following questions. 
1. Do you r~I that the 5lotements which you ho11e marked an P:iges 2 and 3 provide o foirly complete picture of the 
problem orco:r. currently troubling you? Yes-.-- No __ 
If there ore oddilinnol proble111s which trouble you, and they are not specificclly listed on Page$ 2 ancl 3, please 
indicate what they are in the spgce below. 
2.. Do you feel tho! this procedure of helping you idenlify problem oreos is worthwhile, even though you might not hove 
•l'!oyed checking the statements? Yes__ No-._ Con you explain the reason for your answer? 
3. To whom do you most frequently go for help in resolving rroblems which h"11e confronted you? 
For example, counselors, foreig11 student od,·i!.or, fellow students from your home country, faculty, etc. Please 
list in order of preference 
(1) 
(2) 
(3) 
4. Would you like to discuss your c.:>nccrns with someone? Yes__ No __ 
If "Y1:s", please write your name here· ____ _ 
APPENDIX F 
LETTERS REQUESTING APPROVAL AND 
AUTHORIZATION TO USE THE 
MISPI INSTRUMENT 
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rnr:~~m l.u81J 
Oklahoma State University 
1111' ... IUMll'I: I \ 11, II llil A llllN"I AllMl!l.1' I W ... 111 l'lj 
ANI I 1111.111 W 1 IJUC "I IC 10,: 
'1111\\All W I llo.f AlltlM" "411~4 
Or. John W. Porter, President, 
Eastern Michigan University 
fpsilanti, Mich. 48197 
Dear Dr. Porter: 
I HILLWATER. OKLAHOMA 74074 ROOM 10'1 CLJN()[RSEN HALL (40~ I 6.!4 -1.!44 
October 23, 1979. 
I am conducting a study titled "An Investigation of Foreign Students 
Problems in Oklahoma Universities and Colleges," as a partial requirement for my 
Doctor of Education degree at Oklahoma State University, Stillwater, Oklahoma. 
Since my study is similar to the one you conducted at Michigan State 
University, Lansing. in 1962, I would like to utilize the "Michigan International 
Student Problem Inventory" which you developed. 
To this end, I am requesting your permission to use the instrument for my 
study and to quote relevant portions of your dissertation that describe the 
.instrument and how it was developed. 
Thank you for your prompt action. And, Congratulations on your recent 
appointment as the President of Eastern Michigan University! 
EAST .. :KN MICHIGAN UNIV .. :RSITY 
VP$1~Al\ITI MICHICiAl\I 491<,7 
JOHN W PORTER 
PAESIOElllT 
Mr. re i Oil).! ll:iv id .\kpan- J qt 1nt 
lksC'a n·h Co11..;u It :mt 
tktohcr ~l. 197~1 
l\1•pnrt111l'l1t of l:lllll':tti011:1l .\Jministrat ion 
nm! I Ii ght'l" hh ll':I ti Oil 
nJ... J ahn111:1 Statl' lln h'l'?'~ it\' 
<.; t i 11 wa t l'l', Ok I a h11ma '.""l 117 I 
lk·ar Mr •. \l,p:111· lqt1•)t: 
T am in rc•r<'ipt of ~·1111r kttl'I' datt'J Octnh(•1· 2), 1979 and 
do lwrC'iw :iuthori:v 1wnni•,,;jn11 to u~c· thl' ''\1ichi~::111 lnt<•rnation:-il 
St11J0nt Probl1~m lnVC'ntorv" :111J ll:mdhook for \'Ollr study. 
s i lll'C' J'..l(,z, I havl' h· ·1·n pr j\· i kd!!l'd t<~ h:tVC' 011 thl' avC'r:w.c 
of 01w l<'I tc·r a 1:!(111th n·q1H'~ting inf(mnatin11 ahoi1t l'l}' di~~L·1·ta·· 
tion or sc·vking 11<·11nissi11n to rl"plk:itc till' .o.;n1dy. Obviously, 
this has hC't'n vny i.:ra ti f)' i ni:. 
~~O\~ that f ;un ;1t. t!H• I !11 i \'\'I'S it~·, arr:i11gt>llll'llt~ ;tn• hcin~~ ni:ldC' 
10 hri11): till' SC'\'l'lltel.'11 n•:1r~ nf l'l'"l'nrrh 011 the prnh1C'lns nf for<.'ign 
-~t11dl'nls 11p·to·(!:ttc. \','\' h'ill tli(•rcfon· he intC'rPStl'cl in rccC'iving 
the rc·~ut ts l,f ;·our stud~·. 
APPENDIX G 
AN EIGHT-PAGE DISCUSSION OF THE PURPOSE AND USE 
OF THE MISPI INSTRUMENT, BY JOHN PORTER 
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PUl~POSE A:ID r::-rc::orn USE cw Tll'E IWf.X'f<lRY 
"The Foreign Student" is perhaps an appropriate and legitimate term t:or 
an imigration officer to use since it does describe a legal and adrr.inis-
trative category of persons. But for purposes of study, for college anc 
university faculties, and especially for student personnel workers to 
treat a ereat variety .of foreign students as a single category _is a human 
error an<l a scientific monstrosity. In reality, those 'Who come to the 
United States from other lands to pursue their education are of an-
infinite variety of nationalities, temperaments, cultures and backgrounds. 
If colleges and universities desire to have students from oci1cr lands on 
their campuses, and if these institutions arc interested in "foreig.111 
stud~nts re;iching their potential, it would- seeui only wise to work with 
them as individuals. 
This inventory is one attc~pt to help persons at the colleges and uni-
versities to better understand the "whole student" who sojourns to our 
U.S. campuses. At the center or this concept is the idea that to under-
stand students better, -cspec.iaily students with s01::ewhat "different 
backgrot:nc!s," colli.!ge personnel officers should employ methods of syste:n-
atically discovering \>hat problc:ns arc troubling them, if any.· Knowing 
these problems, those of each individual student and these of a particular 
group of students uill better enable a college to marshal its resources 
(counseling, curricula, health, financial a11d others) to bet"ter rectify 
the problem area ~r at least provide better referrals. 
It is believed the HISPI can contribute to this process as a protlcm 
fact-finding instrument upon which better plans of &ction can be taken. 
There is nothing mystcric.us about the HISPI as an instrunent to identify 
problem areas. The instrument was d~veloped based upon hundreds of 
interviews and cont&cts with-students who had sojourned to the states. 
Their problems were put together and retcst!:!d on other similar groups of 
students, and the results indic<!tcd tho problc:ns._of these students, 
individually mid by grm.1p, were quite different in many resp!:!cts from the 
problems of the "typical" U.S. student on c<1mpus. A competent counselor 
can elicit an expression of a client's problems over a period of inter-
views. Perc.cptivc t!:!achers infer problems of their students from day-to-
day behavior and fr.om conversation. The MISPI attcr..ptr. to sys~:ernatize 
these slower methods of identification and provide a faster initial 
analysis, in addition to identifying other problc;;i are.:i.s which 1'1ight have 
been overlooked throuch the sole use of one of the slc1wer methods. 
The :USP! is not a test. It docs not mc<lsure scope or intq.nsity of 
student problems. It will identify problc.m areas and provide the inter-
viewer with clues as to which problem areas arc of s;rc.1ter concern. 
The purpos(! and intent of the l-1ISrI can be divided into four general 
catc:;ories: 
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_i 
l. To conduct research on the problems of studel\tS 
and groups of students from other countries. 
II. To facilitate counseling interviews. 
III. To provide a means for group surveys which 
might help identify needed college program 
changes. 
IV. To provide faculty raembers and other student 
personnel worker~ with an instrument for 
orientation and discussion. 
DESIGN OF THE MISPI 
There is only· one fol."1:1 of the Inventory and that is the college form. 
l'he Inventory consists of eleven raajor categories related to recognized 
stuc;lent personnel services. These are: 
I. Admission-Selection Problems 
u. Orientation Service Problems 
- Ill. Academic Record Problems 
IV. Social-Personal Problems 
·v. Livi~g-Dining Problems 
VI. Health Service Problems 
vn. · Religious Service Problems 
... VlIIr English Language Problems 
lX. Student Activity Problems 
... x . Financial Aid Problems 
XI. Placement Service Problems 
111P.. Inventory is further divided '1ith twelve problems being listed for 
e.:ch of the eleven recognized student pe:..·sonnel services, making a total 
of 132 itcUts on the Inventory. 
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The lnventory is designed to obtain an initial identification of problem 
concerns. ,\ compilation of these concerns according to the eleven 
~~~ \Jould provide so:ne clues as to the matters troubling the student. 
l'hc. student is asked to circle the statements which arc troubling him or 
her. 
The Inventory is also designed to idt>ntify those problems which are of 
r.iost concern. TI1c student is asked to place an 11x11 j :' the problem that 
has been 011~ \.Illich is t11ost troubling. 
This process will enable the intervit?wer to obtain two responses. 
AmmnSTRATIO~ OF THE rnVENTORY 
Ccncral 
The Inventory is self-administering. The only directions needed arc on 
the cover p.ige. Students sometimes mark the lists outside of class. 
When the lists are ma1,ked in class, it is convenient to read the direc-
tions out loud while the group listens. When students begin it is well 
to have supervision to protect each student frw.i interference by others. 
In Rupervising the group, however; the instructor should take care not to 
give the i~prcssion to the students that he or she may be curious about 
the problems they are identifying. Reme.-nber the students are making a 
personal report and will do best under conditions in which their private 
relationship to the task is carefully respected. 
111cre is no time requirement. However, experience indicates that about 
two-thirds of a group will finish the checking in 35 minutes and practi-
cally all of the group in 50 minutes. Individuals who are much slower 
should be given an opportunity to co.-nplcte the check list; these persons 
might be just the ones most deeply involved in their problems. 
Anonymity 
For many survey and research purposes, it may be desirable to sec•ire. 
rcsponse.s without requiring the student to reveal his or her identity. 
Class, age, sex, or other education.:il and social .variables often are all 
that is needed. Where clerks and teachers, in gener~l, arc to count the 
problems, such anonymity may be greatly desired and in these instances 
the students should be so informed at the. time the purpose of the study 
is explained to them. 
Counting Problems 
Tl1e checked proble::ns are summ:!rized very easily because of the fonuat of 
the check lists and the arrangement of items. Open the sheet so the two 
center pages arc visible. The eleven blocks of five items each across 
the top a=e the items for the first problem area which is coded in the 
boxes. Count the circled items and enter the num!Jer in the box. 111en 
count the itcr.1s which are only (X): add this count to the number circled, 
am! enter the sum in the tot:al box. Do this for each of the problem 
areas, i.e., for each set of eleven blocks of twelve items each. 111Cn 
totnl the counts for all the areas and record at the botto;n. If desired, 
these ~alues c~n be transferred to the spaces on the front cover. 
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TUE INVL:~ITORY FOR J.1;DIVJDU,\t, AN,\LYSIS 
When using the Inventory to understand an individual case, the aim is to 
analyze the :;tudcnt's problem!: in relation to his total life situation 
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and to develop ·some plan of action, where necessary, for the guidance of 
the indj.vi<lual or for the improvement of his or her situation. The 
significo!'ce of the items v.hich the stud.:>nt marks on t~e Inve11tory become 
apparent only when they arc considered in relation to the whole c;:isc record 
of the student. 
The counselor must keep in mind that the Inventory is not a test. It does 
not yield scores on traits or permit any direct st;:itements about the 
adju.st:ment status of the person who made the responses. Rather, the 
Inventory is a form of sir.plc com:n;.inic.1tion between the counselor and 
counselee designed to accelerate the process of understanding the student 
and his or her real problems. 
Ordinarily the counselor will want to study the counsclee's responses 
prior to the counseling interview in which these problems may become the 
focus. of the discuss ion. A uscfu 1 procedure in preparing to interpret 
the Inventory in relation to other available data is as follows: 
1. Ex<Illline the id:mtifying data on the first page. 
2. On the two pages of problems count and record the number of 
items marked in each area and the total number of marked 
items. 
3. Note the arc.:is having the g:-cater concentration of problems 
marked~ and those with the lesser. 
4. Exrunine the items circled, one area at a time, noting in 
particular the items with (X) in the circle. 
5. Read the answers to the surnmari3ing questions (Step 3) to 
secure a better understanding of tl1c student's attitudes 
and conception of himself or herself. 
6. Examine the relationship between the summarizing statements 
and the items marked. 
7. EY:amine any addition.'.11 data that may he available, such as 
ac-;:idemic record, aptitude and <:chievcmcnt test scores, 
extracurricular activities, interests, ctc.l 
1A cnse in point here is to ·note thl! nature of the problem of students 
who are not in the usual collq;iatc level for their :.ge. 
i 
8. lptcrrclate all this materi.11 and set up some hypothesis 
f.~ ~ll the direction that the counseling situation m~y most 
p~9~it.,bly take. Fon.1ulatc some tentative plans for help-
j.ng t:h~ !>~1,l~~µt t:ll meet. his difficulties more adequately. 
The usc·~f the Inventory does not assume any single counseling techPique. 
The? data from the check lists arc ust!ful in counseling which must be 
s.hort and necess~rily limited, in coun~;cling \Jhich is deeper and more 
therapeutic, and in counseling #ith directive or nondirective orientation. 
The Inventory fa~ilitates understanding of the case by the counselor. 
Furthen.'lorc, the coµnselor has, in the problcr:is marked, a "green light" 
for discussion. He or she has a reasonable certainty that little 
resistance will be encountered in br-inging up these problems in the 
counseli~g $it~a~~on. 
For the ~ounselee, the process of "sorting out" his or her problems often 
111ay be immediately helpful to him or her in understanding one's self. In 
fact. in the su=arizing statcr.ients many stu<le:.nts have spontaneously 
attes~ed to ~he value of merely filling out the check list. 
\.,'hen the Inventory is used as an aid in understanding the individual, or 
as a basis for counseling, a number of points should be kept in mind: 
1. 'l'he items marked by the individual should be con;;idered as 
sym];ols of the experiences and situ<1ticns which comprise 
his pr her problem world. The items or problems checked 
~hould not be mistaken for the problem world itself. 
2. Two stutlcnts may mark the same problera or an identical 
pattern of problems, and yet the problem world of the two 
would not be identical because the orientation o!:. each is 
in terms of his or her own unique experience. 
3. Some problems may be marked with only vague notions as to 
their specific meanir:g in concrete situai:1ons, while others 
may be mm:ked with very clear reference to specifics. 
4. Problc;us marked arc not of equal significance; one item 
may prove to pe r:iore indicative of a subst.lntial blockage 
· in the life. of an individual than a dozen others which he 
or she may also have marked, 
5. 'l'hc fact that a student has a problem is not in itself 
"bad." Whether a problem is t:o be taken as "bad" or 
"&ood" or "ncutr.:il" in an individual case depends on 
whether it sir;nifics a point in progression toward growth 
or signifies a point of imbalance toward exce~sive 
frustratior. The Si1!11e items in one case raay ue "l..iad" and 
in <mother case "good." 
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>6. Students who cannot rr.cognizc their problems or who fc3r 
-to express them may well be in a worse situ.:ition th .. m 
·those who arc free in their recognition and cxprcssioi1. 
1. AA outside oLserver m.:iy sec to.it a given problem exists 
f.or a student, though the student: himself may not 
recognize that such <i problem exists for him or hc.r. 
8. Students will check only those problems which they arc 
willing to acknowledge under the specific circumstances· 
in which the Inventory is given. If they arc afraid the 
data will not° be treated fairly, if they become confui;ed 
by some cxtr;::ncous circumstances at the time of adminis-
tration, or if they generally misunderstand \·1hat they .:ire 
to do with the check list or the purposes for which the 
data are to be used, they will lin1it their responses. 
In the light of such points, -it is clearly necessary to evaluate the 
problems ~arkcd by the individual in te1in3 of his or her particular 
environ.1'!ental and psychological situntion and in ten:is of the particular 
circwustances under which the Inventory was given. Only then can inter-
. pretation re$ult in a realistic appreciation of the individuals problem 
world and» subsequently, in guidance that is appropriate in concrete 
situations. Nerely counting problems is not enough for these purposes. 
ESTD-!ATES OF THE VALIDITY OF THE 11. I. S. P. n.·vr.NTORY 
The question of test v.ilidity concerns wh~1t a ·test measures and how well 
it m.e~asurcs what it purports to TTieasure. The validity of a test i.s its 
most important aspect since it.tells what function the test is fulfilling, 
and how well it is fulfilling that function. 
The results recorded from administering the Mooney Problem Check List-
Collegc Form showed a difference signific.:int at the .05 level between 
the mean scores of the United States students and foreign students. The 
United States students' mean score of 21. 24. Th~- results fro:n adminis-
tering the N. I. S. r. Inventory shO\..red that a difference signific<tnt at the 
.O'.:i level existed bet\~cen the mean sco;es of the 108 foreign students and 
the fifty United States students, the mean scores being 15.06 and 1.1.26 
respectively. These results tend to establish the concurrent validity of 
the H.I.S.P. Inventory. 
A relcv.:int question when computing the validity of an instru1:1cnt is how 
well the individual items contribute to the tot;:il v;:ilidity. The writer 
hypothesized that an item inspcctior. uould revc:il th.•t the· number of 
stateomcnts checked at least once by a group of forcir,n students on the 
H. I.S.P. Inventory would be signific:llltly hii:;hcr th.:m the nur~bcr of 
statcm~nts checked at 11.?ast -0nce by a group of United Stales students. 
This type of itc1a inspection is u:crcly :mother form o[ illustr:iting the 
significant: difference between the two groups illustrated previously. 
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The results of the d1i-square test reveal a difference significant at the 
.05 level between the proportion o[ items checked at least once by the 
two group:; an<l is •mother way to m':!asure sir;nificant differences between 
the two groups. The results of this test support the writer's assumption 
that although the items on the }!.I.S.P. Inventory are identical in many 
instances to the items on the H:::>oney Problem Check List-College Form 
prcpar~d for United St.:ites students, many of the item~ &re measuring 
problems and concerns that arc unique to foreign students. 
The above item inspection adds considerably to knowledge about the validity 
of the M.I.S.P. Inventory, and susgests that the instrument is valid for 
t!ifferentiating between the problems of foreign students and the problenis 
of United States students. 
F.STil!ATES OF THE RELIABILITY OF THE M.I.S.P. INVENTORY 
Because the blanket term, "test reliability,"· does not adequately convey 
the type of error variance taken into consideration when applied to a 
test, the writer deemed it desirable to review the various methods used 
for cClr.lputing test reliability. In order to effectively accomplish this 
task, various sources of error varionce had to be considered, and the 
principal techniques for deter.".linin3 the rcliabili~y of a test ex.'.].!llined. 
The American Psychological Association's Tcchn;i.c.::il Rt>cor.c:nend.:itions for 
Psychol~_gical Tests <?nd Di<:z.nostic Technioues and a reference by Anatasi 
were used as principal sources. It was found that the reliability of a 
test refers to the consistency of scores obtajned by the same individual 
on different occasions or with different sets of equivalent items. This 
concept of reliability enables one to assess the error of measure:-:ient of 
a single score by estim.:iting the ran~e of v.:iriance likely to occur on an 
individual's score as a result of irrelevant chance factors. 
Although the M.I.S.P. Inventory is not a test, it is of value to have 
some indication of the reliability of the instrument. 
A reliability estimate of .58 was found for the ll.I.S.P. Inventory by use 
of the Kuder-Richardson Formula for the total scale, and a total scale 
rcliabi.lity estimate of .67 was found by using the Spcann:in-Broim split-
half t.'1ethod. Sub-scale reliability estimates ranged from .47 to • 76 
using the Kuder-Richardson fon::iula. 
Results of t-tcsts scores based upon s~vcn variables t~ken from the 
sample of 108 foreign students revealed that iemale forcicn students 
checked more problems th~rn males, and undergradu.?te forcii;n students 
checked more problc.'l!ls than grnduatc students. It \las also found that 
foreign students on c;:i:npus for thirteen months or longer checked more 
pro!Jlcms tlwn those foreign students on c:unpus for one yc;:ii or less, and 
that foreign students '~10 did not speak English as a first preference 
chcckr,d more problems th.:in ~hose who did speak En~li:: .. as a first pref-
erence. It was further found that those forci~n students who were 
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classified as .. non 1 Western" checked more problems than those foreign 
students cl:issificd as "Western." T•.lcsc differences were sig~ificant 
at the .05 level. 
Although not si&nificant at the .05 level, it was found that single 
foreign students checked sli~htly more problems than married students, 
and the youn~er for·cign students, ace twcnty-fi ve or younger, checked 
an_ average of more problems than the older foreign students. 
Item analysis revealed that in comparing the scores of the forty students 
(37 percent) checking the highest number of items and the forty students 
checking the lowest number of items, three items were not checked by 
either group. There were no it~ms checked more times by the low score 
group than were checked by the high score group. Sixty-five, or 49 
percent, of the items differentiated significantly at the .05 level 
bet\.;een the students with the highest scores and the students with the 
lowest·scorcs. 
The sub-scale of Financial Aids had the largest number of discriminating 
items, a total o.f ten out of a possible twelve. 'fhe sub-scale of 
Religious Services had the least number of discriminating items, two out 
of twelve. 
Measures of central tendency for the 108 foreign studei1ts showed an 
average of 15.06 items checked. The median number of items checked was 
12.SO, a0nd the mode was 17 .CO. Of the 132 items on the H. I.S.P. Inventory, 
127 of the iteP.s were checked by at leDst one student. The highest number 
of items checked by an individual was fifty-three. 
Seventy-six pcrcc11t of the students felt that the H.I.S.P. Inventory 
provided a complete picture of the problt::m areas currently troubling 
them. Eighty-five students, or 79 percent, felt that the procedure was 
worthwhile. 
ln establishing the reliabili.ty of a test with several scales, one of the 
important considerations is how well each sub-scale relates to other sub-
scales. The HISTIC Computer was U!:;ccl to find the-intcrcorrelations of 
the sub-scales of the H.I.S.P. Inventory. Sub-scale correlation 
cocHicicnts above .16 arc signi[icant at the .05 level for degrees of 
freedom of 106. 
No attempt was made to determine t~e sit;nificDnce level for sub-scale 
total correlations since the <le.termination of Guch .:i vaJ.ue would not add 
appreciably to interpretation. Guilford states that when ;in item (or 
sub-scale) is correlated with the total score of which it is a part, the 
value of it tends to be inflated. 
The corrc>.lation coefficients for the sub-scales total arc spurious due to 
the part-whole cff-ect. It was noted that: these sub-scale total co-
efficients ranse fr~m .49 on the Englizh-Lancuagc--Total Scale to .78 
!or the: AclmissiN1-Sclc.ction--Total Scale. 'l'hese data "W0uld ::;ui;~:cst that 
En&lish-J,an~ua~c sub-scale is lnc;isuring problems and concerns h'hich tend 
to, be independent: of the other sub-sc<1lcs. 
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APPENDIX H 
RESPONDENTS' OPINIONS AND FEELINGS FROM THE 
SIX INSTITUTIONS SELECTED FOR THE STUDY 
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The individual opinions expressed by International Students on the 
pages that follow, were made by the respondents attending the six Oklahoma 
institutions of higher learning selected for this study. The statements 
were copied word verbatim, and no corrections were made on the sentence 
structures. The questions answered are listed on page 284, Appendix E 
of this study. 
Responses to question 1 are identified as (a); question 2 responses 
are listed as (b). Most foreign students responded to the first question 
only and their input are identified as (a) and (b). Still others 
expres~ed opinions beyond the two questions. Such responses are listed 
as a, b, c, d, e, f, etc. 
Opinions from Oklahoma State University Respondents 
(OSU-STUl) 
1. (a) It will depend on whether the people concerned will take 
positive action, or it is merely done for the sake of 
formality and degree requirements. 
Zambia undergraduate; 24 months in U.S. 
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2. (a) This study is worthwhile in that if considered with responses 
by other students, it might provide a basis for some positive 
action in the future. Also, it will help the person working 
on the project to get at what he wanted to do. 
Nigeria undergraduate; 40 months in U.S. 
3. (a) Differences in cultures (not languages). 
Differences in values (Americans vs. foreigners). 
Misconcepts of most Americans on the intent of most foreign 
students studying in the USA (not for education but as a step 
to seek residence). American student's attitude towards 
studies and their lectures/instructors (foreign or domestic). 
(b) This may help the Americans identify their problems. They 
can't say not being returned a favor. Most of them think 
they've done a great favor to educate foreign students. Yet 
the foreign students also pay their tuitions and do research 
here -- in other words, a mutual help. 
Hong Kong graduate; 63 months in U.S. 
4. (a) Yes, the identification of problems will at !"east give you 
an impression of the situation we are in now, which may 
lead to a solution of these problems, hopefully. And if 
this process does not end in solution to the problems, I 
have, at least, for a moment, felt comfort in complaining 
about them. Here, Boethevs' is worthwhile to quote who 
said, "Speak out, hide it not in thy heart. If thou 
lookest for the physician's help, thou must needs disclose 
thy wound." 
Iran graduate; 36 months in U.S. 
5. (a) This study is really worthwhile because I envisage some of 
the problems will be solved one day. 
Nigeria undergraduate; 25 months in U.S. 
6. (a) Because, I knew the problems which I have and it would not 
help by writing those on the paper. 
Iran undergraduate; 48 months in U.S. 
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7. (a) It seems to me that American people are educated people but 
they do not understand the problems of the third world 
people. They should try to learn some more about Asian and 
African culture. I think it is going to be useful for their 
own life. 
Iran undergraduate; 24 months in U.S. 
8. (a) I think my only problem is being in the South. 
Libya graduate; 24 months in U.S. 
9. (a) Lack of knowledge by U.S. student of other countries. U.S. 
student visualize all the troublesome issues in the world 
as another Steve Martin's joke. U.S. students in the majority 
are not open minded. The U.S. educational system promote the 
egocentric view of the world by american students. 
(b) We must look at the problems of International Students from 
a positive side and even strong statement can provide a 
good result if they are well and objectively received. 
Puerto Rico graduate; 18 months in U.S. 
10. (a) The procedure is fine but it kind of limits the problems 
students have. Also not everybody has the problems, e.g. I 
might be one out of all students in OSU. I'm not saying that 
I am, but I guess you know what I am trying to explain. 
Iran undergraduate; 39 months in U.S. 
11. (a) Feeling of being discriminated: such as competing to get a 
scholarship with local student, it's usually losing for a 
foreign student. 
(b) I've already known what are the problems for me, while 
there is no good solution. 
China graduate; 23 months in U.S. 
12. (a) My only problem has been language. I've been bothered in so 
many occasions by not being able to express myself properly 
only because of not knowing enough English, and as a result 
I think I've become very quiet especially in my classes. 
(b) Since my problem is only language, I don't think anybody can 
do anything about that. It's all up to me. Having such 
problem is natural. And anybody would have the same problem 
if he suddenly starts studying in a second language after 
using his mother tongue for 19 years. 
Iran undergraduate; 39 months in U.S. 
13. (a) Home sickness is the most important thing that is bothering 
me. 
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(b) I come from a country that has more or less the same 
customs and way of thinking of the U.S. But I can imagine 
that it is very difficult for "Orientals" to adjust themselves 
since it means a completely different way of living. There-
fore any help the foreign students can receive will be very 
welcomed. 
Brazil graduate; 15 months in U.S. 
14. (a) The cultural barrier and the lack of interest by American 
students in international affairs and cultural issues. 
The difficulty of establishing friendships with American 
male students; whereas it is comparatively easy to communi-
cate with girls. In other words, girls are more friendly 
whereas some boys seem hostile to foreigners. The use of 
derogatory terms (like C.J.) and the discrimination 
exhibited by some students towards foreigners which may 
show trends of racism (which is quite different from 
patriotism). Lack of news about my country in the news 
media. 
(b) First of all, this is not helping me identify problem 
areas since I and many other foreign students know these 
problems and usually discuss them with others. As for its 
worthiness or value, I don't think it will bring about any 
change, slight or radical in the dilema the international 
students are going through. A list of suggestions or 
recommendations on how to cope with these difficulties should 
have been included in the questionnaire. 
Iraq graduate; 15 months in U.S. 
15. (a) Having instructors that dislike foreigners. 
Jordan undergraduate; 3 months in U.S. 
16. (a) There are some students and instructors who discriminate 
against foreign students. 
17. (a) Our future developments in our home country are uncertain. 
Iran undergraduate; 24 months in U.S. 
18. (a) My reason is that the initiators of this effort have 
desired to utilize the results of this endeavor, in the 
first instance, for the better. If so, this exercise is 
of paramount importance for progress in the future admin-
istration of International students programs. 
Nigeria graduate; 62 months in U.S. 
19. (a) Because some statements were in my mind, but I never thought 
of them before, If my answer and others tell you about my 
trouble and you can do something about that to help me and 
others that will be good for both you and me. 
Thailand graduate; 18 months in U.S. 
20. (a) I feel the laws concerning automobile (and all) insurance 
are unfair and ridiculous. 
(b) There is nothing that can be done about most of these 
questions; e.g.: "Changes in weather conditions" or 
"Unexpected financial situations." 
Venezuala undergraduate; 36 months in U.S. 
21. (a) At least somebody worries about international students. 
Even we pay more money. 
Venezuala undergraduate; 48 months in U.S. 
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22. (a) The major problem that makes me feel not at ease in U.S. is 
that usually the American people are cold, and is difficult 
to make friends, and it happens due to the fact that they 
don't like foreign people. 
(b) Because through this I could tell my feelings toward U.S. 
Brazil undergraduate; 40 months in U.S. 
23. (a) English evaluation of new students when they first come to 
learn the language. TOEFEL test given by the International 
program and the English instruction are nothing but business 
to make money. Tuition fees are too high for out of state 
students. 
(b) I think it is worthwhile but there are not enough questions 
that you can relate to. In some other aspects there are, 
like bad instructors and teaching assistants. Too much 
workload in some courses. 
Venezuala undergraduate; 52 months in U.S. 
24. (a) Based on the studies being conducted, I believe it is worth-
while. But how much could be done to improve the situations 
is doubtful. However, it may be worth trying. 
Nigeria undergraduate; 35 months in U.S. 
25. (a) Yes, because it helps the people of U.S. to understand 
problems of the international students. And by this procedure 
they can find the solution and help foreign people. 
Iran undergraduate; 16 months in U.S. 
26. (a) It is really interrsting that somebody could try to read 
the minds of international students. I enjoy every bit of 
the questionnaire and the procedure. 
Nigeria undergraduate; 51 months in U.S. 
27. (a) The idea of foreign students getting carried away by the 
social life in the U.S., thereby forgetting the fact that 
they came here to study in order not only to benefit them-
selves but their countries as well. It appears that most 
foreign students are not as cooperative as their common 
identity have indicated. 
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(b) Because by finding out each individual's likes and dislikes, 
it may be possible to pinpoint trouble areas with a view to 
correcting them. Even though conditions can't always be 
perfect. 
Nigeria graduate; 30 months in U.S. 
28. (a) At last, it gives us an opportunity of expressing our 
views since we cannot go to the school press for our 
grievances. It also gives us an air of relief to learn that 
some people might be interested in knowing the problems 
international students face in this country. 
Nigeria undergraduate; 16 months in U.S. 
29. (a) Taking the final test two or more at the same day. The 
relationship of some teachers, their attitude toward some 
foreign students. 
(b) By taking into account my problems. 
Venezuala undergraduate; 54 months in U.S. 
30. (a) Some of the professors behave badly and they make hard 
relationships with international students. They do not care 
about the international students and their problems. Where 
they teach them, they think that nobody understands or knows 
anything. They try to show their ego, and they are tempered 
people. 
(b) When you have experienced a problem, you try to find 
somebody to solve it. 
Iraq graduate; 31 months in U.S. 
31. (a) I don't see that you can do anything about it because it is 
all up to the American people. You cannot change all of 
them. The students' attitude toward foreign students is 
such that they feel their personality will be hurt if they 
get friendly with us. Because most of the students don't 
like to be friends with us. 
Iran undergraduate; 40 months in U.S. 
32. (a) Lack of adequate source of entertainment in my area of 
residence, and the operation of the city laws to the detriment 
of the residents qith regard to closure of bars and liquor 
stores on Sundays, thus making Sunday the most boring of the 
7 days. 
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(b) Well, the obvious reason is that sometimes it does not occur 
to one to think up such problems. In other words, this 
procedure helps one to be aware of the existing problems and 
therefore put on his good guard. 
Ghana undergraduate; 30 months in U.S. 
33. (a) Almost no help is available when you need one badly. I 
feel rushed by professors, looked down upon by professors 
because of background and they feel you are outrightly 
stupid and they do not give you a chance or even listen to 
you they jump right into your conversation the same apply 
for my advisor. 
(b) Because nobody will do anything about it after your findings. 
Sierra Leone undergraduate; 45 months in U.S. 
34. (a) Difficulties in reading textbooks in English because it is 
my second language. 
(b) I said 'yes' because I hope that any problem facing foreign 
students can be solved so that everybody can work for the 
benefit of human beings. 
Saudi Arabia undergraduate; 8 months in U.S. 
35. (a) How a teacher can hurt international student by lowering 
their grades. Not correcting their tests fairly. Being 
neglected in class by teacher. Not being able to ask 
question in class because teacher will get angry. Since he 
does not know the answer. Not being able to object the 
teacher's mistake because of being an interna~ional student. 
(b) I think may be sometimes a human being show up to help 
international student with these problems. 
Iran undergraduate; 69 months in U.S. 
36. (a) I believe it is going to help international students if 
these problems are solved. I think most of the international 
students have these problems, 
Jordan undergraduate; 13 months in U.S. 
37. (a) Not really, but I think more scholarships should be given to 
international students because our school expenses are really 
high. 
Iran undergraduate; 34 months in U.S. 
38. (a) You see, I have been out of my country for about three years. 
I spent two years studying in England and one year here in 
the states. So what I mean is that now I have no problem 
with the language, change in customs or even trying to adapt 
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myself to foreign laws. Being a Christian, there is no 
change on the spiritual atmosphere. What I mean by this is 
that a brand new student coming to the U.S. will definitely 
have difficult answers than I do. So I don't think my 
answers reflects the image of all foreigners in Oklahoma. 
Jordan undergraduate; 14 months in U.S. 
39. (a) Adaptation in USA (with respect to the weather and also, 
it changes too much). Communication with the people (the 
most of the American persons are not friendly). 
(b) Of course, this procedure of identifying any problems is 
worthwhile; but I know that I think so that the real 
problem is how to solve it? It's difficult to give a general 
answer since the questionnaire can give different result 
depending where the student is from. Anyway it's necessary 
to know the result of the sample. 
Venezuela graduate; 21 months in U.S. 
40. (a) There is also the attitude and ill feelings of some 
instructors. Prejudice and personal feelings had made some 
instructors to place a limit to one's grade. 
(b) I think the American society are misformed about inter-
nationals in their midst. International studies are other 
culture-oriented programs should be encouraged in order to 
narrow the gaps and misconceptions between both parties. 
The question is lack of dialogue and alienation by persons 
supposed to be your host. 
Nigeria undergraduate; 26 months _in U.S. 
41. (a) No, because I don't fully understand what this questionnaire 
is really all about and how it can help me. 
Iran undergraduate; 50 months in U.S. 
42. (a) Transportation from Stillwater to Tulsa or Oklahoma City 
airport (or vise versa) is not very convenient. This problem 
is not carefully explained in the information package 
furnished to foreign students in 1976 and today. It will 
be very helpful to new foreign students if bus and limousine 
schedules are contained in the information package. 
China graduate; 39 months in U.S. 
43. (a) The high cost of tuition. The payment of out of state fees 
is too much and unnecessary when one compares this country 
and Nigeria where we don't ask internationals to pay for 
out of state fee in our colleges. 
(b) This procedure is good if it will be used to review some 
policies that affect the internationals in the U.S. colleges. 
Nigeria undergraduate; 11 months in U.S. 
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44. (a) Yes, I feel that this procedure is worthwhile because I am 
having the opportunity to express my feeling in a foreign 
country and let others know how an international student 
feels and thinks away from his home country and away from 
everything he loves and cares for. 
45. 
46. 
Lebanon graduate; 18 months in U.S. 
(a) It might be usefµl if being reported to international student 
advisor or some other jurisdiction offices. 
Iran undergraduate; 35 months in U.S. 
(a) Sometimes it takes quite some time before the money arrives. 
(b) From this, I know that someone is helping to improve this 
for the next group of people coming to the states. 
Malaysia undergraduate; 24 months in U.S. 
47. (a) Although I had to get help from my roomate to understand some 
questions, it was helpful for me to think of my problems. 
It will probably be helpful for you to understand our problems, 
if you may want to do something about it. However, I don't 
think my ideas and problems can really represent 3000 other 
students. 
Iran undergraduate; 23 months in U.S. 
48. (a) The questionnaire does not reflect my understanding and 
feeling about the people and my friends in U.S. All it 
concerns are some obvious questions which in general cannot 
be sufficient.· For example you did not give me the chance to 
express my view about behavior of U.S. people toward foreign 
students. 
(b) Because those questions that I checked (in my view) most of 
them can be solved easily. Both those that I think are more 
complex and not easy to solve them are not there. For 
example you did not ask any like: Do you feel that your 
U.S. classmates re sometimes ignorant toward you because you 
are not American. 
Iran graduate; 72 months in U.S. 
49. (a) It helps one when you discuss your problems with others. 
Nigeria undergraduate; 5 months in U.S. 
50. (a) The questionnaire would have been more effective and sincere 
if names are not written. There may be certain things which 
i feel some people would like to disclose if names were not 
written. 
Nigeria graduate; 48 months in U.S. 
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51. (a) Some foremen have no discretion for foreign students looking 
for jobs. Foreign students really tell the truth about 
poverty, social injustice, superstition, and other plagues in 
their country. 
(b) I guess the researcher is an international student. I 
usually blame foreign students who chose to develop inter-
national topics just because it is much easier than to study 
their homeland problems. If such is not the case with 
Mr. Akpan-Iquot, I am sorry. But I strongly believe that 
international students should manage to solve their own 
problems. Adaptation will be always difficult at the 
beginning. 
Haiti graduate; 30 months in U.S. 
52. (a) Not being respected by American people. 
(b) Right now being terrified and threatened by Americans. 
(c) Rise of expenses. 
(d) Because there are still several areas which this questionnaire 
does not cover such as: treatment which we receive from 
American and not being understood mentally. 
Iran undergraduate; 38 months in U.S. 
53. (a) This procedure is worthwhile because I realize that I am 
probably not the only one with these problems. This 
questions I feel are representative. 
Bangladesh graduate; 40 months in U.S. 
54. (a) One thing that really hurts me and the rest of international 
students is that large number of American people are 
prejudiced against people from Middle East; they prefer 
their race better than the rest. They also do not understand 
much about politics of Middle East. I do not blame them 
because that is the way they want them to be. For example, 
in Iran I have been living at the time of shah and I have 
known him for all my life and we know Khomeni too, but what 
they are interpreting for American people about these two 
guys is not true. It is misinterpreted. The political 
situation right now going on has made the people to hate 
Iranians. I do not blame them because that is what your 
government is trying to do. I feel sorry because the time 
they know what is going on is too late and they can't do 
anything about it. 
(b) No, I do not think this procedure is much worthwhile because 
you have to be rich to live in America and the most important 
problem that the international student have got is financial 
problem. Having financial problem for international student 
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means having all kinds of problems without any explanation. 
Why this is not much worthwhile is because your system in 
this country does not allow any student to work and if they 
do not more than twenty hours. Twenty hours work in this 
country is not anything at all. The system is not working 
for international students. There is no kind of scholarship 
or financial aids for international students. 
Iran"undergraduate; 64 months in U.S. 
55. (a) The statements that I circled only bother me a little bit. 
I enjoy very much in the states. 
Mexico Undergraduate; 39 months in U.S. 
56. (a) Distance from parking lots to classes and also the violation 
tickets are very high. 
(b) Because it makes me to notice the problems that was bothering 
me without paying any attention. 
Iran undergraduate; 22 months in U.S. 
57. (a) In so many possible problems, I only have so few problems 
bothering me. 
China graduate; 28 months in U.S. 
58. (a) Because the person concerned found these problems from 
different people they will look into it carefully. And it 
might help some other students too. 
Saudi Arabia undergraduate; 32 months in U.S. 
59. (a) As an international student, I care about all the matters 
that will improve our student status. 
Elsalvador undergraduate; 20 months in U.S. 
60. (a) I have filled many papers like this before. As far as I 
am concerned nothing has been done or changed. 
Iran undergraduate; 24 months in U.S. 
61. (a) The main problem to me is homesickness, especially because in 
Lebanon, the family ties are stronger than any other country. 
Again as Lebanese, I am worried about my country's news, as 
every day, there are about 25 deaths in fighting between 
Lebanese and neighboring forces (Arabs, Israelis, radicals, 
communists). I don't think hat any power on earth can change 
the situation of internations in Oklahoma. 
(b) I think the statements were very general. Even some of the 
things that annoy internationals would exist anywhere outside 
home. Moreover, part of the bad attitude fo Americans 
towards internationals can be logical. Some internationals 
cheat in all their work; not aware of the fact that class 
/ 
I 
letter grades are based on class average, the thing that 
makes the Americans made and sometimes they would give the 
internationals names to the instructors. 
Lebanon undergraduate; 15 months in U.S. 
62. (a) This study should be worthwhile for future international 
students (if results are obtained efficiently). 
Venezuela undergraduate; 54 months in U.S. 
63. (a) Educational system does not emphasize very important 
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aspects in a course. Too much of a rush. Most of the 
classes I have taken are geared after covering the syllabus 
but not to the accurate knowledge and understanding of the 
student, but exams. What the student is tested on shows that 
he must understand the application (which is not taught in 
class), only the theory is taught in class. 
(b) If these problems can be looked into, and rectified by the 
school authority, it would prove beneficial. 
Nigeria undergraduate; 30 months in U.S. 
64. (a) Well, I feel that this procedure is worthwhile to some 
extent. At least I've been given a chance to make my 
immediate problems to be known by those who care. However, 
solving them (my problems) which I think is the ultimate 
goal of this questionnaire, remains nostalgic to me at this 
point in time. 
Nigeria undergraduate; 21 months in U.S. 
65. (a) American people's failure to understand the problems of the 
third world and the fact that they attribute this failure to 
"lack of cooperation with the U.S." 
Pakistan graduate; 41 months in U.S. 
66. (a) I think it will help me in copiI).g with the problem if the 
problem areas are identified. 
Indian graduate; 66 months in U.S. 
67. (a) If this procedure will help someone to understand the problems 
of foreign students, I think it is worthwhile. 
Venezuela undergraduate; 7 months in U.S. 
68. (a) You are given the chance to indicate each problem separately. 
There are problems facing us every day, but some persons are 
not aware of them. 
Lebanon graduate; 41 months in U.S. 
69. (a) Most of these statements are a true concern about many 
foreign students. 
Saudi Arabia graduate; 47 months in U.S. 
70. (a) The business attitudes towards foreign students in super 
markets and banks especially the dirty trick of "let's 
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get all the foreign money" by the Americans. In other 
words, reaping off foreign students. The illiteracy of most 
Americans (students) in foreign affairs. This has always 
created the wrong concept of the foreigners by the Americans. 
Hypocricy smile in the face, hatred in heart. 
(b) This will enable the administration to amend their policies 
to at least minimize the popular problems indicated above 
which were long ignored by the administrative personnel and 
the American public. It is also a fair opportunity for the 
foreign students to identify their problems, even if nothing 
is done about it. 
Nigeria undergraduate; 34 months in U.S. 
71. (a) It can help make foreign students feel better in the future. 
Costa Rica graduate; 6 months in U.S. 
72. (a) The questionnaire, sort of, covered most areas of concern to 
most foreign students, especially those from the third world 
countries. The problems, especially the immigration laws 
aspect, are of most concern to me. I feel the laws should 
be more humane as regards permission to work for some time 
after graduation before one goes back home. 
Nigeria graduate; 15 months in U.S. 
73. (a) I speak fairly good English, with a true "English" accent 
however, when talking to Americans a lot, they tend to 
occasionally take exception to something I say which to means 
nothing rude but to them is unacceptable, and this bothers 
me because some of them take offense to this when I do not 
mean them to. Also, I would like to meet many more people 
Americans as well as the other international students I know. 
(b) It helps me to realize what bothers me because I have to 
think about it, whereas before it was just something in the 
back of my mind which was bothering me. 
British undergraduate; 3 months in U.S. 
74. (a) In the department that I was studying before -- Education 
Department -- they had discriminations against foreigners 
especially married women. I would never forget the first 
time that I met the head of the department. He said why do 
you want to get Ph.D.? My wife doesn't have a diploma and 
she has 4 kids and she is happy! I was shocked to hear such 
a thing from a head of department in USA and that was the 
reason I left that department. 
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(b) I am not sure what sort of help you are talking about. 
Do you mean asking what problems I have? 
Iran graduate student; 40 months in U.S. 
75. (a) Most Americans (both educated and uneducated) have limited 
knowledge about other countries. I guess they don't get to 
study about other countries in high school. For this reason, 
they always ask very dummy questions about other countries. 
For instance, one American college graduate told me of how he 
is saving money to travel to Nigeria by bus. Most Americans 
think that U.S. is the only civilized and industrialized 
nation in the world. To them, other countries especially 
developing countries are very primitive (go about naked, live 
in caves, and mingle with wild animals). I think the Americans 
should try and study and portray better images of other 
countries' ways of life. 
(b) No, this questionnaire did not help this respondent in 
identifying his problems. Identifying the problems is very 
good. I hope it will not be the end of it. We need to have 
solutions to the problems. One of the ways these problems 
can be solved is to better educate the Americans about other 
countries. They need to study about other countries just as 
many foreign students study about USA before coming here. 
Other countries are not as primitive as they think. Better 
relations between the American and foreign students will be 
established when the Americans have learned to acknowledge 
and appreciate other countries' ways of life. This may be 
way out of your question but I need to voice my opinion. 
Nigerian graduate; 7 years in U.S. 
76. (a) The lack of knowledge that the average U.S. citizen and the 
U.S. college student have about other countries but the USA. 
(b) The lack of interest that the majority of U.S. citizens 
show when an international student begins to talk about his 
or her home country. 
(c) Whether this questionnaire is worthwhile to the international 
student for anything else than to make him or her feel that 
somebody cares about what happens to him or her, I do not 
know. However, I can say that the questionnaire made me 
realize that there are a few people that try to understand 
international students and that I should be more than glad 
for that fact. 
Venezuela Junior; 31 months in U.S. 
77. (a) I wish that there is a program that after receiving a degree, 
you have training period whereby you practice what you have 
learned. So, that education in the U.S. can be helpful when 
we go home. Also, police should be more understanding than 
what they are now. 
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(b) This procedure helped this respondent. Yes, at last someone 
is trying to help future students. 
(c) Even, I am not from Iran, every once in a while I receive 
threat on my life and my family too. Can someone tell these 
people we have nothing to do with what our government does. 
If you ask me how, I tell you use the TV, newspaper and 
churches to tell the people that we are here to go to school. 
Have nothing to do with what goes back home and after all you 
are a host country. 
Saudi Arabia graduate student; 10 years in U.S. 
78. (a) most of the professors and faculty look at hair and color of 
skin in time of grading, really I don't know why? I can't 
find good friends or family, because they stay just for two 
or three days. 
(b) Yes, this procedure is worthwhile, because right now with 
this situation and conflict between two governments I can't 
answer some questions. 
Iran junior; 19 months in the U.S. 
79. (a) There is discrimination even within the.administration 
especially regarding housing. People of the same category 
who apply late and have influence in the administration get 
houses whereas international students who are waiting for 
years are denied. I am a victim of this so even when I 
spoke to administration director he could not change the 
system even though he agreed it was a mistake on the part of 
the housing. But I have not felt any discrimination from 
my professors here but outside the campus it is rampant. 
Conclusion: Discrimination is widespread here in this part 
of USA. It is much better inside campus. But outside campus 
it is far from it. No wonder, Oklahoma is considered a 
backward state. People mistake all Asian students to be 
Iranians and peer from moving cars which really hurts our 
feelings. 
(b) I think I am helping the research consultant with his work 
by completing this form. For about a year back I was mailed 
a questionnaire from our International Office and even the 
results were not published! Also, I received a questionnaire 
from OU Education Department and the results of that one 
also yet to be published! 
India graduate student; 3 years in U.S. 
80. (a) An additional problem for this respondent was: Reading 
article in professional journal. 
Thailand graduate student; 15 months in U.S. 
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81. (a) Realizing and recognition of the problem being sensed would 
be one step forward toward alleviation. 
(b) Inventory of these problems faced most by a specific group 
would help in dealing with that group. If sometimes, if 
someone wants to alleviate those problems, this information 
would be helpful. 
(c) The process was not worthwhile, on the other hand, to this 
respondent, Because sometimes people think t.hat indicating 
(disclosing) that problem is a weakness. 
Pakistan graduate student; 3 years in U.S. 
82. (a) I would say that this procedure of identifying my problems is 
worthwhile if only this can help me to solve my problems. But 
if they wouldn't help in solving these problems of mine, I 
will definitely say 'no' because knowing my problems and not 
being able to at least solve some will make me more tensed and 
worried. 
Nigerian senior; 3 years in the U.S. 
83. (a) Most foreign students who seek admission into graduate schools 
are frustrated since most schools require a 3.0 grade point 
average for admission. Some students who graduate with a 3.0 
GPA notably know more than students with a 3.00-4.00 GPA. 
Sometimes, these students with lower GPA do better in graduate 
school. Could we find a more adequate means of evaluation, 
taking into account the student's needs, his problems and 
challenges? The Graduate Record Examination has been unable 
to resolve thi~ problem. Could you? 
(b) The procedure is not worthwhile because it is not nationwide. 
The U.S. colleges have to work concertedly to alleviate 
foreign student problems. 
Nigerian senior; 3 1/2 years in U.S. 
84. (a) Now I find out that there are some people who care about 
others and respect their ideas and find solutions for 
problems. That is great. 
Iran senior; 6 years in U.S. 
85. (a) I have my problems identified. No, the procedure is not 
worthwhile. 
Venezuela graduate student; 3 years in U.S. 
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Opinions from University of Oklahoma Respondents 
(OU-STU2) 
1. (a) I received my B.Sc. degree in Petroleum Engineering in 1970. 
I'm expecting to receive my M.Sc. degree in Chemical 
Engineering in December 1979, and I have 8 years solid 
working experience with Iranian Oil Industry. Still I can't 
find a job here because I'm not a U.S. citizen and have not 
a Permanent Visa (and I believe there are many companies who 
need a man with my qualifications). 
Iran graduate; 17 months in U.S. 
2. (a) I think one can help by improving the people's mentality. 
India graduate; 22 months in U.S. 
3. (a) Most institutions do not care to identify these areas to 
find how foreign students can be aided towards a better and 
profitable stay in the U.S. They just take their money and 
that is it. 
Ghana undergraduate; 12 months in U.S. 
4. (a) Presently due to the trouble in Iran, Americans are very 
much against Iranians and call them different names. And as 
we look like Iranians, i.e. having same complexion and hair 
color, so we are also being abused and remarks are passed on 
us while walking the roads, etc. But we are not Iranians. 
Americans should not call names if they cannot distinguish 
between us and Iranians. It bothers me very much. 
(b) I think this is a very good way of solving some of our 
problems. 
Pakistan undergraduate; 9 months in U.S. 
5. (a) Prejudice practice. 
(b) May be I am a little persimistic. 
Iran undergraduate; 10 months in U.S. 
6. (a) The most important problem, regarding foreign students in 
America in my opinion is that they are facing a society in 
which, most of the public don't have enough social or 
cultural information about the rest of the world. 
(b) Researching about these problems is a good start. But the 
other problem is that how this research .can be useful? Also 
who is going to use or practice the results of this survey. 
If you are aiming to do so, you are going to have difficult 
task. My personal comment on your procedure (survey) is 
that not only you need written questionnaire, but also for 
better results and more accurate findings you could have 
some interviewers with the international students. 
Iran graduate; 36 months in U.S. 
7. (a) No one can really help foreign-students because most 
problems are personal problems. Being a foreign-student 
isn't an advantage at all. 
Thailand undergraduate; 6 months in U.S. 
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8. (a) Taking care of my staff (car, bike, luggage, cloth, etc.) is 
the very important element you didn't mention. Last year 
someone robbed my apartment and stole all my cloth and almost 
everything; again my bike disappeared just last week. Another 
problem, I had accident, I paid the expenses by myself and 
the insurance never covered it -- I don't know why. Also I 
have to mention that the insurance cost me $75 for that 
accademic year when the accident happened. 
(b) I'm sure you would not waste your time; any research has a 
goal and as far as I know yours is helping foreign students. 
By publishing these statistics, officials could reach.better 
policy toward foreign students. I hope so. 
Iran graduate; 24 months in U.S. 
9. (a) Different customs. 
(b) The first, responsibility in returning thf.s data. ·I might 
be able to help someone. It lets me answer freely. 
Iran graduate; 24 months in U.S. 
10. (a) The questionnaire is the best answer. 
China graduate; 19 months in U.S. 
11. (a) I think, the most important problem foreign students have to 
face in this country is the fact that Americans believe we are 
inferior people. In other words, they believe they are much 
superior and usually do not like us. Every time they can, 
they try to show us this is not our country. At the 
university, in social life, everywhere we are discriminated. I 
don't care at all. I have my wife, my foreign friends, my 
children, and I will finish in one year; it will be it! 
I will go back to Colombia. But what about those single 
foreign students? 
(b) I guess this is a good research, but you cannot do anything 
about these problems. We foreign people are not accepted 
here and you will not change the situation through this 
paper. You will know what is going on around but no American 
is going to change because of your conclusions. 
Colombia graduate; 19 months in U.S. 
12. (a) There are many different levels in the standards at which 
different universities operate. It would be very helpful 
if a prospective foreign student count know just what the 
level of academic education at a particular university is, 
as compared to other universities. Preferably graded on a 
1 to 5 ycale. 
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(b) Housing should be better looked after. The pairing student 
is fully occupiei:l without having to worry or dreading going 
to his alarm because of his lack of assimilations with 
Americans (students). Special care should be taken in 
assigning roomates and dorms where there is not too much 
racism. 
(c) This checklist is not going to provide any immediate relief. 
The identification of problems to the students himself will 
enable him to clearly see each problem rather than all 
combined. It enables him to try to solve and deal with each 
separately. The ambiguity of the different problem areas 
is a major source of frustration. 
Pakistan undergraduate; 4 months in U.S. 
13. (a) I wish the Americans were more interested in the foreigners. 
There are so many things we could like to share with them. 
But they are just not interested. They have a 'condescending' 
attitude which can at times be irritating. 
(b) Any procedure is good enough, as long as you are genuinely 
interested in solving the problems of foreign students. 
India graduate; 25 years in U.S. 
14. (a) In my case, me and my family are living on a scholarship and 
one of the things that worries us very much, is that we do 
not receive any grant in time. 
(b) Although it mentioned different possible troublesome areas, 
and such as religion, health, housing, etc. I couldn't 
find any other. It goes from one point to the next, without 
any sequence. 
Venezuela graduate; 8 months in U.S. 
15. (a) Not in my case because I'm graduating in December 1979. I 
have only about a month more to go before I leave this 
country. Which means that I know exactly what my problem 
areas are and what to do to solve them. I can't consider 
myself a representative of the international student 
population. 
Panama undergraduate; 58 months in U.S. 
16. (a) Being raised in two different countries with two different 
cultural backgrounds bring a lot of other problems which 
prevent people understanding each other even if there is a 
lot of compromising. 
Iran graduate; 42 months in U.S. 
17. (a) Objectively this questionnaire could help identify the 
problems of international students. 
Iran graduate; 31 months in U.S. 
18. (a) You helped me to identify some of the most common problems 
which many foreign students now are facing in the U.S. I 
hope studies such as this will help to find ways to solve 
these problems. 
Iran graduate; 101 months in U.S. 
19. (a) The knowledge of American people about other countries. 
Proving the action of their own government toward other 
countries before having any reasons. Reaction of them 
toward students during the political situations. 
(b) They probably will be considered. 
Iran graduate; 46 months in U.S. 
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20. (a) First of all, I have not been bothered by checking the 
statement. I, in turn, feel that this procedure is helpful 
because I am assured that at the end of your studies there 
might be some practical solutions at least for some of the 
foreign students' problems which are faced in the U.S. 
universities. 
Saudi Arabia graduate; 35 months in U.S. 
21. (a) I didn't realize I had so many things troubling me, now that 
I know what perturbs me, I can try to correct them myself 
little by little. 
Venezuela undergraduate; 39 1/2 months in U.S. 
22. (a) Thank God I don't have problems; I have enjoyed checking the 
statements which I considered as suggestions to be more 
facilitated. Those which I checked or circled are not, in 
real, problems at all. Thank you anyway for your help. 
Lebanon undergraduate; 39 months in U.S. 
23. (a) The grading between International student compared to 
Americans. 
(b) Respect between professors and American student compared to 
that of internationls. 
(c) Some teachers don't even care about you simply because of the 
fact that you are from another country. Sometime they tell 
you please withdraw from graduate program because you won't 
make it. Instead of encouraging you as they do the 
Americans. 
(d) It is a very good procedure if it will be useful to the 
internationls. 
Nigeria graduate; 78 months in U.S. 
24. (a) Will help me in choosing another school, which will at 
least, not be in Oklahoma. 
Bangladesh graduate; 48 months in U.S. 
25. (a) First of all, I do not agree with the liquor laws in 
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Oklahoma. I believe these laws belong to some long forgotten 
century. Also, I do not agree with bars closing at 2:00 a.m., 
after all Fridays and Saturdays are only once a week, and 
people should be allowed to have some fun. (This is a 
student town, you know?) Second, I believe that the police 
force should put more emphasis in catching thieves, burglers, 
murderers, rapists, drug smugglers, and distributors, etc., 
and give a break to those who go 5 miles/hour over the speed 
limit every once in a while. I mean, it's not worth buying 
a sport's care here, well for that anywhere in the U.S. 
(b) No, because I don't think I can do anything about the taste 
of food, class attendance, law enforcement practices (as I 
explained it previously), changes in weather conditions, 
attitude of Americans towards foreign students (much less now 
with the Iranian situation). I do not like to be referred to 
as an intruder, I do have to admit that I am leaving much 
more than they can every imagine, but .!_am paying for it, I 
amy buying this knowledge. 
Venezuela undergraduate; 38 months in U.S. 
26. (a) As far as I'm concerned, the number of problems I have now 
is small and further I am able to solve them for myself. So 
I feel this questionnaire neither helps me identify problem 
areas nor is worthwhile. However, it is worthwhile in the 
sense that by reading this I became familiar with the problems 
other international students would confront. 
Japan graduate; 13 months in U.S. 
27. (a) I think that this questionnaire covered all the problems which 
may disturb the foreign students in the United States. 
Jordan undergraduate; 4 months in U.S. 
28. (a) The statements are really well-organized. It concerns the 
whole areas around foreign students and all the problems 
which they will face in the future. 
Iran graduate; 18 months in U.S. 
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29. (a) Anything that is good in order to solve problems for foreign 
students will be good to me. 
Venezuela undergraduate; 54 months in U.S. 
30. (a) The areas identified do not pose as problems to me personally, 
However, as I have no intentions of hanging around here after 
graduation. It's a pity that most of the projected U.S. image 
abroad is only a farce. The press and the news media present 
very poor pictures of actual world pictures which effectively 
brainwash and shackle the people of the U.S. 
(b) To me the people running this country are the Fords, 
Rockerfellers, and Kissingers not the general masses. 
Programming of .the people is orchestrated to perpetuate these 
people. I do not see onoy change per se of this type of 
attitudes and behavior so deeply entrenched until there is 
genuine freedom of the press. 
Trinidad undergraduate; 22 months in U.S. 
31. (a) There is a problem concerning my wife's life. If she 
doesn't stay home, everything she does is expensive. 
(b) It is a broad picture of the problems that might affect 
other foreign students and that at present do not affect me 
but could affect me or my wife in the future. 
Mexico graduate; 2 months in U.S. 
32. (a) I like to add that the statements were not that much dealing 
with international students, because you didn't ask about 
something more important for them. For instance, like 
student feeling about political situation. 
(b) I have a scholarship, but I have to tell the admissions 
office every semester. 
Saudi Arabia graduate; 24 months in U.S. 
33. (a) I think the most problem for me and other foreign students 
is the same American behavior with us. This matter makes us 
to count those kind of people as uneducated ones. 
(b) If you are really able to solve those problems, not only me 
but also all the foreign students would be appreciative. But, 
in my opinion you are not able to change the way that 
Americans behave to foreign students, specially with Iranians; 
because of the present situation. 
Iran undergraduate; 12 months in U.S# 
34. (a) The statements might be able to prevent these problems 
happening to other foreign students in the future. 
Libya undergraduate; 50 months in U.S. 
35. (a) The results will assist in realizing and solving problem 
areas for future international students. 
Trinidad undergraduate; 47 months in U.S. 
36. (a) Immigration regulations are too restrictive. 
Nigeria graduate; 48 months in U.S. 
37. (a) The reason for my answer is that some solution would be 
found to problems like this one I'm encountering, to 
serve, not only me, but the largest number of international 
students. 
Lebanon undergraduate; 32 months in U.S. 
38. (a) I should indicate that because of my religious belief being 
that of a Christian and I'm living with my parents that 
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limits a lot of my problems that could have if it couldn't 
have been so. I personally think that any answers may not 
solve the problems that would hurt the other students although 
what really troubles me is just the exceptions that some 
people put between foreign and U.S. students. 
(b) Yes, because with checking the statements I've found out that 
I don't have very many problems of staying in a country 
which is totally different than what I used to live in. I 
think what depresses me is language problems and some 
people. 
Iran undergraduate; 48 months in U.S. 
39. (a) With this procedure, everybody can know what the problems 
of foreigners in the United States are. 
40. (a) Because if I tell my problems to anyone they wouldn't care. 
Everybody thinks about themselves, nobody helps someone else 
except if something good is in it for themselves. 
Iran undergraduate; 36 months in U.S. 
41. (a) Personal growth problems -- although troubling, I think they 
are basic, healthy, important, and personal. 
(b) Hard to answer. I feel this procedure is worthwhile. 
However, it's not this procedure which helped me identify 
problem areas. I am happy to provide some data for a 
research and hope it is a good one. 
Taiwan graduate; 74 months in U.S. 
42. (a) Lack of public transportation. 
Japan graduate; 12 months in U.S. 
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43. (a) Because the U.S. people (colleges) should know what troubles 
us, and how uneasy we are in this country. 
Pakistan undergraduate; 11 months in U.S. 
44. (a) Institutions here in the South have a pronounced rate of 
discrimination against the blacks, especially the foreign 
students. Their failure to provide reasonable considerations, 
or any scheduled form of help to foreign students who may be 
and who are always in need of such help justifies the point 
I have raised above. I feel your questionnaire should show 
specifically a thing like that. Students in the Northern 
states like Oregon, Utah, to mention a few do enjoy such 
considerations and help. 
(b) It is very comprehensive and precise. It would take much 
more time than it does with the questionnaire trying to write 
the report to cover the area you have covered in your 
questions. 
Nigeria undergraduate; 24 months in U.S. 
45. (a) Not being secured. 
(b) Not being able to become friends with Americans, and I 
believe Americans are not friendly as I thought before. 
(c) Being mistreated. 
(d) Being threatened. 
(e) Yes, if they are taken seriously and not left out or if the 
questions are not only for statistical information. 
Iran undergraduate; 24 months in U.S. 
46. (a) It shows my personality, and it also shows what difficulties 
I have. It is worthwhile because I might be helped to solve 
my problems. 
Iran undergraduate; 34 months in U.S. 
47. (a) By answering the questions above, I might help to change 
things in these universities. 
Indonesia undergraduate; 28 months in U.S. 
48. (a) Yes, while I am doing the questionnaires, I have to try to 
ask myself and think about all these problems if I am 
bothered by them. This helps me to realize what kinds of 
problems I have, and how I am going to do so that I can 
solve the problem. It helps me to make decisions for myself. 
China graduate; 23 months in U.S. 
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49. (a) The statements almost include all the situation which a 
foreign student might encounter. But it doesn't have many 
items concerning the U.S. culture, and the aspect of recreation 
that a foreign student might have. 
China graduate; 18 months in U.S. 
50. (a) The lack of knowledge by American people about politics 
worry me. They behave like they are the only great nation in 
the world, and all other countries are not. They do not 
know what the U.S. Government did to my country for more than 
25 years and even if they understand this, still they believe 
this is the U.S. right because of being a great nation. In 
view of the situation in Iran, the U.S. government talks 
about the condition which is in its favor. Some news on 
TV and radio say the truth about the condition but most of 
them are not honest. Me and most Iranians do not agree on 
taking hostage by Iranians. Although this may be a lesson 
for U.S. government to change it's policy toward other 
countries. And now, the important problem is that, the 
American people are annoyed with Iranians. 
(b) This kind of test for myself, shows my personal condition. 
And I may expect you to contact me about my problems. 
Iran undergraduate; 28 months in U.S. 
51. (a) I don't think there is enough room here! (Also I don't 
have enough time to write all of them.) 
(b) I hope that by doing this, I would make more people aware of 
the conditions that a foreign student has to face here. 
Algeria graduate; 72 months in U.S. 
52. (a) The other problem that concerns me is that when I am meeting 
some Americans or let's say any other friends who can't speak 
English well, is that sometimes you just can't express 
yourself because of the language problem so they think you 
are dumb. 
(b) Yes, if this research is for those who are involved with the 
foreign students. 
Iran undergraduate; 70 months in U.S. 
53. (a) Yes, if you explain how to overcome these problems (psychologi-
cal) at later step. 
(b) No, I know what kind of problem I have and it wouldn't 
change anything if you reminded me the problems again. 
Japan undergraduate; 40 months in U.S. 
54. (a) There are several status of international student who are 
studying in USA. Those who are government students in 
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their country -- usually these students do not have problems 
with money because they get fellowship and their salary from 
their country. The problem is the tension that they will 
fail to finish the study, e.g. because of poor grades, etc. 
This will affect their career when they return home. 
Those who have jobs in private enterprise in their country. 
The same problem'will arise as in item one. Those who come 
here by their own expenses. There are two kinds of these 
students. The rich students usually have no problems, if 
they fail from one university, they go to another. The 
common students who came here just able to buy the ticket and 
a couple of dollars. Usually they have problems with money. 
(b) Concerning the attitude of some U.S. people to skin color, 
there are several reasons why some U.S. people don't like 
skin color. 
(c) Some or most of skin people (foreigner) do not have ability 
to solve homework problems by themselves, so they copy from 
their friends or U.S. people. 
(d) Cheating in the examination. 
(e) Does not observe rule in the traffic, etc. 
(f) Over-reacting due to this feeling of inferiority complex. 
Indonesia graduate; 42 months in U.S. 
55. (a) The reception I received anywhere I go. 
(b) So many misconceptions people have or hold about foreign 
students, especially those from Africa. 
(c) The economic exploitation of international students. 
(d) Although going through a piece of questionnaire, and checking 
out any feelings does not change anything, it makes sense at 
least to see that people are not absolutely ignorant of these 
problems. May be good forces have been overpowered and 
subdued in event of trying to sort out and solve these 
problems. At least it makes me feel as if there is someone 
that cares and may be someday things will take a different 
turn. Whatever intention was behind this venture, it served 
many useful purposes. 
Nigeria undergraduate; 9 months in U.S. 
56. (a) Dealing with American law such as car accident, traffic court. 
Some kind of legal help for foreign students with legal 
problems. 
Korea graduate; 42 months in U.S. 
57. (a) Situation of home country (economic, political stability, 
threats from other countries). 
(b) Aggressive religious attitudes of some friends who are of 
different religion. 
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(c) Your research may reveal the problems which foreign students 
are faced with. 
(d) To help your research. 
Taiwan graduate; 10 months in U.S. 
58. (a) Money does not arrive on time from back home due to transfer 
of funds problem. 
(b) Due to the above problem, I cannot pay fees on time or have 
to borrow money. 
59. (a) Because it might help to bring about better relations between 
international and American students and people in the future. 
Turkey graduate; 34 months in U.S. 
60. (a) Trying to get political gains by issuing statements by some 
local leaders. Though the geopolitical ·situation of the 
world give rise to certain differences between governments of 
different countries (these might be due to interests of 
countries-economical in nature or otherwise) but when smart 
(low-level) politicians start bringing such differences to 
(common) people who generally don't know the real situation 
(most of the time), it gives rise to a "phenomena" called 
'hostility.' Whatever the nature of this phenomena be, it 
is creating the concept of a '!foreign student." Most of the 
time because of this pehnomena, "a foreign student" cannot 
achieve whatever he would have achieved (educationally, 
technically or otherwise). 
(b) Sure, it's worthwhile! Though this procedure does not 
allow me to explain some problems yet it gives enough idea 
of·the areas where international students are getting or 
feeling some or enough problems. More over this procedure 
helps to identify the problems and tries to separate them 
from each other thus leaving little to think for replying. 
However there is one thing to consider -- the statements 
not checked (by me) may not be of concern (to me) at this 
time but they may reflect my problems whenever (say, by 
chance) I had to get into a situation in future! 
Pakistan graduate; 27 months in U.S. 
61. (a) As a student looking forward to graduating from the college 
at the end of this semester, I find it too hard to find a job 
in the U.S. because I am a foreigner. This puts me in a lot 
of tension and concern about my future. 
Jordan graduate; 24 months in U.S. 
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62. (a) Having some problems with the chainnan of the department 
over the matter of credit hours transferred from my country. 
I am not satisfied with the 30 hours assigned by the varsity 
for my 3 years at home. As I am prepared to transfer to 
another institution, I follow my own course selection without 
seeking his advice. Hence he was rather annoyed with me. 
But unfortunately, my transferring to other school was not 
successful. 
(b) Well, I don't know how many people will have the same 
problem as mine. · But according to my experience, most of 
my ethnic group do find how the same problem especially on the 
matter of meeting and talking to Americans. There seems to 
be some discrimination on the color skinned people. Therefore, 
I believe with this survey, you can put out something that 
will enable the people to be aware of the problems that are 
facing the foreign students. 
Malaysia undergraduate; 11 months in U.S. 
63. (a) If you have more meaningful, specific questions, then, it 
might help students. 
India graduate; 99 months in U.S. 
Opinions From Respondents With No Demographic Variables 
1. (a) In identifying the problems 'yeq.' but I don't under stand 
what you want to do with these problems. Besides I don't 
think you are going to take any step in solving these. 
From OSU; 3 months in U.S. 
2. (a) The policy of the graduate college is that grade (C) is 
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not acceptable for graduate students. Can you convince them 
to change their policy? 
(b) Not everything I am studying here is applicable or is of 
benefit for my country because of many differences between 
our systems and other things. 
(c) Homesickness is a personal problem, it is increased by 
decreasing the cooperation of U.S. students with foreign 
students. 
From STUl - OSU 
3. (a) Because you can't change the way Americans feel. 
From STUl - OSU 
4. (a) You may be a help to future international students, 
From PRUl - Phillips 
5. (a) International students school-bill is higher than expected, 
comparing with the citizens. 
(b) The good news is that the problem-areas are worthwhile for 
your research. And the bad news is that you can do but 
nothing to change the problems. It's every day process 
everywhere in the world. 
From PRU2 - Oklahoma City S.W. College 
6. (a) The program of training foreign students for one year after 
graduation. Nobody wants to hire foreign people. 
(b) My.reasons are: I have a hope that this research be 
considered by U.S. authorities. 
From OU STU2 undergraduate 
7. (a) The relationship between my own country (iran) and the U.S. 
and the danger of it turning into a war which is the last 
thing anybody wants. One man who is known as a murderer all 
over the world is not worth the lives of 40 people or the 
lives of millions of people through war. 
(b) If this and others like it can help foreign students to get 
along better, then I consider this to be worthwhile. 
From PRU3 - Phillips 
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8. (a) I feel most Americans that I meet are not very sincere. They 
only say "hi" or "how are you" but they don't really mean 
that. Some of them are nice but they do not have time to 
spend with me because a lot of them have boyfriends. It 
might be that I am a type of person that does not like 
social activity. 
(b) It is hard to express my feeling in English. 
From PRU3 - Phillips 
9. (a) For most of my answer I think it's due to an internal 
personal feeling about me being here and I was supposed to 
graduate this year if I came to U.S. in 1975. The year I 
graduated from high school but the civil war in my home 
country played an important role on shifting my attitudes 
toward many things.- That is a concern to me as an individual. 
From STUl - OSU 
10. (a) It is worthwhile, but in my opinion, the biggest problem is 
not only with international students but rather it is a 
problem of the U.S. as an individual or as a whole, simply 
because of U.S. racism, racial discrimination among everybody, 
whites vs. whites, blacks vs. whites, etc. 
From STU2 - OU 
11. (a) Political disturbance in Iran makes me more concerned, even 
though I am not an Iranian student. 
(b) Scholarship money is not enough to maintain in educational 
institutes. 
(c) Educational institutes do not provide amny special services 
to foreign students. 
No information given 
12. (a) In this university which I am, I have problem to enroll for 
spring, because all the courses that I need to graduate are 
closed (before midterm). The teacher of my major courses is 
not nice and does no justice in grades (no more than C) 
for Persian or he is prejudiced. So that makes me angry and 
there is nothing that we could do about this~ 
From CSU STU3 - Edmond 
13. (a) The world is becoming smaller and smaller. Anything happening 
here will affect the whole world. There is no political 
stability in any part of the world. I would like to see the 
super power nations to step down their activities in the 
world. Especially in the third world countries. 
From CSU STU3 - Edmond 
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14. (a) As a matter of fact I only observed those marked as troubling 
my mind sometime but on the other hand I don't really worry 
as none of them disturbs my studies. They only give 
unexpected practices in the society. 
(b) Even if you identify what the problems are I am of the 
opinion that there is just nothing you can do about them. 
Many of those problems are the habits of the majority of the 
people which have seen with them for decade and cannot be 
corrected. 
From OU STU2 - Norman 
15. (a) It would give the authorities concerned a fairly good idea 
as regards the pressing problems of the foreigners pursuing 
their education here in the U.S. 
From OSU STUl - Stillwater 
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Opinions From Oklahoma City University Respondents 
(OCU-PRUl) 
1. (a) I don't believe I have any problem, to me it is a challenge 
and I try to confront it head on. I am not on scholarship; 
I work my way through it is a matter of ready to accept the 
challenge then it won't be a problem. 
2. 
3. 
Sierra Leone graduate; 15 months in U.S. 
(a) I don't think so (that is, the questionnaire procedure did 
not help this respondent to identify his problem areas) 
because to me I do know the most problem that a foreign 
student faces t.hem so its not new to me. 
Iran sophomore; 27 months in u. s. 
(a) Living in a foreign country without permission for working. 
(b) Being far from our family. I hope these answers would be 
worthwhile. This is good for us, international students to 
tell someone our problems. I wish you success. 
Iran graduate; 18 months in U.S. 
4. (a) You may be a help to future interantional students. 
Name and nationality not given. 
5. (a) Lack of social knowledge of American people. 
(b) Lack of acceptance of foreigners for living here. 
(c) Feeling of having super power in comparison with foreigners. 
(d) Every American people thinks that foreigners are slaves and 
rely on them and so forth. 
(e) American people think that foreigners must speak English. 
(This respondent also felt that the questionnaire helped him 
to identify his problems). That is right because I have 
confronted those problems practically and those were 
sensitive points of our difficulties. 
Iran graduate student; 24 months in U.S. 
6. (a) If we survey how many international students in most 
Business Schools and colleges and universities, we find the 
majority specially in universities. This field is very 
important to international students. What is needed is 
modifications in the programs to include international 
business, culture, social psychology to give the inter-
national student to broaden his knowledge within his other 
studies among other subjects he studies in the U.S. And 
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this will give other students from the U.S. who will be 
future business leaders a good knowledge about attitudes and 
cultures. You should have a question on whether any modifi-
cation is needed in programs or lectures giv~n by colleges 
and universities. 
6. (a) I do agree this procedure is very useful for those who are 
interested in international students. To know what they can 
adjust in their ethacis [sic] to the benefits of international 
relations and encouraging more students to enroll to U.S. 
colleges and universities. 
Libya graduate student; 7 months in U.S. 
7. (a) This questionnaire did not help this respondent to identify 
his problem areas because "it is prepared with prejudice 
and favor toward American." 
Iran graduate student; 40 months in U.S. 
8. (a) When I marked the statement that talks about immigration 
regulations, I meant that foreign students would like to 
work; in other words would like to be free to work not 
only on campus but out of it; because as students we need 
spare money and as you should know; in campus work doesn't 
pay too good. 
(b) As long as you all do something about the situation and 
besides, if you all know the problems or the average problems 
you will find solutions for it. Because nobody can solve a 
problem that he doesn't know. 
Ecuador sophomore; 24 months in the U.S. 
9. (a) Being unable to hear news often from the U.S. news media 
concerning developments in my country. Becoming sick and 
subsequent hospital bills. 
(b) It is very much detailed. 
Nigeria graduate student; 47 months in U.S. 
10. (a) I would like to mention that if you concentrate your study 
by trying to send a letter to the TV or to the news to give 
chance to some foreign student to explain to the people 
about their feeling and their life also by sending letters to 
the U.S. citizens to give people chance or to make them feel 
that they are not foreigner and they are humans. Also the 
U.S. citizens need to distinguish between the people. 
(b) Before I came to U.S. I thought I will find everybody 
friendly and educated and ehlpful to the foreign student, but 
now my idea changed. I found about 70% of them unfriendly 
even with U.S. citizens. I also found out that they don't 
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have enough education and they don't know anything about the 
foreign countries. When you stop someone to ask him, he 
will be worried and hesitate to give you answer. Also after 
a while they might be helpful but if they knew you and trusted 
you. 
Saudi Arabia graduate student; 6 months in U.S. 
11. (a) I can't see how you can help me in my problems. 
Greece Freslunan; 3 months in U.S. 
12. (a) I think it is worthwhile because most people don't realize 
the problems that foreign students have, because sometimes 
they are not patie;:it with the student that have problems, 
trying to be understood by the people. 
Honduras sophomore; 18 months in U.S. 
13. (a) It is worthwhile to let you know about what we are suffering 
from. But who is going to help us and how? 
Saudi Arabia Freshman; 4 months in U.S. 
14. (a) The U.S. professors have not enough concern about foreign 
students' problems. The U.S. people don't hurt foreigners. 
(b) I think that this procedure is worthwhile because it shows 
that there are some Americans who are concerned about the 
problems that a foreigner might face in his country. That 
is a big step to solve at least a few of these problems. 
Although most of these problems are related to the feelings 
of the people, and for solving them they have to change the 
feelings. 
Iran graduate student; 6 months in U.S. 
15. (a) I would thank you for being concerned about the international 
students and for the questions that I usually answered have 
concerned me a lot so I put an (x). By doing step 2,3 on 
one time, and I really enjoyed answering tl;iese questions, 
especially now I feel that there are people who really would 
like to know what we are suffering from and concerning of. 
(b) And I am ready if you asked me next time to write for you 
the reason for these questions I answered, why they are 
really the most that I am concern of. And I will be glad and 
grateful to you. 
Jordan freshman; 4 months in U.S. 
16. (a) The professors don't grade the exam papers correctly. Most 
of them don't feel any responsibility. 
(b) Because I don't think anybody is trying to help foreign 
students. 
Iran graduate student; 36 months in U.S. 
17. (a) Because I hope from all the units in all of the sample 
from all population will help to obtain the result of the 
procedure. 
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Saudi Arabia graduate student; 19 months in U.S. 
18. (a) No. 13 of question should read: Tsste of food and restrictions 
on certain foods due to religion. 
(b) It is worthwhile if steps are taken to improve on conditions 
that are constantly troubling me, an international student, 
but unfortunately, these kinds of questionnaires serve no 
purpose. 
Iran sophomore; 11 months on campus. 
Opinions from Oklahoma City Southwestern College Respondents 
(OCSWC-PRU2) 
1. (a) Because most of the statements kind of coincide with my 
own thoughts or problems in U.S. 
Nigeria undergraduate; 27 months in U.S. 
2. (a) It helps in improving specific and general problems of 
international students. 
Nigeria undergraduate; 7 months in U.S. 
3. (a) Will help students with serious problems. 
Venezuela undergraduate; 46 months in U.S. 
4. (a) I am not sure. 
Jordan undergraduate; 12 months in U.S. 
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5. (a) These answers can be brought to the attention of others, who 
don't know the difficulties foreign students encounter in 
the U.S. 
Ghana undergraduate; 15 months in U.S. 
6. (a) Paying much more money per credit hour than U.S. students. 
Not having a bus or metro station to facilitate travelling 
especially for students. 
Lebanon undergraduate; 11 months in U.S. 
7. (a) Paying more money than U.S. students for credit hours in 
college or university. Not having a bus or metro for 
travelling. Not having special prices for students as it is 
in Europe, France and England. 
Lebanon undergraduate; 11 months in U.S. 
8. (a) I think it is worthwhile because I am not really out of 
place with these kinds of problems. It makes me feel that 
some people might also have same problems that I have so 
it is some sort of relief. 
Nigeria undergraduate; 30 months in U.S. 
334 
Opinions From Phillips University Respondents 
(PU-PRU3) 
1. (a) It takes a few days to be familiar with a new environment. 
Therefore, after feeling it better to change some decisions, 
such as housing and boarding, some restrictions come ahead. 
(b) Another problem is no definite mailing address which is 
associated with records, such as bank, security for auto, 
tax for auto, etc. 
China graduate; 4 months on campus 
2. (a) Other important thing is the relation between Iran and U.S. 
Everyday we have some problems between our political relation. 
And these problems affect us Iranian students and I am one 
of these Iranian students. This is the problem that just 
Iranian students have. 
(b) In fact, because you said that, this is not a test. And 
I liked to tell you the fact. And really, I like to transfer 
to your university and study at Aerospace College, although 
I have the problems that I have. I hate Phillips University. 
Because Phillips University is ..• ! 
Nationality not given 
Undergraduate; 4 months in U.S. 
3. (a) Although these statements cover fairly well, my problems, 
I still think there is a better way to do it. Each 
individual has his/her own problems, and this method may not 
be useful for them. 
Marshall Islands student 
Undergraduate; 18 months in U.S. 
4. (a) Lack of understanding between some American people and some 
foreigners. 
(b) Lack of a responsibility feeling in some of the professors. 
(c) Pressure of some assignments in a short period of time which 
American students can do more quickly. 
(d) Considering class participation (in some cases) by professors 
which ends with lower grade level for internationals. 
(e) Yes, but I hope it is more than a research project, and its 
actual result would be reported to all universities in 
Oklahoma in order to create a better and more comfortable 
level of living and studying in the U.S. for all international 
students. 
Iran graduate student; 15 months in U.S. 
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5. (a) Because I am not the only foreign student in U.S. their 
problems will be absolutely my concern too, and also I would 
like to do anything that I can do, to solve some of the 
problems to help the future foreign student live better in 
u. s. 
Iran undergraduate; 60 months in U.S. 
6. (a) There are no problems that are troubling me. 
(b) Sometimes, I cannot decide which I need it. 
Saudi Arabian graduate student; 24 months in U.S. 
7. (a) We blacks are badly discriminated by whites. Tuition fee 
is too high for international students. Americans are not 
interested to know about other countries except asking 
useless questions. 
(b) My reason for indicating or marking 'yes' is based on the 
fact that all aspects of my problem area have been tough. 
8. (a) Well, the number of people looking for an accomodation out-
numbered the available accomodation that people will be 
squizzing in (about 3) themselves in one room due to lack 
of palces to live. 
(b) Secondly the weather of this country is quite different 
from what we have back home in my country. So it is 
really giving me some concern to adapt to it. 
(c) Right now I don't have much problem as regards the items 
listed. 
Nigerian Undergraduate; 6 months on campus 
9. (a) Sudden increase in tuition fees. For example 1 credit hour 
costs $65 now and may be by next academic session it will be 
increased to $70 per credit hour. This causes some financial 
embarrassment. 
(b) I think this procedure helps in a lot of ways in that this 
will enable one to understand himself and his surroundings. 
Personally for me, I feel less disturbed by any situation 
as I have my family with me, but for other international 
students, I think a sort of help can be achieved by this 
questionnaire. 
Nigerian undergraduate; 15 months in U.S. 
10. (a) Foreign students should be allowed to work if there is need 
and this will go along way to alleviate sufferings. After 
all when the students work, the state and the federal govern-
ment benefit because of the taxes. 
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(b) I am only saying 'yes' with the hope that you will use your 
questionnaire for the benefit of all foreign students in 
the United States. Any foreign student who does not have 
some of these problems you have mentioned above, I should 
say came yesterday. But if he stays two days he will 
certainly experience these difficulties. Please use your 
questionnaire wisely. I know you will. 
Nigerian undergraduate; 11 months in U.S. 
11. (a) Basically my problem is the lack of opportunity of getting 
my citizenship as American. 
(b) I understand the main objective of this survey is to find the 
difficulties the foreign students have to go through. I 
think this questionnaire is pretty accurate and fulfills the 
purpose of it. 
Mexican undergraduate; 24 months in U.S. 
12. (a) Instability at home government which has caused lots of 
problems for international students specifically for 
Iranians. 
(b) I recommend that you publish your dissertation in order to 
identify international students' problems and introduce them 
to Americans. This might help to decrease or to avoid 
aggravating the terrible relationship existing between 
Americans and international students. 
Iran graduate; 28 months in U.S. 
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Opinions from Central State University Respondents 
(CSU-STU3) 
1. (a) I attended college in the U.S. twice within the last 3 years. 
First as an exchange student on a scholarship, and second as 
full-time student after my return to the U.S. in order to 
marry. I don't consider myself as a foreign student anyway. 
I've never experienced any difficulties being a "German" 
student. My main concern was the difference in quality and 
demand in undergraduate studies between West Germany and the 
U.S. Basically I don't feel that I should be included in this 
survey. 
(b) In my opinion the attitude of Americans towards Europeans 
like Englishmen, Germans, French are much more positive than 
towards Easterners and South Americans - Iranians, 
Venezuelans, Vietnamese, etc. To those students, I think, 
this survey is a good opportunity for them to express their 
frustrations and concerns. 
German graduate; 21 months in U.S. 
2. (a) One thing that bothers me too much is that a lot of time I 
get the feeling that I am looked upon as second class 
citizen. For example, even if I have the same qualification 
and experience in comparison to a white man, I may be denied; 
or, I know this girl likes me very much, but won't go out 
with me in public; I go to a restaurant and get lousy 
service; or subordinates at work sometimes resent the fact 
that a foreigner is their boss. 
(b) I think it is not easy for any nation of different culture to 
accept somebody else socially, so easily. 
Bangladesh graduate; 48 months in U.S. 
3. (a) High cost of living. Difficulty of foreign students to rent 
low cost homes off campus. 
(b) I cannot explain why because I have always known these 
problems. 
Nigeria graduate; 47 months in U.S. 
4. (a) This is the first time I have stayed in U.S. I really have 
a lot of problems. But hard to speak them out. Thank you 
for this procedure to let me identify problem areas. 
China gradaute; 3 months in U.S. 
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5. (a) You don't make me believe it is worthwhile. How can I know. 
China graduate; 4 months in U.S. 
6. (a) I don't know what major I am going to take, and if I take 
a major, what I am going to do after I graduate, and how 
about if I don't like the job? 
7. (a) There are a lot of problems I personally encountered when 
I first came here that I found very hard to deal with. For 
instance, when you are new, it is hard to know who to trust 
and who you can rely on. There were many times when I 
needed someone to talk to but didn't have any~ne. It is 
especially difficult leaving your family and starting on 
independent lif.e in another country. 
(b) I am not really sure if it can help. 
Ghana undergraduate; 42 months in U.S. 
8. (a) Because it includes all the aspects that most internationals 
could meet in a foreign country. 
China graduate; 72 months in U.S. 
9. (a) Housing: The school authorities knowing that we African 
students have different culture should try to provide a 
single room apartment for foreign students especially those 
who are married at home but could not bring their wives over 
to the U.S. 
(b) Immigration Laws: There is an injustice by the way the 
Immigration Department enforces their rules and laws towards 
African students. While the Iranian students could come into 
U.S. with visiting Visa and studied with it for 10 years in 
this country and could get highly paid jobs but these 
facilities are being denied African students. Afterall, 
Nigeria has the same relationship they have with Iran. 
Nigeria undergraduate; 27 months in U.S. 
10. (a) Here at Central State, Americans don't want to see their 
girls with Africans and other nationals. They blackmail 
us that we are not out to marry them but only want them for 
fun. This is not true and there are many Americans (both 
whites and blacks) I know of in Nigeria whose husbands are 
Nigerians. It is only in big cities that one can really mix 
freely. Example: Detroit, New York, Baltimore, etc. 
(b) I feel it's worthwhile, most Americans still view other 
nationals as people they should not mix with. To be candid 
some Americans are very good (I mean students) and they will 
like to know about your country. The greatest praise goes 
to the instructors here. 
Nigeria undergraduate; 9 months in U.S. 
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11. (a) Actually, I really would like to be able to answer 'yes,' but 
the attitudes of American people, especially people of 
Oklahoma, towards foreign students is something, which cannot 
be changed or at least very difficult to be changed because 
of being prejudiced about foreigners. 
Iran undergraduate; 38 months in U.S. 
12. (a) I wonder why Ame~icans (people) specially American students 
have not enough general information. Why they don't care 
about anywhere else except their- state or at most their 
country. Why they don't have enough information about the 
rest of the world and what is going on in other places? 
Is that what American Government wants or American people 
are naturally like that. This is what I feel and it may not 
be right. 
(b) One of the biggest problems for you to help us is the lack 
of knowledge about t.he things that are bothering us. So 
I guess if you know what is bothering you will try to help 
us. 
Iran undergraduate; 30 months in U.S. 
13. (a) Students are not allowed to cook at the dormitories, but the 
limited food quantity the school cafeteria provides is not 
enough for most of the boys, or sometimes we want to make some 
home taste to find comfort when missing home. So the 'no 
cooking' regulation is troubling us all the time. Most 
important of all, it is hard to break through the invisible 
barrier between American students and foreign students. 
Most of the American students don't seem to start friendship 
with foreign students, they make groups, friends with their 
own people. To foreign students, the problem is not the 
lack of opportunity to meet more U.S. people - we can meet 
hundreds of them in a day, the problem is we can't make 
friends with them, so the situation is that although we live 
in America, live with Americans, we still don't know much 
about Americans. 
(b) The paper did not help me identify the problems. I just 
give out what I have already known, the paper didn't provide 
me more about what mh problems are, and I don't think that 
checking the statements will help me or the incoming foreign 
students in solving their problems. 
Taiwan undergraduate; 3 months in U.S. 
14. (a) Because at least someone had made the effort to listen to 
other problems and concerns. It might not cover all the 
troubles, but yet it is a starting point. 
Iran undergraduate; 62 months in U.S. 
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15. (a) I have problem on taking notes from lectures of instructors 
even if I can understand the lectures about 80%. 
(b) T believe your questionnaire can provide for U.S. people 
:h an understanding about the situation of foreign students 
,' .. d I enjoyed checking the statements. 
China graduate, 11 months in U.S. 
16. (a) The effort being done by faculty to make communication 
between different countries (students) is not efficient. 
(b) From the personal view point, I think that your problems are 
enough to cover all the conditions which we have to weather 
during the period we stay in U.S. 
Taiwan graduate; 12 months in U.S. 
17. (a) Having difficulty in communication with American people 
because of different accent. 
Iran graduate; 42 months in U.S. 
18. (a) When I was a senior in my home country, I had many chances to 
visit some big companies or industries. I thought I still 
had these chances before I came to U.S. But I don't think 
so now. It makes me very disappointed. All I need is 
practical experience about what I major in, not just class-
attendance. That is why I cam to the U.S. 
(b) I can feel that some of you Americans are concered about us 
international .students. The statements remind me about the 
purpose of my coming here. 
Taiwan undergraduate, 3 months in U.S. 
19. (a) There are so many foreign students at the college in the U.S. 
Therefore, the management or the faculty at the colleges 
should know what kinds of troubles or problems the foreign 
students have, and try to help them to enjoy their college 
life in the U.S. 
Japan undergraduate; 27 months in U.S. 
20. (a) It is not that this stuff really bother me, but I think that 
this questionnaire has been made for students that come from 
a culture totally different from the one you have in E.E. UU, 
it really does not match my concerns. For example, "How do 
you like to be confused with people from another country?" 
Or ignorance even from the teachers about where your country 
is located. 
(b) I did not find anything that I didn't know before. This is 
a questionnaire for freshmen. 
Colombia undergraduate; 36 months in U.S. 
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21. (a) I think a shuttle bus service needs to be provided for 
students to and from grocery/Oklahoma City. This will 
eleviate difficulty encountered in getting food on weekends 
and shopping until one is financially fit to buy a good car. 
(b) Identification of one's problems helps one to look for 
possible solution. So I feel that this procedure of helping 
me identify problem areas is worthwhile. 
Nigeria undergraduate; 17 months in U.S. 
22. (a) I am glad somebody is conducting a study like this. And I 
hope it would be one of the means of identifying and doing 
something about some of the problems that are faced by 
international students. 
Nigeria graduate; 20 months in U.S. 
23. (a) I enjoy checking all the statements and I think that all the 
problems that face international students are included in 
the statements. 
Thailand graduate; 18 months in U.S. 
24. (a) The crisis in my country is putting me in more trouble, 
that I cannot express. I am afraid of future, I am worried 
about what will happen to the world economy, lives and people 
and we foreigners. 
(b) It covers some of the trouble, I have as a foreigner. 
Iran graduate; 55 months in U.S. 
25. (a) Because it gives an idea to the newcomers of .what they will 
find in the U.S. 
Cyprus undergraduate; 24 months in U.S. 
26. (a) It will be necessary or important if some of these problems 
are declared. 
Nigeria undergraduate; 36 months in U.S. 
27. (a) In all my problems, in the past and up to the present, I 
have been able to identify and get solutions for them all. 
In other words, I try my best to solve my problems by myself. 
Pacific undergraduate; 15 months in U.S. 
28. (a) There is no provision for vegetarians in university cafe-
terias for pizzas, burritos and fruits (all expensive)l I 
would starve in this land of plenty if we are not. 
(b) The fact that relationships between men and women are so 
casual seems to indicate a lack of commitment. Arranged 
marriages work perfectly in my culture because both the man 
and the woman enter the relationship with commitment and 
determination to make it work. 
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(c) The feeling of being a 'foreigner' hurts most in classroom 
situations because one's future is at stake. Some professors 
are rather unkind. 
(d) I am doing an MBA. This university is basically an education 
college and this fact didn't come home strongly enough when 
i was applying because of a good promotion job done by the 
administrative department. Now I find the business school 
isn't good! 
(e) By identifying problem areas, I tend to be more positive 
about it and do something rather than sit and complain. 
India graduate; 5 months in U.S. 
29. (a) If this questionnaire is really related to the concerned 
party to understand and know what the foreign students' 
problems are, it is worthwhile. 
Taiwan undergraduate; 18 months in U.S. 
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OkWJioma State University 
llll'Alll Ml NI 01 ,11)111 Al II ,,.,o\I "llMI'< I' I k ,, I If II\ 
,o\N(l 111(,Hll! 111111 ~1111"-
\11111.\All W. I >Kl o\IU JM" ·.10·.1 
Mr. Williams. Abbot, Director 
International Programs 
221 USDA Building 
Oklahoma State University 
Stillwater, Okla. 74074 
Dear sir: 
/ ST/lLWAILR, 01\IAHOMA 74074 ROOM 11111 CLJN(Jf RSEN IMLL (40.~l 6J4-7 ~44 
October 23, 1979. 
I am conducting a study titled, "An Investigation of Foreign Students 
Problems in Oklahoma Universities .and Colleges," as a partial requirement for 
my Doctor of Education degree at Oklahoma State University, Stillwater, Okla-
homa. The study will cover those universities and colleges--both public and 
private--which have the highest number of international students. 
The purpose of this study is to assist foreign students attending Okla-
homa colleges and universities in identifying problems that concern, bother, 
grieve or worry them. The findings, it is hoped, will be irrmensely beneficial 
to university and college administration offi cia 1 s that directly or indirectly 
plan programs that affect international students. 
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I am, therefore, requesting you to assist me in sponsoring this study. As 
a token of my appreciation, a copy fo my dissertation will be furnished to your 
officP. for future reference. An estimated cost fo the study is attached to this letter. · 
/,, 
,,.-'!Jlank ;i!G ~ your assistance. 
" •. ..,, .•. , C~,l:t:.."" -
~r. homas A. Karman, 
Professor & Head 
Dept. of Educ. Admin. 
and Higher Education. 
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OKLAROMA STAii u•1v1a11TY • STILLWATI• 
Office of International Program• 
(.co5} 624·'53S 
Coblesr INTPROSU 
October 21~, 197q 
Mr. J~f ionP n<wl.I. A1'nc'ln 1ouo,. 
PP.r.t•ot r•c h C:on:1u l t:All t 
!'lf'nilT''!MP.nt or. rrl11cnt:ion Arlminl:it• 1tion 
ClWI II ipher r.rluc;1 l ton 
~f)OJTl 109 r.unrlersen !!a l.l 
nklnhnma StatP Univarsitv 
St i.l lwater· • 0¥ 7407'~ 
Dear J:fionr., 
74074 
This is ln nn~wer to your lr~ter of O~tober ~)rd. 1~is office will 
provide the nP.E:d5 listed up to thn rlol.lar amount inrlicnted for ( l )Stamps 
and, (2) rnv<.>lnoez. 
Tn ordnr to e•'~ect this ~unn••rt you will need to follow nrocedures 
which will hE' outlined to you by ~~r~.;. C'l.1r•c. W<idswor·th. We will want to 
furr1 i sh 'mvelopes to you, And wn ·..r1 ll want to arranre •or the postape 
to bo charperl throuph on"' o.- the "Wo m.-d tin? l'aci.lit.ies on the campus. 
We are plP.ased th;it your db'.~P.rtati1m iB directed to the problems 
r,f f()reiP:n students ;md we look , . .,rwArc~ ·.o the resultE of the study. 
Wf..A:cw 
cc: nr. Thom~s A. Karman 
1
.Ji.ll iam S. Abbott, nirector 
:nt.ernational Prop;rams 
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Oklaho1na State University 
DEPART/>.~ENT OF EOUU.Ti<)N\l AO"-llNISTR.'\TION 
ANO HIGHfR £DUCAT ION 
Dear International Student: 
I STILLWATCR. OKlAHO.\IA 74078 309 GUNO!R5fN H . .a.LL t405J bl4-l.!44 
April 15, 1980 
Thank you for completing and mailing back my questionnaire mailed to 
you betl.,,een November and December 1979. 
I am just now beginning to compile the research findings on "Foreign 
Students' Problems in Oklahoma Universities and Colleges." I sincerely 
hope that as a .re~ul t of this study, some action will be taken by all con-
cerned to alleviate some of the major problems faced by international stu-
dents in this state . 
. On page 4, paragraph 4 of my_ questionnaire you returned to me, you 
indicated that you "would li~e to discuss your concerns with someone." 
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Because of the large number of international students involved and the 
many campuses across the state, it is difficult for me to meet in person all 
those students who expressed interest in meeting me. I have, therefore, 
set aside friday, April 25, 1980, between the hours of 9:30 a.m. and 9:30 p.m. 
for receiving telephone calls from all who would like to discuss their con-
cerns 1-;ith me. You may reach rae at-: -(405) 372-2089. 
Would you like to call me on that date and discuss your concerns? Let 
me reiterate my earlier assurance to you that whatever you discuss will be 
held in strict confidence. 
Again, thank you for your cooperation. 
blr 
I~ 
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